MuHUCTEpPCTBO HAyKU U Bbicliero o6pasoBaHua Poccuiickoii Pegepauum
TONbATTUHCKMIA TOCYAaPCTBEHHDI YHUBEPCUTET

HO.B. BegepHuKoBa

Speaking and Writing Guidelines

3I'IEKTpOHHOG y‘-le6HO-METOﬂ,W-IECKOE nocobue

Speaking

© BepepHuKkosa H0.B., 2025
© ®re0Y BO «ToNbATTUHCKUM
rocy4apcTBeHHbIN yHUBepcuTeT», 2025

ISBN 978-5-8259-1695-8




YAK 811.111(075.8)
BEK  81.432.1773

PeueH3eHTbI:
KaHg,. duaon. HayK, LOLEHT, 3aBeayoWwmin Kapeapon ¢unonormm
MoBOMIXKCKOM aKageMnn 06pa3oBaHMA U UCKYCCTB
nmeHu Ceatutens Anekcusa, mutpononnta Mockosckoro /1.f0. ®adeesa;
KaHA,. nes. HayK, AOLEHT, A0LEeHT Kadeapbl «Teopma 1 NpaKTMKa Nnepesoga»
TONbATTMHCKOrO rocy4apcTBEHHOro yHMBepcuteTa A.B. E2oposa.

BepepHuKoBa, K0.B. Speaking and Writing Guidelines : anekTpoHHoe yyebHo-
meTtoauyeckoe nocobue / H0.B. BegepHukosa. — Tonbattu : Uspatenbctso TIY,
2025. — 1 onTnyecknin auck. — ISBN 978-5-8259-1695-8.

YuebHO-meToaMYECKOE Nocobue npeaHasHauyeHo 414 CTYAEeHTOB By30B, 06y-
YaloLWMXCA MO NUHTBUCTUYECKMM M MEepeBoaYeCKMM HanpaBAEHUAM MOATOTOBKM,
M cnocobcTByeT pa3BUTUIO HEOHX0AMMbIX NPOdECCUOHANbHBIX KOMMNETEHUNI B 06-
N1aCTU COBPEMEHHOTO aHIMICKOro A3bika. Ocoboe BHMMaHMe B nocobuu yaenset-
CA Pa3BUTUIO OCHOBHbIX HaBbIKOB, COCTABAIOLLMNX JIMHIBUCTUYECKYHO KOMNETEHL MO
JMHIBMCTa-NEepPeBoAYMKa, — MMCbma. B mocobumn Mcnonb3yoTca Tabanubl U CXembl,
KOTOpble peanunsytoT MCUX0N0ro-nesarormiyeckme npUemMbl YCUAEHUA BHUMaHMUSA
M 3aNOMWHaHUA MaTepuana. Mocobre MOMKET UCMOAb30BaTLCA ANA OpraHU3aumum
CaMOoCTOATEIbHOW PaboTbl CTYAEHTOB IMHIBUCTUYECKUX CMNeLMaabHOCTEN.

TeKkcToBOe 3NeKTPOHHOE n3gaHue.

PekomeHZ0BaHO K U3LaHUIO HAYYHO-METOANYECKMM COBETOM TONIbATTUHCKOIO
rocyaapCTtBeHHOro yHMBepcuTeTa.

MuHUMasbHbIe cucTeEMHble TpeboBaHuA: IBM PC-COBMECTMMbIN KOMMbiOTEP:
Windows XP/Vista/7/8/10; PIll 500 MTlu, unu sksmeaneHT; 128 M6 O3Y; SVGA;
CD-ROM; Adobe Acrobat Reader; uHTepHeT-6paysep.

© BepepHukosa H0.B., 2025
© ®reQy BO «TonbATTUHCKUM
rocyZapCTBEHHbIM yHMBEpcUTET», 2025



YyebHoe uzoaHue

BepaepHukosa Onua BnagummpoBHa
Speaking and Writing Guidelines
B oghopmaeHuu u30aHUA UCMOAb308AHA UAACMpPayus ¢ calima freepik.com

Pepaktop T.B. AHTOHOBA
TexHu4yeckuii pegaktop T.B. AHTOHOBa
KomnbtoTepHaa BepcTka: E.B. BecenoBa

XypoxecTBeHHOe opopmieHme,
KOoMMbloTepHOe npoekTuposaHue: E.B. Becenosa

[aTa nognucaHua K ucnonb3osaHuto 27.04.2025.
O6bem nspaHua 1,2 M6.
KomnnekTauma n3gaHua: KOMNakT-AUCK, NepBMYHanA YNaKkoBKa.
Tupax 50 aK3. 3aKka3 Ne 1-84-22.

M3paTenbcTtBo TONbATTMHCKOrO rocyAapCTBEHHOIO YHMBEPCUTETA
445020, r. TonbatTn, yn. benopycckas, 14,
Ten. 8 (8482) 44-91-47, www.tltsu.ru



| CopeprkanHue

2321531 (533 1/ (SRR 5

Mertonuyeckue pPEKOMEHIaLIN

TSI TIPETIOAABATEIS TI0 OPTAHU3AINY 3AHITUM ...ceeeeeeeeeeeeeeenenvnvanannns 13
MeToamyeckre peKOMEHIAIMM TSI CTYIEHTOB ...veeeeeervrreeeeeesevrreeeeans 16
Part I. SPEAKING GUIDELINES.........coooiiiiiiiiieieeeeeeeeeeeeeeeeeeeee, 21
General Recommendations: Speaking .........ccceeeeeeeeeeieeieiiiveiveenennn.. 21
Speaking Grading and Grade Descriptors...........cceeeeeeeeeeeeereeeevnnnn. 32
Individual Long TUIM.........oovviiiiiiieeiiiieeeeeeee e 57
Collaborative CONVErsation..........uvveeieeeeeeeereeeeeeeeeeeieieeeeeenenennnnnnnns 70
Part IT. WRITING GUIDELINES ......ccccccieiiiiiee e 79
General Recommendations: WIiting ...............cccoeeeeeeeiicicciinnnnnnnnns 79
Writing Grading and Grade Descriptors..........uvveeeeeeeeeeeeeeeeeeeeeeenn. 95
LOttOIS oot e 106
Creative WIITING ...o.oooiiiiiiiiiccceee e 122

BUOIMOrpaMUUECKUI CITUCOK ...ceevvvviiiiiieeeeeeeeeeeeeeririiiiieeeeeeeeeereessnsenes 146




| BeepeHue

JlaHHOe yueOHO-MeToauuecKoe ocodue mo AucuurinHe «IIpakTu-
YeCKMIt Kypc MepBOro MHOCTPAHHOTO s3bIKa», MoAyJb «[IpakTuka yct-
HOM ¥ TIMICBMEHHOM peun», MpeaHa3HAYCHO JJIs1 CTYAEHTOB, O0yJYaloIIX-
csI TI0 HAIIPaBJICHUIO TONTOTOBKM OakajaBpa 45.03.02 «JIuArBUCTHKA»,
(HampaBiIeHHOCTB) TTpowth «IlepeBom M MEXKKYIbTypHasT KOMMYHUKA-
1ust» (oyHasi (hopMa 00yUeHMsI), C IEPBOTO MO TPETHUIA TOALI OOYUYEeHUS.

IMTocobue cTaBuUT lieNblo c)OPMUPOBAThL U CUCTEMATU3UPOBATh He-
o6xommMBbIe TIpodecCHOHATbHBIE KOMIIETCHIINI B 00JIACTH TOBOPEHUS
¥ ITMCHbMa Ha aHTJINIICKOM SI3BIKE.

ITockoyibKy KOMMYHUKATUBHbIE HABBIKM U YMEHUSI — 3TO OCHOBHAs
1IeJIb U3YYEHUST MHOCTPAHHOTO SI3bIKa, TO IMPAaKTUKA YCTHOM U MUChbMEH-
HOI peur IOJDKHA IIpearioiaratb (opMHUpOBaHNIE HABBIKOB TOBOPECHUS
¥ TIMCEMa B COOTBETCTBUU C PA3TMIHBIMU CUTYaIUsSIMU OOIIIEHMS Ha OTIpe-
JeJIeHHOM YpoBHe. Takke HY>XHO MOHUMAaTh, YTO U3yYEHUE U TTOAIeP-
J)KaHMe MHOCTPAHHOTO SI3bIKA Ha BBICOKOM YPOBHE — 3TO JUIMTEIBHBIN
TpoIecc, MPOIOJIKAIOIINIACS B TCUCHNE BCeil XKU3HMU U TPEOYIOIINIT Ha-
BBIKOB I YMEHUIT aBTOHOMHO# paGoThl. IMEHHO ITOSTOMY B OCOOHMH
TIOMUMO HEIOCPEACTBEHHO 3aJaHUil 10 TOBOPEHUIO 1 MTUCHhMY YaAeJsIeT-
cs1 0co00¢ BHUMaHWE OOIIMM peKOMEHIAIMSIM, HallpaBJICHHBIM Ha 4eT-
KOe TTOHNMaHNe TpeOOBaHMI Ha KaxkIOM YPOBHE, YMEHUIO 3(D(EKTUBHO
TUTAHUPOBATH W CTPYKTYPUPOBATH ITPOIIeCC ITOATOTOBKY 3aIaHUi, OOIIIe
MPUHLMIIBI TTOCTPOEHMS CBSI3HBIX BBICKA3bIBAHUI, B pe3yJIbTaTe Yero
Ha BBIXOJC M3YYAIOIINl MOJIydyaeT He TOJIbKO KOHKPETHBIC MOIIIaroBhIe
PEKOMEHIAIINH TI0 BHIIIOJIHEHUIO 3aIaHU, HO M HAa0Op YHUBEPCATBHBIX
WHCTPYMEHTOB UISI CAMOCTOSITEIbHOM paboThl. [IpemmaracMblie YCTHEIC
¥ NMMMCbMEHHbIE 3aJJaHUsI OCHOBAHbI HA MaTepualaX U TeMax COBpeMeH-
HBIX ayTEHTUYHBIX YYCOHUKOB, KPUTEPUU OLICHKHU pa3pabOTaHbI B COOT-
BeTcTBUHU ¢ MexXnyHaponHbeiMu mKamamu CEFR u ALTE, a mrst monro-
TOBKM OOIINX PEKOMEHAALINIA NCIIOIb30BaHbI HAbOJIee COBpEMEHHEIC
1 3¢ deKTUBHBIE MPAKTUKU 3apyOeKHbIX U OT€YECTBEHHBIX CIlelra-
JINCTOB MO METOAMKE MpPEIoJaBaHus U U3YICHUST aHTJIIMIMCKOTO SI3bIKa,
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YTO TaKKe CIIOCOOCTBYeT (hDOpPMUPOBAHMIO HABBIKOB aIcKBaTHOM pea-
JIN3alMA KOMMYHUKATHBHOTO HaMEPEHUST B COOTBETCTBUM C S3BIKOBOI
HOPMO#1 COBPEMEHHOTO aHTJIMIICKOTO SI3bIKA.

IMocobue HaxomMUTCS B TIOJIHOM COOTBETCTBUU C paboyeil mporpam-
MOM IUCHUILIUHBI «IIpaKTUYeCcKuii Kypc IMepBOro MHOCTPAHHOTO SI3bI-
Kar»: ee LeasiMu, 3agadaMu, MectoM B cTpyktype OITOIT BO u npuo6-
peTaeMbIMU 3HAHUSIMU, YMEHUSIMU U HABBIKAMM.

Heﬂb NU3y4YCHUA JTUCHUILTAHBI

Henbto nucimIinHbl «[IpakTMueckuii Kypc MepBoro MHOCTPaHHOTO
sI3bIKa» SIBJIeTCs (DOPMUPOBaHUE MPODEeCCUOHATIBHOM KOMIIETEHTHOCTH
CTYACHTOB IMOCPEICTBOM O0YYEHMS MPAKTUUECKOMY BJIaICHUIO aHTJINA-
CKUM $SI3BIKOM JUISI 00ECIICUeHMST MEXKYJILTYPHOIO OOIEHUsI B pa3jivy-
HBIX TIpodeCCUOHAIBHBIX cepax.

3anaun pa3aena «IIpakTika ycTHOI M MUCbMEHHO# peYn» TUCIHUIIAHBI
«IIpakTHYecKHii Kypc IepBOro MHOCTPAHHOIO SA3bIKA»:

1. CdopmupoBath yMEHMS peanu30BbIBATh KOMMYHUKATUBHYIO MH-
TEHILIMIO, PYKOBOIACTBYSICh HOpMaMU SI3bIKa M OCOOEHHOCTSIMU pe-
YEeBOI CUTYaLIMH, UCTIOJIb3YS IIPY 3TOM HEOOXOAMMbIE 3TUKETHBIE
GOpPMYITBL.

2. CdopMupoBaTh YMEHHS M HABBIKM OBICTPO MPUCIIOCA0INBATHCS
K He3HAKOMOMY KOJUIEKTUBY; HaJIaXXNBAaTh KOHTAKT C pPa3ind-
HBIMU TIapTHEpaMHM, HAyYMBIIUCh BECTH KOHCTPYKTUBHEIN IHa-
JIOT, B TOM YHCJIe TTOHMMATh ITPOTUBOIIOJIOXKHYIO TOUKY 3pECHUS
¥ TIPU3HABaTh CBOIO HEMPABOTY; OPraHMN30BBIBATH TPYITITY BO Bpe-
MsI BBITIOJTHEHUST KOJJIEKTUBHBIX (DOPM pabOThI, IPU 3TOM OBITh
CIOCOOHBIM OpaTh Ha ce0s1 PYKOBOACTBO U AEJIETrMPOBaTh MOJHO-
MOYMSI WJIA IIOAYMHSITHCS Y BBIIIOJIHATD CBOM OJIOK 3aaHUIA B CO-
OTBETCTBUU C OOLIMM TEMIIOM pabOTHI B 3aBUCUMOCTH OT 3a7a4uH,
MOCTaBJICHHON TIepe]] KOJJIEKTUBOM.

3. CdopmupoBaTh yMEHNE CAMOCTOSITEJIbHO M OCO3HAHHO TIJIaHU-
pPOBaTh TPAEKTOPUIO COOCTBEHHOTO Pa3BUTUSI, YMEHUSI ITOCTYIIA-
TEJIbHO IBUTAThC IO HEeil M IIpH HEOOXOAMMOCTU KOPPEKTUPO-
BaTh ee, T. €. HOPMUPOBATH YIEOHYI0O aBTOHOMUIO.

4. CdopMupoBaTh HaBEIKI YCIIEITHOTO B3aUMOACHCTBUS B aHTJIO-
TOBOPSIILEN Cpele, TO €CTh CIIOCOOHOCTD pelliaTh pa3HOOOpa3HbIe
KOMMYHHKATUBHBIE 3a1a41 TTOCPEICTBOM CBOOOTHOTO OOIIEHUS
Ha SI3bIKE.
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5. CdopMupoBaTh HaBBIKM JJOTMYECKOTO CTPYKTYpUPOBAaHUS YCT-
HOWM peyMn (MOHOJOTMYECKON U AUATOTUYECKOM, CITOHTAHHOM
W MOATOTOBJIECHHOM, IJISI BBIPAXXEHUSI COOCTBEHHOIO MHEHMS,
MpeacTaBieHus UHGOpMaLMu, 00CYXIeHUS TIPOYUTAHHOTO, TIPO-
CJIYIIIAHHOTO WIM MPOCMOTPEHHOIO Marepuvajia) U MUCbMEHHOM
pean (opopMIICHHOM B COOTBETCTBUH ¢ TIpaBMIaMu opdorpadumn
M TIYHKTyauuu); 3(P(GEeKTUBHO MCIIOAb30BaTh Pa3INYHbIE PErU-
CTphI OOILIEHUST B YCTHOM M MUCbMEHHOW peud ST JOCTUKEHUS
MOCTaBJICHHOU LIEJIN.

MecTto muciumiiabl B cTpykrype OIIOIT BO: pucuuiinHa OTHOCHUT-
cd K 6aoky bl «/Iucuumiunsl (Moaynu)» Obsi3atenbHas yactb. Jluciu-
TJIMHBI, y4eOHbIe KYPChI, ISl KOTOPbIX HEOOXONMMBbI 3HAHUSI, YMEHMS,
HaBBIKU, TTpUOOpeTacMble B pe3ysibTaTe U3YUYeHMS] JaHHOW MUCIIUTUIA-
HbI, — «Teopus ¥ MpaKTUKa MEXKYJIBTYPHON KOMMYHUKaUW», « Teope-
TUYecKasi TpaMMaTUKa», «JIeKCUKOOTUSI U TepMUHOBeZeHUE», «CTUITU-
CTHKa 1 OCHOBBI PeIAKTUPOBaHUs», «[IpaKTUKYM IO KYJIBTYPE PEYEBOTO
OOILIEHUST TIEPBOTO MHOCTPAHHOTO SI3bIKA».

INpenonaBaHue aHITMICKOTO S3bIKA B paMKaX TUCLIMITIMHBI «[TpakTu-
YeCcKUii Kypc MepBOro MHOCTPAHHOTO SI3bIKa» OCYIIECTBIISIETCS] HA OCHOBE
MPUHIATIOB KOMITeTeHTHOCTHOTO Tnoaxoaa. CornacHo @I'OC, yueOHbIe
u obienpodeccuoHaibHble KOMIIETEHIIMU IO AUCLMIUIMHE chopmy-
JIMPOBAHBI CJIEMYIONIMM 00pa3oM: CITIOCOOEH OCYIIECTBIISITh COLIMAIbHOE
B3aMMOJIECTBME U PEaM30BbIBATh CBOIO POJIb B KOMaHJIE; CIIOCOOEeH
VIOPaBISIThH CBOUM BpEMEHEM, BBICTpaWBaTh U Pealu30BbIBATH TPaeK-
TOPUIO CAaMOPAa3BUTHUsSI HA OCHOBE MPUHLIMIIOB 00Opa30BaHUSI B TEUCHUE
BCeil XKM3HU; CITOCOOEH TTPUMEHSITh CUCTEMY JIMHTBUCTUUECKUX 3HAHU I
00 OCHOBHBIX (DOHETUYECKUX, JIEKCUUECKUX, TPAMMATUIECKHUX, CIOBO-
00pa3oBaTeJIbHBIX SIBJICHUSX, opdorpadvu U MyHKTyallid, O 3aKOHO-
MEpHOCTSIX (YHKIIMOHWPOBAHUS M3y4aeMOTO WHOCTPAHHOTO $I3bIKa,
ero GYHKIMOHAIbHBIX PA3HOBUIHOCTSIX; CTOCOOEH MOPOXIAaTh U MOHU-
MaTh YCTHBIC U MUChbMEHHBIE TEKCThI HA U3y4aeMOM MHOCTPAHHOM SI3bIKE
TMPUMEHUTEIBHO K OCHOBHBIM (DYHKIIMOHAJIBHBIM CTUJISIM B OOUIINAITb-
HOI1 U HeouLIMaTbHOMU chepax OOIIeHUS.

B pesyasraTe usydenus pasgena «IIpakTuka ycTHOW M MMCbMEHHOM
peur» JucuUnInHbl «IIpakTHyecKuii Kypc nepBoro MHOCTPaAHHOTO A3bIKa»
CTYIEHT J0JIKeH
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3Hamo:

YTO BKJTIOYAET POJIb B OTPEIEICHHOM 3aJaHUU (Pa3HOYPOBHEBBIX
3alaHUsIX, TUajiore, poJIeBOM UTpe, IUCKYCCUU, AebaTtax, Mpe3eH-
TalWK), TPUHLIUITBI paCIIpeeeHUs POJIEHA;

MPUHLUIIBI OPraHn3aly KOMaHAHOW paboThl, MpaBujia ocy-
LIECTBJICHUs IUajiora W MOJIWJIOTra, POJIEBOM UTPhI, TUCKYCCHUIA,
N1e0aTOB, TPYNITOBBIX BBICTYIJIEHUI C TPE3CHTALUSIMU;

KpaiiHie CPOKM U BpeMsl, OTBEJICHHOE Ha BBITIOJTHEHUE Pa3iny-
HBIX BUJOB PadOT; MPUHLIMITBI U TEXHUKMU TaliM-MEHEIXMEHTa
KaK 711 BBITIOJHEHUSI BUIOB CAMOCTOSITENIbHON pPabOTHI OTJI0-
>KEHHOTO THUTA, TaK U IS 3alaHUH ¢ OTpaHUYEHUEM 110 BDEMEHU
B IPOLIECCE BBHIMOJHEHMS;

TpeOOBaHUS K YPOBHIO BJIANEHUS aHIJIUUCKUM SI3IKOM B paM-
Kax AUCUUTLTAHBI, UCXOS U3 KaXIIOro TUTIA 3alaHusT; TpeboBa-
HUS COTJIACHO MEXIYHAPOIHBIM KiaccubukausaM (Halpumep,
CEFR), npuHUUnbel HenpepbIBHOW MTPoheCcCUOHATBHON MOATro-
TOBKU;

3BYKOBOM CTPOI aHIJIMACKOTO SI3bIKa U €ro KOMITOHEHTHI; 0CO-
OeHHOCTU 00pa30BaHUS INIACHBIX U COLJIACHBIX; 00 oOpa3oBa-
HUU Y 3HAYCHUU JIEKCUYECKUX U TPAaMMaTUUYECKUX SIBIICHUI;
00 opdorpaduyecknx MyHKTYallMOHHBIX HOPMax U MpaBUJiax;
0 3aKOHOMEPHOCTSIX U3YYaeMOTO 3bIKa KaK CUCTEMBI, BKIIIO-
Yasi KOTHUTUBHYIO OPraHU3aLMI0 U CIIOCOOBI XpaHEHUS 3HAHUI
0 SI3BIKOBBIX SIBJIEHUSIX B CO3HAHUU MHAMBUIA (HAIpUMED, acCo-
LIMaTUBHBIE, TAPAAUTMAaTUIECKUE U APYTUE BUIBI CBS3EH SI3BIKO-
BBIX SIBJICHUIA);

CTUWJIMCTUYECKUE XapaKTEPUCTUKU SI3bIKOBBIX €IUHUILL, TpaMMa-
TUYECKUX CTPYKTYP YU MHTOHAUMOHHBIX MOJIEJEH; 3TUKETHbIE
¢hopMynbl, XapakTepHbI€ AJIs1 PA3TUYHBIX CUTYaIUi; pa3TnIHbIe
DPETUCTpPBI U CTUJIN;

MPOU3HOCUTENIbHYIO HOPMY aHIJIMKACKOTO SI3bIKa U OCOOEHHO-
CTU apTUKYJSILIUU; 00 YMECTHOM YIOTPEOJEHUU JIEKCUYECKUX
U rpaMMaTUYeCKUX SIBJICHUI; MpaBujia UCIOAb30BaHUS JIEKCU-
YeCKUX €IUHUI, TPAMMATUYECKUX CTPYKTYP U (DOHETUYECKUX
SIBJICHWI B Pa3IMUHBIX CUTYalLMSIX OOILIEHUSI,;
KOMITIO3UITMOHHO-peYeBbie (hOPMbI: ONTMCAHUE, TOBECTBOBAHNE,
paccyXaeHue M UX COYeTaHue B YCTHOW M MUCbMEHHOW peuu;
TMIPUHIIUIIBI TOCTPOEHUS MOHOJIOTA U JUAJIOTa, a TAaKXe pa3ind-
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HBIX TUTIOB MMCBMEHHBIX TEKCTOB; CXEMY MPOBENCHUS aHaIn3a
XyJIOXECTBEHHOI'O TEKCTa;

KaK co3faTh YCTHBIA WJIM MUCBMEHHBINA TEKCT OMpPeneeHHOTO
Thna (IpegycMOTPEHHOTo paboyeli MporpaMMoii) ¢ y4eToM mo-
CTaBJICHHOV KOMMYHUKATUBHOW 33a[a4u, CUTyallud U aapecaTa;
00 0COOEHHOCTSIX STUYECKUX U HPABCTBEHHBIX HOPM TTOBEACHUS
B MHOKYJIETYPHOM COLIMYME;

ymemo:

MPUHSTh HA3HAYEHHYIO POJIb UM BbIOpPATh €€ CAMOCTOSITEbHO,
pacIipeessiTh PO MpY MOATOTOBKE MPE3CHTALIMIA, TUAIOTOB,
MOJIUJIOTOB, POJIEBBIX UTIP, NMCKYCCUM U 1e0aTOB, BBIAEIUTH
KJIIOUEBbIE 33/1a4U, HEOOXOAMMBIE /TSI BHITTOJIHEHUS 3aIaHMUST;
HauyuHaTh Oecemy MpyU HEOOXOAMMOCTHY U MOIIEPXKUBATh €€ C CO-
O/toIcHUEM OYEepPEeTHOCTU TpU OOMEHEe peruIMKaMu, MpOsIBIss
WHULMAaTUBY MIPU CMEHE TEMbI, BOCCTaHABIMBAas 6eceny B ciiyyae
c0051, UCTIOJIB3YS CPENCTBA JOTUYECKOM CBSI3U U IPYTUE TUCKYP-
CUBHBIE MapKepbl, COOTBETCTBYIOLIME CUTYAIIU OOLLIEHUST; BHU-
MaTeIbHO CIIYIIATh U HE NepeOMBaTh BbICKA3bIBAIOILIETOCS ; KOH-
TPOJIMPOBATh pa3Apak€HWE M He BbIKA3bIBaThb MPEBOCXOIACTBO
HaJ cobeceJHUKOM;

BbIOMpPATh U UCIIOJb30BaTh PA3JIMYHBIE CIIOCOOBI YIIPABICHUS
BpEMEHEM B 3aBUCUMOCTH OT IMOCTaBJIEHHOI y4eOHOI 3a1aun;
COOTHOCUTD CBOU YPOBEHbB BIIANEHUS AaHTJIMIACKUM A3bIKOM C Tpe-
0OBaHUSIMU, TIPEIBSBISIEMbIMU OAJLTbHO-PEATUHIOBOM CUCTEMOI
u MexayHaponHoii Kinaccudukanveit CEFR; ymeTs nmnaHupoBath
WHAVBUAYAIBHYIO TPAa€KTOPUIO PA3BUTHUS, UCXOAS U3 NOIYILEH-
HBIX OIIMOOK, CBOMX CUJIbHBIX M CJA0BbIX CTOPOH IPU BBIMIOJIHE-
HUU pa3INYHbIX 3aJaHWIA;

O0BACHATH (POHETUYECKUE SIBJIEHUS U IOJb30BaTbCSl TPaHC-
KpUMLMe; yMeTb paclO3HaBaTh U YIOTPEOJISTh JEKCUUECKUE
W TpaMMaTUYeCKUE SBJICHUS B pEeUM, TPAMOTHO OMDOPMIIATH
MMMCBMEHHBIN TEKCT COIMIaCHO opdorpadmiecko-myHKTyalnOH-
HbIM HOpMaM;

OCYIIECTBISITh KOMMYHMKAIIMIO B YCJIOBUSX OGMUIIMAIbHOIO,
Heo(pUIIMaTBbHOTO U HEUTPaJbHOIO KOHTEKCTa; YIOTpeOJsaTh
Ha MpaKTUKe STUKETHbIE DOPMYJIbI B PA3HBIX CUTYaLIMSIX; TOHU-
MaTh U MPOAYLUPOBATH TEKCTHI ONPEACIEHHON TOHATbHOCTH;
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OCMBICIMBATD JIEKCMUECKUE, TpaMMaTUIeCKHe U (DOHETUYECKHE
SIBJICHUS B PEYM M MPaBWJIBHO MPUMEHSATh UX JJI TIOCTPOEHUS
TEKCTOB, MPOAYKTUBHOIO YYaCTHSI B IIpoLIecce OOIIEHUSI, JOCTH -
JKEHUSI CBOMX KOMMYHUKATUBHBIX 1IEJICH;

ayaupoBaThb B HEIMOCPEACTBEHHOM OOILIEHUMU U B 3BYKO3alUCU
MOHOJIOTUYECKYIO Y JUAJIOTMYECKYIO PEUYb M YMTATh TEKCTHI pa3-
JIMYHBIX TUIOB U CTWJIEH C pa3HBIMU MHTEHLIMSIMU; KPATKO Iepe-
cKa3aTh MPOYMTAHHBINA WM MPOCAYIIAHHBIM TEKCT; MpOoaHaIu-
3UPOBATh TEKCT, BBIWIEHUTb OCHOBHYIO UAEI0 TEKCTA U BbIPA3UTh
CBOC OTHOIICHHE K IMPOYUTAHHONW MHOOPMAIINMU; IIPOBOIUTH
aHaJU3 XyJI0XXECTBEHHOTO TEKCTa U BbISBJISTh OCOOEHHOCTU aB-
TOPCKOTO CTHWJIA,

OPUEHTUPOBATHCS B AHTJIOSI3bIYHOM Cpene, NMPUHUMAasl BO BHU-
MaHU€ KYJbTYpPHO OOYCJIOBJIEHHbIE OCOOEHHOCTH KOMMYHUKA-
LIUM; aIcKBaTHO peajn30BbIBATh KOMMYHUKATUBHOE HAMEPEHME
B COOTBETCTBUU C SI3bIKOBOW HOPMOM, IOCTAaBJIEHHOU 3agayeit
U LICJIEBOU ayTIUTOPUEIA;

énademo:

HaBBIKAMM BBITIOJHATH CBOIO POJIb, OTpaXkasl acIIeKThl, yKa3aH-
HbI€ B 3aIaHUU;

HaBbIKAaMM JIOTUYHO 1 CBSI3HO BECTU Oeceay; aKTUBHO y4acTBO-
BaTh B OOCYXXICHUM W MOIACPKUBATH 0aJaHC MEXIY BBICKA3BI-
BaHUSIMU Pa3JIUYHBIX YUYaCTHUKOB; MCIIOJb30BaTh pa3UUHbIC
TeXHUKHU OOLIEHUS; COXPAHSITh 100pOKeaaTeIbHbINA TOH;
HaBBIKaMM 3(P(EKTUBHON OpraHM3aluy KaK CaMOCTOSATEIbHO
paboThI, TaK U pabOThI BO BpeMsI yU4acTUS B TPAKTUUECKUX 3aHSI-
THSIX;

HaBBIKAMM YIIPaBJICHMSI CAMOPA3BUTHEM U IJIAHUPOBAHUST aB-
TOHOMHOI pabOThI /ISl HEMIPEPHIBHOIO MOBBIIIEHUST KBaIU-
Kalliu B TPOLIECCe BBIMTOJHEHUS YYEOHON U CaMOCTOSITeIbHOM
paboTHI;

HaBbIKaMU afeKBaTHOU peaiM3allid KOMMYHUKATUBHOTO Ha-
MEpPEHHUsSI B COOTBETCTBUM C SI3bIKOBOM HOPMOM aHTJIUIACKOIO
SI3bIKA;

ouIMaTbHBIM, HEUTPAJIBHBIM U HEO(DUIIMATbHBIM PETUCTPOM
O0ILIEHMST; HAaBbIKAMU UCTIOIb30BaHUS 3TUKETHBIX (DOPMYJI B YCT-
HOM ¥ MMCbMEHHO KOMMYHUKAIIMH; HABBIKOM OKa3bIBaTh HEOO-
XOIMMOE BO3IEHCTBHE HA PELIMITACHTA;




BeeaeHue

* HaBBIKAMM CBOOOMHON KOMMYHMKAIIUM Ha aHTJIMICKOM SI3BIKE
(BKITIOYAIOIIMMU KaK BOCIIPUSITHE, TaK W TIPOAYLIMPOBAHNIE) IIJISt
peIIeHWs pa3IMIHBIX KOMMYHUKATUBHEIX 3a1a4;

* HaBbIKaMM TTOHMMaHUs OOIIEro CoaepXaHWs IMPOYUTAHHOTO
WM TIPOCTYIIAHHOIO TeKCTa, HaBbIKAMU IOMCKA U M3BJICYC-
HUs KOHKPETHOM MHMOpMalMK; HaBbIKAMU BeACHUS Gecebl
10 IIPOYUTAHHOMY, IIPOCIYIIAHHOMY TEKCTY, COACPXKAHUIO BU-
neoduibMa;

* HaBBIKOM KOMMYHMKATUBHOIO B3aMMOIEUCTBMSI B AHIJIOSI3bIY-
HOIi cpefie; HaBBIKAMU HEIOATOTOBJIEHHOM M MOArOTOBJIECHHOM
MOHOJIOTUYECKON U ITHAIOTMIECKON pedr, a TaKKe HAaBBIKAMU
CO3IaHUs Pa3HOOOPA3HBIX TUIIOB IMMCEMEHHBIX TEKCTOB B pa3-
JIMIHBIX CUTYALMSIX OOIICHMS.

CTpyKTypa nocobus

YuebGHO-MeToaMYeCcKOe ITOCOOKUe COCTOUT U3 BBEACHUSI, METOANYEC-
CKMX peKOMeHIauuit Ijis mperogaBaTeieil U CTYAEHTOB MO U3YYEHUIO
MaTepuaa, IByX pasiesioB [0 TOBOPEHUIO U TTUCHMY.

Kaxnplii pa3nesl HaYMHAETCsl ¢ OOIIMX PEKOMEHAALU, Tae JaeTcs
nH(popMalus, cnocoocTByiomas 3(pHeKTUBHOMY BBITIOJTHEHUIO JTI0O0TO
M3 YCTHBIX/TIMCHMEHHBIX 3amaHnii. Kaxkmelii 6J10K MHMOpMAIIUK COTIPO-
BOXIAeTCsl BOIPOCAMU JUIs CAMOKOHTpois. lajee pacmoJiaraeTcst Moja-
pasnes ¢ KpMTepUsIMU OLIEHKHU IO KaXKIOMY BUAY paOoT. 3aTeM cjeayeT
noapasaen ¢ ONMMCaHMeM HEMOCPENCTBEHHBIX PEKOMEH AW MO BbINO-
HEHUIO KaXXJI0T0 BUAA 3aJaHUl ¢ AeJeHUEM Ha JBe YaCTU: MOHOJIOTHYe-
CKME U IMaJorMYecKue YCTHhIE BbICKa3bIBaHUs B pasaeie «[oBopeHue»
M IMMChMa U TBOPYECKUE MMChbMEHHBIE padOThI B pasaeie «[Iucbmo».

B moco6um BeIOpaH criocob npeacTaBieHUs THQOPMALIMU B BUIE Ta-
0,111, CXeM, CIIMCKOB, CChUIOK Ha 3JIeKTpOHHBIE pecypchl (Quizlet u mip.)
W MOHITUIHBIX MOAYJIEH, MOCKOJIbKY, KaK MOoKa3bIBaeT MpakKTUKa, UMEH-
HO Takasl (oopMa IoMOoraeT caejiaTh U3ydeHre MaTepuraja 0oJjiee HarIsia-
HBIM U 3(p(DEKTUBHBIM, a TAKXKE peaTn3yeT IICHUXOJIOTO-TIeIarOTHICCKIE
MpueMbl YCUJIeHUs BHUMaHUS U 3allOMMHaHus Matepuaia. B mocoouu
MPUBOIUTCS MaTepua ISl MOATOTOBKU YCTHBIX U MMUCbMEHHBIX BbICKA-
3bIBAaHUI HA aHTJIMICKOM SI3bIKE, OXBATHIBAIOLIUI TeMbI U TJYOUHY UX
paccmotpenus Ha ypoBHsx oT Bl mo C1 no mikaine CEFR, uto, ¢ mepBoro




BeeaeHune

0 TPETUI KYPChI, TOTOBUT CTYAECHTOB K TOMY, YTOOHI pellaTh pa3HO-
oOpa3Hble KOMMYHUKATUBHBIE 3a/1a4 TTOCPEICTBOM CBOOOIHOTO 001IIe-
HUS Ha I3BIKE.

OnucaHus KaXA0ro BUIA 3aJaHUN UMEIOT YeTKYyI0 YHUMULIMPOBaH-
HYIO CTPYKTYpPY (BUI YCTHOI/TIMCbMEHHOM pabOTHI, PETUCTP, CTPYKTypa
YCTHOM/TIMCbMEHHOM PpabOThl, PEKOMEHIYeMOe JIEKCMYECKOe 1 IpaMMa-
TUYECKOE HAIIOJIHEHYE, PEKOMEHIAIMH 110 BHITIOJTHEHUIO, OIIMCAaHME KOH-
KPETHBIX 3aIaHUI 10 TEME CO CChUIKAMM Ha TeMy YUeOHMKA), YTO ITO3BO-
JIIeT CTYICHTY JIETKO OPMEHTHUPOBATHCS B TIPEICTABJICHHOM MaTepHale.

CTpyKTypa MOCOOHMS IEMOHCTPHPYET, KaK IOCTCIICHHO YBEIMYMBA-
[OTCSI TpeOOBaHMS K HaBBIKaM CTYICHTOB, PACKPHIBACT BCE MHOTOOOpa3ye
BHUIIOB YCTHBIX M NMMMCHBMEHHBIX PaOOT, MPAKTUKYEMBIX B XOUe OOyICHUS
CTYyIeHTa-JIMHTBUCTA, a TaKXKe ITO3BOJISIET OTCJIEANTh, OPTaHU30BaTh -
(beKTMBHOE ITOBTOPEHME M BEPHYTHCS K paHee N3yYeHHOMY MaTepHalry.

Heo6xoanMo 0TMETUTD, 9TO TTOMUMO (hOPMUPOBAHUS HABBIKOB YCT-
HOI M MUCbMEHHOU peuyu U MOMOIIU CTYAEHTY B OCBOCHUM Pa3IMYHbIX
KOMMYHMKAIIMOHHBIX CTPAaTervii, TaHHOEe TOCOOUe TakKe pa3BUBAET €ro
YMEHME 3aHUMAaThCs aBTOHOMHO M CITOCOOCTBYET AaIbHENIIIEMY CaMOCO-
BEPIIICHCTBOBAHUIO, BIIMCHIBASICh B KOHIIETIIMIO HETIPEPHIBHOTO 00pa-
30BaHusA. [IpuMeHeHne OAJUTbHO-PEUTUHIOBOM CUCTEMBI M KPUTEPUEB
OIICHKU MOBBIIIACT MOTHUBAIIMIO CTYICHTA, TIO3BOJISISI EMY CAMOCTOSITEITb-
HO IJIAHMPOBAaTh 00pa30BaTEIILHYIO TPACKTOPHUIO IJIST YCIICIITHOTO IIPO-
XOXICHMS Kypca.




MeTtoauueckme peKomeHaaumm
ANA npenogasarens
NO OpraHu3aunmn 3aHATUN

OpraHu13auma ayauTtopHoi pabotbl

M3yuenue matepuana pasnenos ¢ odumu pekomeHaaivsivu (General
Recommendations: Speaking 1 General Recommendations: Writing) moxeT
OBITh OPraHM30BaHO B KAYECTBE CAMOCTOSITCIBHOM pabOTHI CTYyICHTOB,
HO HACTOSITEIbHO PEKOMEHIYETCSI OOCYIUTh Pe3y/IbTaThl Ha IIPAKTUYECKIX
3AHSITUSIX.

C 0j10Ka, ONMMCHIBAIONIETO TPEeOOBAHMSI K TOBOPEHUIO Ha KaXXKIOM
SI36IKOBOM ypoBHe (Speaking Can-do Statements), pekoMeHIyeTCsI HAYM -
HaTh YU4eOHBII rofl, HAa KOTOPOM HMIET paboTa ¢ JaHHBIM YPOBHEM, UTO-
OBI CTYIEHTHI YeTKO MPEICTABIISUIN, HA YTO OPMEHTUPOBATHCSI BO BpeMsI
MOATOTOBKHY K 3agaHUsIM. Takke HEOOXOIMMO MO3HAKOMUTH CTYIEHTOB
C YEeK-JINCTAMM JIJISI CAMOOLIEHKM TOBOPEHMUSI, TI0 KOTOPHIM OHM MOTYT
ce0s OLIeHMBATh IIPU MOArOTOBKE K YCTHBIM 3aJaHUSIM, a TAKXKe C pa3-
JIMYHBIMUA BUAAMM AUCKYPCUBHBIX MapKepoB, ¢dpa3 Ul BeACHUs OMC-
KYCCHUIi ¥ pa3IMIHBIX BUIOB COIO30B JIJIsT MMChbMEHHBIX paboT. B paznene
MMChMa CTOMT 3aJaTh OJIOKM IO OOIIMM IIPWHIIMIIAM HAaIMCaHUs pa-
00T U CTPYKTYpHUPOBaHUIO IaparpacoB Ha CaMOCTOSITEIbHOE U3yUeHME,
a 3aTeM Oo0CYIMTh BOITPOCHI ISl CAaMOITPOBEPKHU B Kiacce. Takke O4eHb
3(GEKTUBHBIM SBISIETCS YCTPOUTH OIWH YPOK TPYIIIOBOTO HAITMCAHUS
paboThl B COOTBETCTBMM CO CTaIMSIMHU IIpoliecca HAIMCAHUSI pabOoThI,
YTOOBI CTYIEHTHI Ha TTPAaKTHKE MOTJIM YBUIETh ITPEUMYIIECTBA JaHHOTO
TOIXOMa U 3aTeM IIPUMEHSITh €T0 CAMOCTOSITEILHO.

CTouUT B 1I€JIOM OOCYIUTh pa3iesibl OLICHMBAHUSI HAa IIEPBOM 3aHs-
TUM TIPU OMJIAIIEHUM TPeOOBaHMI K OaJNTbHO-PEMTUHTOBOM CHCTeMe
M0 OUCLMIUIMHE, a KOTOa BIIEpPBbIe 3amaeTcs HOBBII BUI 3adaHUS, TIOO-
POOHO pa3odpaTh KpUTEPUH OLIEHUBAHUS K HEMY, a TAKXKE PEKOMEHIAITNN




MeTtoauueckme peKomeHaaumm aaa npenogasarens...

BBITIOJTHCEHUA BMECTC CO CTyACHTaAMU. Taxke HCO6XO,[[I/IMO OLICHUBATh
CTYACHTOB B CTPOI'OM COOTBETCTBUU C KPUTCPUAMU U NAaBaTb UM o6paT—
HYIO CBA3b IO BBIIMIOJJHCHHOMY 3aJaHHIO, OTTAJIKMBasACHh OT 3aJaHHLIX
rmapaMeTpoB. B nomojHeHre K 3TOMY PEKOMEHIYETCS, YTOObI CTYICH-
Thl MMEPUOANYECKU JeJIa CaMOCTOSITEJIbHYIO OLIEHKY CBOeil paboThl
(self-review) mim orieHKy paboT Apyr Apyra (peer review) 1o Kpurepu-
SIM JIJIs] Ty4Y1Iero MOHMMaHUS TpeOOBaHUii, YPOBHS, K KOTOPOMY HYKHO
CTPEMUTHCSI, U COBEPIIEHCTBOBAHMSI HABBIKOB U YMEHUI y4eOHOI aB-
TOHOMMUMU.

MHTepaKTuBHbIE GOpMbl NpOBEAEeHUA 3aHATUN

®opmuposanue y crymeHToB omnpeneiageMbix @PI'OC kKomIeTeH-
LU IpeaycMaTpyBaeT IIMPOKOEe MCIOJb30BaHE B YUEOHOM Ipoliecce
AKTUBHBIX M MHTEPAKTUBHEIX (hOPM IPOBEACHUS 3aHSITUI B COUCTAHUU
C BHEayJIUTOPHOI pabOTOIM.

Hapsiny ¢ TexHOJIOTHSIMM TPaIUMLIMOHHOTO M3y4YeHMs MaTepuaja
B JTaHHOM ITOCOOWM OIMCHIBAIOTCS BapHAHTHI MIPUMEHECHUS AKMUBHBIX
¥ UHMEPAKMUBHbIX TEXHOJIOTHI, TAKNX KaK TEXHOJIOTHSI OOyJEeHUS B CO-
TPYAHUYECTBE M MHDOPMALIMOHHBIE TEXHOJIOTHH.

Texnonoeus obyuenus 6 compyonusecmee mpeanoaraet padboTy B Ma-
JIBIX TPYIIIaX WM IIapax ¢ pacmpenecHeM pojieit MeXIy CTyIeHTaMU.
®dopma npoBeAcHUs — MPAKTUICCKOE 3aHITHUE, TPEIIoIaraloliee CoB-
MECTHOE pellleHre KOMMYHUKATUBHBIX 3a1a4 B TTapaxX WM MaJIbIX TPYII-
nax (B TOM 4uciie B hopMe AMAJI0TOB, IIOIIIOTOB, TUCKYCCHIi, 1e06aToB,
Mpe3eHTalMii 1 TIp., KOTOPbIe MPOMUCHIBAIOTCS B COOTBETCTBYIOLIMX
paznenax nocoo6ust). [Tpu nepBUYHOI MOATOTOBKE COBMECTHbBIX 3aIaHUIA,
TpeOYIOIINX HaBBIKOB TITAHNPOBAHMS U pacIIpeAe/IeHUs poJieil (Hampu-
Mep, COBMECTHBIX Mpe3eHTallnii), TIpernoaaBaTei0 peKOMEHIYeTCs OKa-
3aTh [IOMOIIIb CTYACHTAM B OOYYESHUM OpraHN3alMd KOMaHIHOM paOOTHI.
Hampumep, MOXHO, 3agaB MOOOOHOE 3aJaHHE 3a HECKOJIbKO HeEIelb,
3a/JaBaTh Ha KaXIoe 3aHsITUe CTyIeHTaM OTYeT 110 HeOOIbIIION mon3ana-
ye (pa3OUThCS Ha TPYMITEI, ChOPMYIUPOBATh TEMY, pACIIPEIeIUTh POJIH,
caeaTh HAOPOCKM CIAMIOB U IIp. ), YTOOBI B TaJIbHEHIIIEM CTYICHTHI MOT-
1 caMu 3¢ GEeKTUBHO paboTaTh B KOMaHe. TakxKe HY>KHO 1ieJieHaIpaB-
JICHHO 00yYaTh CTYACHTOB HaBBEIKaM IPaAMOTHOTO M JOOPOXEIAaTeIbHOTO
00CYXIeHMS: VICTIOTb30BaHUIO BEXJIMBEIX (pa3 M COOTBETCTBYIOIINX




MeTtoauueckue peKomeHgaumMm gna npenogasarens...

IVCKYPCUBHBIX MapKepoB, COOIIONCHUIO OajlaHca MEXIY TOBOPSIIMMMU,
YMEHUIO BHUMATEJIBHO CIYIIAaTh U 3aaBaTh BOIIPOCHI COOECEAHUKY, KOH-
TPOJMPOBATh CBOE pa3apakeHHE U COXPAHATh JOOPOKEIATEIbHBII TOH.

HUngopmavyuonnvie mexnonoeuu MpearonaraloT UCIONIb30BaHUE KOM-
MbIOTepa M ceTH MIHTepHET 1T CaMOCTOSTEIbHOM pabOTHl M ONITHMU3a-
1MUY TTorcKa MHMOPMaLIMK TTPU TTOATOTOBKE K 3aHITUSIM 32 CUET UCIIOJb-
30BaHUS CTYAEHTOM COBPEMEHHBIX MCTOYHMKOB. B maHHOM mocobuu
TPEeACTABIIEHBI CCBUIKA Ha CETHI TEMATUYECKOM ieKcnku B Quizlet, KoTo-
PBIM MOXKHO TTOJIh30BaThCSI B KAUeCTBE TPeHAXKepa MpekIe, YeM MCITOTb-
30BaTh Jiekcuueckue eauHulbl (JIE) B yCTHBIX M MUCbMEHHBIX 3aJaHUSIX.
Taxke ecTh CCBUIKM Ha I1a0JIOHBI HEOOXOMMMBIX JOKYMEHTOB (TUTYIbHBIX
JIUCTOB, pedepaToB U Ip.) U BUACOMHCTPYKLMIA ¥ 0OPa3LOB (HAIpUMep,
JUTSE TIOATOTOBKM 3aJaHMs 110 IM(POBOMY CTOPUTEIUIMHTY).

Humepaxkmuensie ¢hopmbi TIPOBEACHWS 3aHITUI TIPEICTaBICHBI B BUIE
Pa3IMYHBIX KOMMYHUKATUBHBIX 3aaHWI M CAMOCTOSITEJIbHOM aHAIUTH-
YyeCKOi paboThl ¢ MATepUaAIaMU UHTEPHETA C MOCIEAYIOIIMM IIpeaCTaBIIe-
HUEM MaTepHrajia Ha 3aHSTUM U T. II.

OpraHu3ayuma CamoCTOATeNbHOM paboTbl CTyAeHTOB

VYuyebHo-MeTogmueckoe mocodue “Speaking and Writing Guidelines”
HAITMCAHO IJIS MIOMOIIM CTyIeHTaM U IIperofaBaTeio B 3 (eKTuBHON
OpraHu3ali CaMOCTOSITETbHOI PabOThI TIO COBEPIIIEHCTBOBAHUIO yMe-
HUII 1 HABBIKOB TOBOPEHMS M IUchbMa. [103TOMy KayecTBEHHAsl U IO-
ciegoBaTesibHas MpopaboTKa BceX pas3fesoB U 3adaHMii Mocoous OymeT
JOCTATOYHOM MJI TOro, YTOObI CaMOCTOsSTeIbHas paboTa POXOAMIa
HauboJee ONTUMaIbHBIM 00pa3oM. CamocTosiTebHas paboTa CTYIEeHTOB
3aKJII0YAeTCSl BO BHUMATEIbHOM UTEHMM pa3lesioB OOIIMX peKOMeH/a-
nuti (General Recommendations) ¢ oTBeTaMM Ha BOIIPOCHI [IJIsI CAMOIIPO-
BEPKU U IOCJIEAYIOIIM O0CYXICHUEM Ha 3aHSATUSIX; KPUTEPUEB OLICHMU -
BaHus (Grading and Grade Descriptors); pekoMeHIa11ii 1o BBIMIOJTHEHUIO
KaXJI0ro KOHKpeTHOro Bujaa 3ananuii (Harmpumep, Monologue: Content,
Register, Organisation, Tasks and Details), a Takke B cucTeMaTH4eCKOM
oOpalleHUM K HUM BO BPEMsI IIOATOTOBKM YCTHBIX U MMCbMEHHbBIX BUIOB
paboT; caMoaHaIM3a Tocjie ToydYeHUs 00paTHOM CBSI3M OT IperonaBa-
TeJIsT Y/ VT OMHOTPYITITHUKOB; aHaI13a paboT OMHOTPYIIITHUKOB.




MeToauueckme peKkomeHagaumum
ANA CTYAEHTOB

B npouecce uzydyeHus kypca «I[lpakTvka YCTHON M IMMCbMEHHOM
peun» pa3BUBAIOTCS M COBEPIICHCTBYIOTCS SI3BIKOBBIC I KOMMYHHKATUB-
HBIE YMEHUSI W HaBBIKM, HEOOXOIMMBIC IS JalbHeWIIei mpodeccro-
HaJIbHOU IeITeIBHOCTH, TTI03TOMY HEOOXOIUMO TUIAHOMEPHO U ITOCIIeH0-

BaTeJIbHO pabOTaTh HAJ KaXIO TeMOI M3y4aeMbIX pa3elioB.
Dopmyna ycneuHoeo npoxoicoeHuss Kypea:

1. CrapaiiTech oceliaTh BCce ayaUTOPHBIE 3aHITHS, TTOCKOJIbKY
Ha TIPAKTUYECKUX 3aHATUSX TTPOBOAUTCS 3aKperUieHue IMoJy-
YeHHOW MHMOpPMAILIMKA MOCPEACTBOM BBHITIOJHEHUS Pa3TUUYHBIX

IIPAKTUYCCKHUX 3aJaHU.
2. BHumarenbHoO N3Yy4YUTEC MaTCpHraJl B KaXKIOM pasacic.

3. Ilmanwupyiite rpad¥K ¥ CPOKHU BBITIOJTHEHMS pabOT, a TAKKE CTa-
paiitech 3(h(peKTMBHO OpraHM30BaTh KOMaHIHYIO paboTy, eciu
3a/laHUE JOJKHO BBIMTOJHATBCS B TpyMIe (BMecTe pacrpeaein-
TE POJIX, YETKO U B CPOK BBIIOJHIMNTE CBOU 3ada4yu, [IOMOTramnTe
napTHepaM, ¢ KOTOPbIMU BBITIOJIHSIETE 3aJaHue, HO TIPU STOM

He GepuTe BCIO paboTy Ha ce0s).

4. BroImonHsiiTe Bce BUIOBI YCTHBIX M IMMCHbMEHHBIX 3adaHMI, KO-
TOpBIE TIPEACTAaBIEHBI B TOCOOKMH, B CPOK M B CTPOTOM COOTBET-

CTBHUM C pCKOMCHIALMAMU U KPUTCPUAMU OLICHWBAHWA.

5. BHUMAaTenbHO OTHOCHUTECH K OOpaTHOM CBSI3M OT IIpernomaBaTe-
JISt U OJHOTPYMNITHUKOB TOCJIE CIauM 3aJaHUsI; TIPOBOJUTE CaMO-
aHaJIM3 U TUIAHUPYHTE AajbHEHINYI0 TPaeKTOPUIO Pa3BUTUSI;
HE CTeCHSTeCh 3adaBaTh BOIPOCHI, €CIM YTO-JTMOO OCTAIOCH

HECITIOHATHLIM.

6. OO6s3aTeIbHO MUIINUTE UTOTOBBIE TECTHI M0 3aBEPIIEHUU U3yYe-
HUS KaXIO0i TeMBI, YTOOBI ITOHSTH, XOPOILIO JIM YCBOEHA TeMa
M HajJ KaKUMMU €€ dJIEMEHTaMU ellle HeOOXOAUMO MopadoTaTh

JOIIOJTHUTECIIbHO.




MeTtoauueckme peKomeHaauum gns CTyAeHToB

B 1ie;moM, ToMHUTE, YTO BHICOKUIA YPOBEHB S3bIKA M MPOTPECC B HEM
00ecIeunBaIOTCI HE TOJNBKO ayIUTOPHOU pabOTONM M BBIMOJIHEHUEM
JTOMalIHuX 3amgaHuii. HeoOXxommMa MOCTOSTHHAs SI3BIKOBasl MpaKTWUKa
(B 06bemMe npumepHO 30—40 % oT YacoB ayoqUTOPHOM pabOTHI) U ayTeH-
TUYHBIN MHITYT B BUJE YTE€HUSI KHUT U HOBOCTEM, MpocMoTpa (hrIbMOB,
CepHaJioB M KaHAaJIOB 10 MHTepecaM, OOIICHUS Ha aHIJIMACKOM SI3bIKE
C JIIOAbMU U3 IPYTUX CTPaH.

®dopmbl KOHTPONA TEKYLLEN YCNEeBaeMOCTH
CTYAEHTOB no gucuunaunHe «MpakTuyeckuin

KYpPC NepBoro MHOCTPAHHOrO A3blKa»

(Mmoaynb «[paKTMKa YCTHOM M MUCbMEHHOM peyn»)

1. TBopueckue ycTHble U NUCbMEHHbIE 3a4aHusA

HaHHBINA pa3aes SIBIsgeTcsS (POKYCOM ydeOHO-METOINIECKOTrO ITOCO-
ous “Speaking and Writing Guidelines”. CTyaeHT TOTOBUT YCTHOE Bbl-
CKa3bIBaHMUE 3apaHee M0 M3yYEeHHOM TeMe B COOTBETCTBUM C 3apaHee
OTOBOPEHHBIMH TPeOOBaHUSAMHM (BpeMsl, KpUTEPHH OLIEHKW, WHINBUILY-
aJIbHO WJIM B TPYMIIE) WJIM MMIIET MMCbMEHHYIO paboTy B COOTBETCTBUM
C 3apaHee OroBOpEeHHbIMU TpeboBaHMSIMU. CTYyIEHT BKJIIOYAaeT B TBOP-
YeCcKoe 3ajaHue HOBBIC JIEKCMYECKUE eIMHUILIBI B COOTBETCTBUU C U3Y-
yaeMoil TeMOif, a TakXXe COOTBETCTBYIOIIME YPOBHIO IpaMMaTUYECKUE
CcTpyKTYpbl. Ha 3aHATHM CTyIeHT HpeACTaBIIseT YCTHOE BhICKA3bIBaHME
IpyIile W IMpernojaBare/io, a MMCbMEHHOEe TBOPYECKOE 3aJaHue CAAeT
Ha IIPOBEPKY IPEITOAABATEIIIO, TTOCIEe YeTO IMOIyJacT OT HeTo 0OpaTHYIO
CBSI3b B COOTBETCTBHMU C YKa3aHHBIMM KpUTEepUSIMH olieHKHU. [TompooHOE
Ol CaHKe KaXKI0T0 BUIa TBOPUYECKOTO YCTHOTO 1 ITMCBEMEHHOTO 3aJaHMsI,
KPUTEPUM OLIEHKN M PEKOMEHIAIIMA MOXHO HAWTH HEMOCPEICTBEHHO
B IIOCOOWH.

2. TecTupoBaHue No U3y4EHHbIM TEMaM

Tect mo3BOMISIET TPOKOHTPOIMPOBATH, HACKOJIBKO CTYIEHT YCBOWJI
JICKCMYECKHE M TpaMMaTHUEeCKUE SBJICHUS 110 M3YYCHHON TeMe, a TaK-
K€ OTCIICAUTH IIPOTPECC HABBIKOB M YMCHUU Pa3IMUYHBIX BUIOB ayIH-
poBaHUs ¥ yTeHMs. [Ipu 3TOM mpoBepsieTcs He TeOpeTUIeCKoe 3HAaHUE
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JIEKCUYECKUX UM TpaMMaTUYECKMX SIBJICHUI U pa3IM4YHbIX BUIOB ayau-
pOBaHUS U UTEHMUS, 2 UX (PYHKLIMOHUPOBAHUE B PEATUCTUYHBIX KOM-
MYHUKATUBHBIX cUTyalusx. ITocjie BBIITOJHEHUS ydyalleMycsl BbIIaeTcst
pe3yJbTaT B COOTBETCTBUU C KPUTEPUSIMU OLIEHKU U TECT C TOMEUEHHBI-
MU OLIMOKaMM, HajJ KOTOPBIMM MPOBOIMUTCS paboTa (caMOCTOSITEAbHAS
MOIBITKA MCHPaBJIEHUS MOCe KOHCYJIBTALIMU ¢ YUeOHOI U CIIpaBOYHOM
JINTEpaTypoii, TPYIIOBOe OOCYXIeHUEe, KOMMEHTApUIl TpernoaaBaTess
M0 TUMUYHBIM OIIMOKAM U TPYAHBIM CiydasiM). DTO MO3BOJISIET yJallie-
MYCSI OBJIaJIETh HaBbIKAMU CAaMOOPTaHU3alluU U TUIAHUPOBAHUS, YMEHU -
€M pacrpeaesiTh CUJIbI M BpeMsI B IIpoliecce HalicaHus TecTa, YMeHUeM
paboTaTh Haj OLIMOKAMM KaK CaMOCTOSITEJIbHO, TaK W B rpyrmne. JlaH-
HBIIA BU pabOThI TAKXKe CIIOCOOCTBYET CAMOPA3BUTUIO CTYAEHTA, TaK Kak
npeanosaraeT JajJbHENIYI0 paboTy Hall BbISIBICHHBIMU MPOOJIEeMHBIMU
acreKTamu.

IIpouenypa onenuBaHusi

®opma TTpoBeieHUS: IIEKTPOHHAS. BpeMs BEITIOTHEHUS TECTa: OKO-
7o 50 munyT. [Iponemypa: CTyaeHTY HEOOXOOIUMO BBHIITOJTHUTH 3aJaHMS
Tecta Ha KoMIbioTepe. OlleHnBaHME TTPOU3BOAUTCS B OalIax B COOTBET-
CTBHMU C YKa3aHHBIMH HITKE KPUTEPHUSIMMU.

Makcumanvroe Koauuecmeo 6aa106 3a 3adanue: 20.

Kpurepuu onenkmu:

Bannel MpoueHT NPaBUNBHO BbINOAHEHHbIX 3aA4aHMIA
20 95—100
18 85-94
16 75—84
14 65—74
12 55—64
10 45-54
8 35—44
6 25-34
4 1524
2 5-14
0 0—4
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3. UHauBMAayanbHoe gomaluHee 3ajaHue

XapakTepucTHKa 3aJaHuii:

a) TPEHUPOBOYHBIC 3aJaHUS PEMPOTYKTUBHOIO YPOBHS, MO3BOJISIO-
1I1€ JTUarHOCTUPOBATh 3HaAHKE (DaKTUYECKOro MaTtepuaia B pam-
Kax pazaena «IIpakTuka yCTHOI M TUCbMEHHOM peum»;

0) TPEeHUPOBOUHBIE 3adaHUSI PEKOHCTPYKTUBHOTO YPOBHSI, MO3BOJISI-
I011i€ IMarHOCTUPOBATh YMEHUS YITOTPEOISATh U3ydyaeMble JIEKCU-
YeCcKMe eIMHUIIbI B 3aIaHHOM KOHTEKCTE, a TAaKXKe MO3BOJISIOLINE
pa3BUBATh HABBIKU Y YMEHUS ayIUPOBAHUS U YTCHUS;

B) TPEHUPOBOYHBIE KOMMYHUKATUBHBIC YIIPAXKHEHMSI, HATIPABIICH-
HbIE€ Ha JIMYHOCTHOE OCBOEHME MaTepuaja U Ha CUTYaTMBHOE
ynoTpeOIeHUe JIEKCUIECKUX EIUHULL, B PE3yJIbTaTe YErO YMEHb-
1IAETCS PA3PbIB MEXIY TEOPETUYECKUMU MO3HAHUSIMU U HABbI-
KOM CBOOOJHOI0, OCO3HAHHOI'O U OEIJIOro UCIOJIb30BaHUS JeK-
CUKHU COBPEMEHHOTO aHTJIMICKOTO SI3bIKA.

Oxunaemblii pe3yibrar

Pa3HOypOBHEBBIE 3aIaHMSI SIBISIOTCS ITOJHOCTBIO CAMOCTOSITETbHOM
JeSITEIbHOCTBIO U TTO3BOJISTIOT CTYAEHTY CUCTEMATHYeCKH pa0oTaTh Hall
YCBOEHHEM JIEKCMYECKMX M IPAMMAaTHUYCCKUX SIBIEHUN 10 M3ydaeMOin
TeMe, a TAaKKe pa3BUBaTh HABBIKM W YMEHUST Pa3IMYHbBIX BUIOB ayIHpO-
BaHUs U uTeHUs1. [Ipr 3TOM 0TpabaThIBaeTCsI HE TEOPETUIECKOE 3HAHUE
JICKCUYECKUX ¥ TPAMMATUUYECKUX SIBICHUI M Pa3IMYHbIX BUIOB ayI1pO-
BaHUS M YTeHUS, a X GYHKIIMOHUPOBAHKE B PEATUCTUYHBIX KOMMYHU-
KaTUBHBIX CUTyalusiX. Ha 3aHATHM IPOBOAUTCS IPYITITOBOE OOCYKAEHHE
3aJaHUi ¢ KOJJIEKTUBHBIM Pa3bopoM OIIMOOK M KOMMEHTapUSIMU Tpe-
MTOIaBaTe s IO THITMYHBIM OIIMOKAM U TPYIHBIM CITydasiM. DTO IMTO3BOJISI-
eT yJaliemycst OBJialeTh HaBbIKAMU CAMOOPTaHU3allUK U TJIAHUPOBAHUS
CUCTEeMAaTUYECKOM CaMOCTOSITEJIbHOM paboThl, YMEHUEM paboTaTh Hal
ommnOKaMM Kak CaMOCTOSITEIbHO, TaK W B rpyIime. JJaHHbIi B pabOThI
TakXKe CIIOCOOCTBYET CAMOPA3BUTHIO CTYIEHTa, TaK KakK IpPearojaraet
KOHCYJIBTALIMIO C Y4eOHBIMHU M CITPABOYHBIMKM MaTepHaiaMU B IIPOLIECCE
CaMOCTOSITEIPHOTO BBITIOJTHEHMS 3aIaHU I, 8 TAKXKE TATBHEMIIYIO paboTy
HaJl BBISIBJICHHBIMU ITPOOJEMHBIMU aCTIEeKTaMu.

Kpurepun ouenku:

bannbi MpoueHT BbinonHeHua UA43
2 Boinonneno Bce 13
1 Boimoneno > 50 % U3
0 Boinosneno < 50 % WUJ13 / U3 He BHIMOJIHEHO
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4. dopma NpPoOMeKYTOUHOI aTTecTauum No AUCUUNANHE:
3K3ameH (1, 2, 4, 6 cemecTpbl), 3aueT (3, 5 cemecTpbl)

Ha sx3ameHe/3a4eTte BbITIOTHSIETCSI UTOTOBBIH TeCT Mo Kypcam «[Tpak-
TUYECKUI KypC IEPBOrO0 MHOCTPAHHOTO s3bIKa 1—6». MTorosas oneHka
BBIBOJIUTCS IO CYIIECTBYIOLIEHN CXeMe pacyeTa UTOrOBOM OLIEHKU IO TACLIH-
TUTMHE CYMMapHO 1O BCEM pa3fieiaM IUCUUILIAHBI B 3aBUCUMOCTH OT Ce-
MecTpa usydeHus («ITpakTrka ycTHOI ¥ TUCbMEHHOM peun», «[IpakTnye-
cKasl rpaMMaTuKar, «[Ipaktuueckast hoHeTHKa», «JloMalIHee YTeHKE»).

dopma nposegeHuUs

NPOMEKYTOUHO KpuTtepmmn n Hopmbl OLLEHKM
aTTecTauum

DK3aMeH/3a4eT «OTnuHOo» / «3auTeHo» | 85—100 UTOroBBIX
(110 HAKOMUTEJLHOMY 0aJuI0OB, YTO TOBOPUT
peittunry). Cxema 00 OCBOEHMU KOMIIOHEH-
pacyeTta UTOTOBOTO TOB Kypca CTyIeHTOM
6ayna: «I[IpuBencHue Ha TIPOIBUHYTOM YPOBHE
Kk 100 + 20 Bb»

«XOpoI110» / «3aYTEHO» 70—84 uToroBbIx 6aJIOB,
YTO rOBOPUT 00 OCBOE-
HUU KOMIIOHEHTOB
Kypca CTyIeHTOM

Ha 0a30BOM YpOBHE

«YIOBIETBOPUTENBHO» / | 55—69 UTOroBBIX GAILIOB,
«3a4TEHO» YTO TOBOPUT 00 OCBOE-
HUU KOMIIOHEHTOB
Kypca CTyIeHTOM

Ha IIOPOTOBOM YPOBHE

«HeynosnerBopu- 0—54 uTOroBBIX OAIIOB,
TEJIbHO» / «HE 3a4TE€HO» | YTO TOBOPHUT 00 OCBOE-
HUU KOMITOHEHTOB Kypca
CTYIEHTOM Ha YpOBHE
HIXE TIOPOTOBOTO,

TO €CTh KypC HE OCBOEH




| Part |. SPEAKING GUIDELINES

2

’
! \
BT j \\_\//\\

Ny @ ,

https.//pixabay.com/

Part objectives: study the information about the general recommenda-
tions as well as grading criteria and use the guidelines to prepare for specific
speaking tasks in class.

After this part, students will:

* learn about the speaking requirements at different levels, grading

criteria, and various discourse markers;

* Dbe able to effectively prepare for different kinds of speaking tasks;

» acquire skills in planning, preparing and improving their speaking,

self-analyzing and using various discourse markers to sound more
natural and structure their speech better.

Task type: materials and guidelines for self-study and homework
preparation.

To fulfil the objectives of this part, you should study the information
given, check yourself, using the questions below each section, and prepare
the speaking tasks in accordance with the guidelines provided for each of
them.

GENERAL RECOMMENDATIONS: SPEAKING

Speaking Can-do Statements

The Common European Framework of Reference (CEFR) is a widely
used standard created by the Council of Europe. The descriptors (can-
do statements) used here are taken from the EAQUALS/ALTE Portfolio
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(based on the CEFR), as they are more practical and concrete than
the original CEFR descriptors.

You can use these can-do statements at any level to get a detailed,
articulated and personal picture of your own individual progress.

Bl

« I can give detailed accounts of experiences, describing feelings
and reactions.

* I can express myself reasonably accurately in familiar, predictable
situations.

» I can narrate a story.

+ I can convey simple information on immediate relevance, getting
across which point I feel is most important.

* I can relate to the plot of a book or film and describe my reactions.

» Icanexplain and give reasons for my plans, intentions and actions.

* I can describe dreams, hopes and ambitions.

» I can express and respond to feelings such as happiness, sadness,
interest and indifference.

+ I can deal with most situations likely to arise when making travel
arrangements through an agent or when actually travelling.

» I can ask for and follow detailed directions.

» I can give or seek personal views and opinions in an informal
discussion with friends.

* I can maintain a conversation or discussion but may sometimes be
difficult to follow when trying to say exactly what I would like to.

* I can start, maintain and close simple face-to-face conversation
on topics that are familiar or of personal interest.

* I can keep a conversation going comprehensibly, but have to pause
to plan and correct what I am saying — especially when I talk freely
for longer periods.

« I have a sufficient vocabulary to express myself with some
circumlocutions on most topics pertinent to my everyday life such
as family, hobbies and interests, work, travel and current events.

*  When I can’t think of a word I want, I can use a simple word
meaning something similar and invite ‘correction’.

B2

* I can produce stretches of language with a fairly even tempo;
although I can be hesitant as I search for expressions, there are
few noticeably long pauses.
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» Thave sufficient vocabulary to express myself on matters connected
to my field and on most general topics.

* I can explain a viewpoint on a topical issue giving the advantages
and disadvantages of various options.

* I can make a note of ‘favourite mistakes’ and consciously monitor
speech for them.

* I can pass on detailed information reliably.

* I can speculate about causes, consequence, hypothetical situa-
tions.

* I can convey degrees of emotion and highlight the personal
significance of events and experiences.

* I can communicate with reasonable accuracy and can correct
mistakes if they have led to misunderstandings.

* I can exchange considerable quantities of detailed factual
information on matters within my field of interest.

* I can construct a chain of reasoned argument, linking my ideas
logically.

* I can give clear, detailed descriptions on a wide range of subjects
related to my field of interest.

* I can understand and summarise orally short extracts from news
items, interviews or documentaries containing opinions, argument
and discussion.

* I can understand and summarise orally the plot and sequence of
events in an extract from a film or play.

* I can use standard phrases like ‘That’s a difficult question to
answer’ to gain time and keep the turn while formulating what
to say.

* I can help a discussion along on familiar ground confirming
comprehension, inviting others in, etc.

* I can initiate, maintain and end discourse naturally with effective
turn-taking.

* I can engage in extended conversation in a clearly participatory
fashion on most general topics.

* I can account for and sustain my opinions in discussion by
providing relevant explanations, arguments and comments.

* I can carry out a prepared interview, checking and confirming
information, following up interesting replies.
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C1 (beginning)

I can orally summarise long, demanding texts.

I can give clear, detailed descriptions of complex subjects.

I can give an extended description or account of something,
integrating themes, developing particular points and concluding
appropriately.

I can present points of view in a comment on a topic or an event,
underlining the main ideas and supporting my reasoning with
detailed examples.

I can produce clear, smoothly-flowing, well-structured speech,
showing control over ways of developing what I want to say in order
to link both my ideas and my expression of them into coherent
text.

I have a good command of a broad vocabulary allowing gaps to
be readily overcome with circumlocutions; I rarely have to search
obviously for expressions or compromise on saying exactly what
I want to.

I can substitute an equivalent term for a word I can’t recall without
distracting the listener.

I can consistently maintain a high degree of grammatical accuracy;
errors are rare and difficult to spot.

I can use language fluently, accurately and effectively on a wide
range of general, professional or academic topics.

I can use language flexibly and effectively for social purposes,
including emotional, allusive and joking usage.

I can express my ideas and opinions clearly and precisely, and can
present and respond to complex lines of reasoning convincingly.

Check Yourself

1.

‘What kinds of topics and contexts do you need to be able to cover
at B1/B2/C1?

What kind of speech structuring techniques do you need to be able
touse at B1/B2/C1?

What kind of interaction strategies do you need to have at B1/
B2/C1?

What kind of language skills (vocabulary and grammar) do you
need to have at B1/B2/C1?
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Speaking Self-help Tip Sheets

When you prepare for your speaking task, you can use the same
steps as those described in the paragraph about the writing process (see
The Writing Process). Make sure you read the speaking can-do statements
(see Speaking Can-do Statements) of an appropriate level and grade
descriptors to know what you need to aim at (see Part I. Speaking Guidelines,
Grading and Grade Descriptors).

While you rehearse your speaking task before presenting it in class
(a monologue, a starting monologue in a discussion or a debate, a presentation,
a report or an oral literary analysis for your individual reading), or if you
want to analyze your answer after you’ve already presented it, use the fol-
lowing checklist to support your self-analysis and improve in the future.

1. Task achievement:

« Did I cover all the aspects of the task?
*  Was my information relevant?
*  Was my monologue clear?

2. Structure, coherence and cohesion:

+ Did my monologue have a clear structure (introduction, main
part, conclusion)?

*  Was it coherent and did I use enough linking words and other
reference words?

* Did it sound well prepared?

3. Language:

* Did I use various grammar structures and unit grammar?

* Did I use relevant vocabulary and new unit vocabulary?

« Did I make any vocabulary and/or grammar mistakes? Which
ones?

4. Pronunciation:

» Did I make any pronunciation mistakes? Which ones?

« Did I have the appropriate intonation?

*  Was my fluency good (no long pauses and using fillers while
thinking, good tempo, connected speech)?

5. Delivery:

*  Was my speech intelligible and clear?
* Did I sound confident?

Overall: What is the general impression I have after listening to my

monologue?
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If you want to analyze your speaking with a partner or in a group
(a dialogue, a role play, a discussion, a debate), add the following point:

6.

Interactive communication:

« Did we keep the conversation going (we started, maintained
and closed it without too long pauses)?

*  Was our turn-taking balanced?

+ Did we use fillers and other discourse markers (e.g., phrases
like ‘“That’s a difficult question to answer’) to gain time, to keep
the turn, to move the conversation forward, etc.?

You may also need a checklist while preparing a presentation or a report.
Here is a list of 20 good points about presentations. Indicate how confident
you feel about making a presentation and identify key things to improve.

Before the presentation:

following any guidelines and advice provided;

planning an introduction to gain the audience’s attention and give
an overview of the presentation;

planning a conclusion to summarise the content of the presentation;
making sure each point flows from the one before;

learning all or most of the presentation;

preparing small cue cards as a reminder of key points;

thinking about the layout of the room;

preparing notes for the audience (if necessary);

preparing visual aids to enhance the presentation;

checking that any equipment is set up and working before the
presentation;

practising the presentation in advance.

During the presentation:

appearing confident;

maintaining eye contact with the audience;

smiling regularly through the presentation;

speaking clearly and not rushing the presentation;

speaking loudly enough for all the audience to hear;
emphasizing key points;

using suitable language for the topic and audience;
encouraging questions and participation from the audience;
being able to answer questions from the audience.
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Check Yourself

1. Which key points can you check while preparing or analyzing
a monological task?

2. Which point can you add if it is a dialogical task?

3. Which key points do you need to check before and during
a presentation?

Discourse Markers

Discourse markers are words and expressions which help to structure
spoken exchanges and written text (e.g., first of all, by the way, on the other
hand, in any case, to sum up). English has a very large number of these.
Some are used in all kinds of discourse, some mostly in formal writing, and
others mainly in informal speech. Discourse markers can communicate
several things:

*  “What are we talking about?”: They can introduce or clarify

a topic, and show divisions and changes of topic;

*  “What are we doing?”: They can show the type of communication

that is going on;

« attitude: They can show a speaker’s attitude to what he or she is

saying, or to the listener’s expectations.

“What are we talking about?”

» focusing: ralking/speaking of/about; regarding; as regards; as far
as ... is/are concerned; as for
And speaking of Australia, did you see that documentary...?
As far as the kids are concerned, let’s ask them what they think.

» subdividing: first; firstly; first of all; in the first place; to start with;
for one thing; and then
I don’t think I can help you. First(ly) / First of all / For one thing /
In the first place, I haven’t got the time. And then I’'m going to be
away all next week.

* returning to previous subject: as  was saying
...on the roof — Jeremy, put the cat down, please. As I was saying,
if Jack gets up on the roof and looks at the tiles...

* introducing a new subject (for example in lectures): now; all right;
right; OK
OK. Now a word about iron oxide. There’s two basic types...
Any questions? Right, let’s have a word about tomorrow’s arrangements.
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summing up: all in all; in a word

And the car broke down. And Jodie got mugged. And then Sophie was
ill. All in all, it wasn’t the best trip we’ve had.

He gets up at midday. He won’t look for a job. He doesn’t help around
the house. In a word, he’s bone idle.

“What are we doing?”

generalizing: on the whole; to some extent; in general; in all/most/
many/some cases,; broadly speaking

On the whole / In general, people like to help others.

To some extent, it’s an interesting job. But there are some pretty dull
patches.

exceptions: apart from; except for

ll eat anything, apart from / except for chilies.

making contrasting points: still; all the same; even so; mind you;
on the other hand; but; yet; however; in spite of this/that

I'm glad to have a place of my own. OK, it’s a long way from the centre,
and it needs redecorating. Still, it’s home.

She can be really irritating. On the other hand, she’s got a heart of gold.
contradicting: on the contrary; quite the opposite

I don’t dislike him at all. On the contrary / Quite the opposite, I'm very
fond of him.

showing a logical or causal connection: so; then

They didn’t think I had enough experience, so I didn’t get the job.

“I don’t like this stew.” “Then/So don’t eat it.”

persuading: after all; look at it this way; look; question tags; negative
questions

Why shouldn’t she buy a horse if she wants to? After all, it’s her money.
You’re taking this too seriously, aren’t you?

adding: also; on top of that; as well as that; another thing is; besides;
I mean

I don’t like his attitude. Also, I don’t believe he’s actually got the quali-
fications he says he has.

I don’t like her going out alone at night. You don’t know what sort of
people she’s going to meet. And besides / I mean, she’s far too young.
giving examples: in particular; for instance; for example

I'd like to have time to talk to some of the others. In particular, I want
to find out what Joshua thinks.

We could invite some of the neighbours, for instance / for example,
Jess and Simon.
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Attitude

showing speaker’s attitude: no doubt; honestly; frankly

Honestly, I think your poetry is remarkable.

“What do you think of my hair?” “Frankly, darling, it’s a disaster.”
making things clear: that is to say; in other words; I mean; I guess
There’s a problem about tomorrow. That is to say, I don’t think we can
come.

I've got a funny feeling about him. In other words / I mean, I don’t
trust him.

softening and correcting: in my view/opinion; apparently; so to speak;
that is to say; more or less; I think/feel/suppose/reckon/guess; sort of;
kind of; really; well, at least; I'm afraid; actually; or rather; I mean

A lot of people say he’s a bad manager. In my view / opinion, he’s OK.
1 can’t get to the hospital to see Julie. I mean, not this week, anyway.
dismissing what was said before: in any case; anyhow; anyway;
at any rate

Maybe it was Daniel, or maybe it was Joe. Or Jack. Anyway, it was
one of them.

I’'m not sure what time Ill arrive, maybe seven or eight. In any case,
I’ll certainly be there before 8.30.

referring to the hearer’s expectations: in fact; actually; as a matter
of fact; to tell the truth; well; actually

“How are your medical studies going?” “As a matter of fact, I've decided
to drop out for a year and get a job.”

“How did the team do?” “Well, they lost.”

gaining time: let me see; let’s see; let me think; well; you know;
I don’t know; I mean; kind of; sort of

“How much is it going to cost?” “Let me see. There’s materials.
And transport. And...”

“When can you pay me back?” “Well, you know, let me think,
I don’t know, I mean, things are kind of tight just now, ...”
checking common ground: you know; (you) know what I mean?;
of course; you see

I was talking to Marty — you know, the guy who works with Alex —
and he thinks we can...

It’s a lovely piece, isn’t it? Of course, it was originally written for
violin and piano, ...

I’'m sorry, but you can’t come in here. You see, it’s for members only.
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Here are some discourse markers you can use during a discussion or
a debate, grouped by function.

Stating an opinion 1 have to say that...

1 think/believe that...

(But) the point/thing/problem is...
Quite frankly...

In my opinion...

The way I see it...

If you want my honest opinion...
According to (Lisa), ...

As far as I'm concerned, ...
Ifyou ask me, ...

Do you know what I think ?

Asking for an opinion What's your idea?

What are your thoughts on all of this?
How do you feel about that?

Do you have anything to say about this?
What do you think of...?

Do you agree?

Wouldn’t you say?

Don’t you think...?

Expressing agreement 1 agree with you 100 percent.

1 couldn’t agree more.

That’s so true.

That’s for sure.

You’re absolutely right.
Absolutely.

That’s exactly how I feel.

Exactly.

(I'm afraid) I agree with (James).
1 have to side with (Dad) on this one.
No doubt about it.

Me neither. (agreeing with

a negative statement)

1 suppose so / I guess so. (weak)
You have a point there.

1 'was just going to say that.
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Expressing disagreement 1 don’t think so.

I'm afraid I disagree.

[ totally disagree. (strong)

1 beg to differ.

1’d say the exact opposite. (strong)
Not necessarily.

That’s not always true/the case.
I’m not so sure about that.

Well, that’s true, but...

OK, I take your point, but...

That’s rubbish/nonsense! (very strong)

Interruptions Sorry, but...

Hangon...

If I could just come in here...

I’'m sorry to interrupt you, but...

Can I add something here?

Is it okay if I jump in for a second?

If I might add something...

Can I throw my two cents in?

Sorry, go ahead. / Sorry, you were saying...
(after accidentally interrupting someone)
If you would just let me finish... (after being
interrupted)

Anyway, to get back to what [ was saying...
The point I'm trying to make here is...

1 suppose what I’'m trying to say is that...

If you would just let me answer the question.

Settling an argument Let’s just move on, shall we?
Let’s drop it.
1 think we’re going to have to agree fo disagree.

Check Yourself

1. Which main functions do discourse markers have?

2. Which subfunctions does each function have? Can you give some
examples of discourse markers that we use in each case?

3. Which groups of discourse markers do we need while discussing
something? Can you give some examples of discourse markers that
we use in each case?




Part I. SPEAKING GUIDELINES

SPEAKING GRADING AND GRADE DESCRIPTORS

Monologue

Maximum grade per task: 10 points

Academic Year
Monologue
1st 2nd
Time Limit 1,5-2,5 min 2—3 min
Notes:

* The monologue can be no more or less than 10 % above or below
the time limit.

+ If the monologue is below the time limit by more than 10 %, it is
assigned 0 points.

+ If the monologue is above the time limit by more than 10 %,
the teacher may stop the student, and the part over the time limit
may not be taken into account while grading.

Content and Task Achievement

Points Grade Descriptors

2 Contribution is relevant to the task. Target listener is fully informed.
Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate. Presents

a fully developed position in answer to the question with relevant,
fully extended and well supported ideas

1 Minor irrelevances and/or omissions may be present. Target listener
is on the whole informed. Does not satisfy all the requirements of

the task. May present a purpose that is unclear at times; the tone

may be variable and sometimes inappropriate. Some parts may be
more fully covered than others. The conclusions may become unclear
or repetitive. Some ideas may be inadequately developed/unclear.
The format may be inappropriate in places

0 Content is mostly irrelevant; misinterpretation of the task may
be present. Target listener is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the time limit




Speaking Grading and Grade Descriptors

Structure, Coherence, Cohesion and Fluency

Points

Grade Descriptors

2

Sequences information and ideas logically, coherently and there

is a clear overall progression. Uses a range of cohesive devices and
discourse markers appropriately. The structure corresponds with
the type of the task. Speaks fluently for the required amount of time
with only occasional repetition or self-correction; any hesitation

is usually content-related and only rarely to search for language

Does not organise all information and ideas logically, coherently

and there may be a lack of overall progression. Uses some basic
cohesive devices and discourse markers, but these may be inaccurate
or repetitive. May be repetitive because of lack of referencing and
substitution. The structure does not always correspond with the type
of the task. Usually maintains flow of speech for the required amount
of time, but may demonstrate language-related hesitation at times,
or some repetition and/or self-correction

Does not organise ideas logically. Has very little control of
organisational features. The structure does not correspond with
the type of the task. Cannot respond without noticeable pauses
and may speak slowly, with frequent repetition and self-correction

Lexical Range and Resource

Points

Grade Descriptors

2

Uses a sufficient range of vocabulary (including unit target lexis)

to allow some flexibility and precision. Generally, uses paraphrase
effectively with occasional repetition. There may be only occasional
inaccuracies in word choice and collocation

Uses an adequate range of vocabulary for the task (including unit
target lexis) but it may be limited or may make errors in word choice,
collocation and word formation that may cause some difficulty for
the listener. Attempts to use paraphrase but with mixed success and
some repetition

Uses only basic vocabulary which may be inappropriate for the task
and does not use any unit target lexis. Has limited control of word
choice, collocation and word formation. Rarely attempts paraphrase.
Errors may cause strain for the listener
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Grammatical Range and Accuracy

Points Grade Descriptors

2 Uses a wide range of structures (including unit target grammar) with
flexibility and accuracy. Makes only occasional errors or inappropriacies

1 Uses only a limited range of structures (including unit target
grammar). May make frequent grammatical errors that can
cause some difficulty for the listener

0 Uses only a very limited range of structures and does not use any unit
target grammar. Some structures are accurate but errors predominate
and distort the meaning

Pronunciation, Intonation and Delivery

Points Grade Descriptors

2 Uses a wide range of pronunciation features and sustains flexible
use of them throughout to convey and enhance meaning, with only
occasional lapses. Is easy to understand throughout; L1 accent has
minimal effect on intelligibility. Sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning effectively

1 Uses a range of pronunciation features and shows some effective

use of them, but this is not sustained. Can generally be understood
throughout; though mispronunciation of individual words or sounds
reduces clarity at times. Generally, sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning with mixed success

0 Uses a limited range of pronunciation features and attempts

to control them but lapses are frequent. Mispronunciations

are frequent and cause some difficulty for the listener.

Doesn’t sound confident and fails to use body language

(eye contact, face expressions, gestures, etc.) to enhance meaning

Report (Oral Part)

Maximum grade per task: 10 points

Academic Year
Report

1st

Time Limit 6—8 min (including the discussion)




Speaking Grading and Grade Descriptors

Notes:

The report (including the discussion after it) can be no more or
less than 10 % above or below the time limit.

If the report (including the discussion after it) is below the time
limit by more than 10 %, it is assigned 0 points.

If the report (including the discussion after it) is above the time
limit by more than 10 %, the teacher may stop the student, and
the part over the time limit may not be taken into account while
grading.

Content and Task Achievement

Points

Grade Descriptors

Contribution is relevant to the task. Target listener is fully informed.
Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate. Presents

a fully developed position in answer to the question with relevant,
fully extended and well supported ideas

Minor irrelevances and/or omissions may be present. Target listener

is on the whole informed. Does not satisfy all the requirements of

the task. May present a purpose that is unclear at times; the tone

may be variable and sometimes inappropriate. Some parts may be
more fully covered than others. The conclusions may become unclear
or repetitive. Some ideas may be inadequately developed/unclear.
The format may be inappropriate in places

Content is mostly irrelevant; misinterpretation of the task may
be present. Target listener is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the time limit

Structure, Coherence, Cohesion and Fluency

Points

Grade Descriptors

2

Sequences information and ideas logically, coherently and there

is a clear overall progression. Uses a range of cohesive devices and
discourse markers appropriately. The structure corresponds with
the type of the task. Speaks fluently for the required amount of time
with only occasional repetition or self-correction; any hesitation

is usually content-related and only rarely to search for language
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Points

Grade Descriptors

1

Does not organise all information and ideas logically, coherently

and there may be a lack of overall progression. Uses some basic
cohesive devices and discourse markers, but these may be inaccurate
or repetitive. May be repetitive because of lack of referencing and
substitution. The structure does not always correspond with the type
of the task. Usually maintains flow of speech for the required amount
of time, but may demonstrate language-related hesitation at times,
or some repetition and/or self-correction

Does not organise ideas logically. Has very little control

of organisational features. The structure does not correspond
with the type of the task. Cannot respond without noticeable
pauses and may speak slowly, with frequent repetition

and self-correction

Interactive Communication

Points

Grade Descriptors

2

Initiates, maintains and ends a discussion naturally with

effective turn-taking, both after their own report and after

other classmates’ reports. Responds appropriately. Engages

in the discussion in a clearly participatory fashion. Can account

for and sustain their opinions in discussion by providing relevant
explanations, arguments and comments. Can carry out a discussion,
checking and confirming information, following up interesting
replies

Generally, initiates, maintains and ends a discussion, attempting
balanced turn-taking with mixed success, mostly either after their
own report or after other classmates’ reports. Usually, responds
appropriately. Attempts to engage in the discussion in a participatory
fashion. Attempts to account for and sustain their opinions

in discussion

Can’t initiate, maintain and end a discussion, has limited ability

to take turns. May respond inappropriately. Can’t engage

in the discussion in a participatory fashion. Can’t help a discussion
along on. Can’t account for and sustain their opinions in discussion.
Can’t carry out a discussion
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Lexical Range and Resource, Grammatical Range and Accuracy

Points

Grade Descriptors

2

Uses a sufficient range of vocabulary (including unit target lexis)

to allow some flexibility and precision. Generally, uses paraphrase
effectively with occasional repetition. There may be only occasional
inaccuracies in word choice and collocation. Uses a wide range

of structures (including unit target grammar) with flexibility

and accuracy. Makes only occasional errors or inappropriacies

Uses an adequate range of vocabulary for the task (including unit
target lexis) but it may be limited or may make errors in word choice,
collocation and word formation that may cause some difficulty for

the listener. Attempts to use paraphrase but with mixed success

and some repetition. Uses only a limited range of structures (including
unit target grammar). May make frequent grammatical errors that

can cause some difficulty for the listener

Uses only basic vocabulary which may be inappropriate for the task and
does not use any unit target lexis. Has limited control of word choice,
collocation and word formation. Rarely attempts paraphrase. Errors
may cause strain for the listener. Uses only a very limited range of
structures and does not use any unit target grammar. Some structures
are accurate but errors predominate and distort the meaning

Pronunciation, Intonation and Delivery

Points

Grade Descriptors

2

Uses a wide range of pronunciation features and sustains flexible use of
them throughout to convey and enhance meaning, with only occasional
lapses. Is easy to understand throughout; L1 accent has minimal effect
on intelligibility. Sounds confident and uses body language (eye contact,
face expressions, gestures, etc.) to enhance meaning effectively

Uses a range of pronunciation features and shows some effective

use of them, but this is not sustained. Can generally be understood
throughout; though mispronunciation of individual words or sounds
reduces clarity at times. Generally, sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning with mixed success

Uses a limited range of pronunciation features and attempts to control
them but lapses are frequent. Mispronunciations are frequent and
cause some difficulty for the listener. Doesn’t sound confident and
fails to use body language (eye contact, face expressions, gestures, etc.)
to enhance meaning




Presentation

Maximum grade per task: 20 points.

Part I. SPEAKING GUIDELINES

Presentation

Academic Year

2nd 2nd 3rd 3rd
(semester 3) (semester 4) (semester 5) (semester 6)
7—10 min 10—12 min 10—15 min 3—5 min
. . per group per group per group per person’s
Time Limit (including (including (including digital story
the discussion) | the discussion) | the discussion)
Notes:

The presentation (including the discussion after it) can be no more
or less than 10 % above or below the time limit.

If the presentation (including the discussion after it) is below
the time limit by more than 10 %, it is assigned 0 points.

If the presentation (including the discussion after it) is above
the time limit by more than 10 %, the teacher may stop the student,
and the part over the time limit may not be taken into account
while grading.

Oral Part
Content and Task Achievement
Points Grade Descriptors
2 Contribution is relevant to the task. Target listener is fully informed.

Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate. Presents

a fully developed position in answer to the question with relevant,
fully extended and well supported ideas

Minor irrelevances and/or omissions may be present. Target listener
is on the whole informed. Does not satisfy all the requirements of
the task. May present a purpose that is unclear at times; the tone

may be variable and sometimes inappropriate. Some parts may be
more fully covered than others. The conclusions may become unclear
or repetitive. Some ideas may be inadequately developed/unclear.
The format may be inappropriate in places




Speaking Grading and Grade Descriptors

Points

Grade Descriptors

0

Content is mostly irrelevant; misinterpretation of the task may
be present. Target listener is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the time limit

Structure, Coherence, Cohesion and Fluency

Points

Grade Descriptors

2

Sequences information and ideas logically, coherently and there

is a clear overall progression. Uses a range of cohesive devices and
discourse markers appropriately. The structure corresponds with
the type of the task. Speaks fluently for the required amount of time
(without speaking too much longer/shorter than other groupmates)
with only occasional repetition or self-correction; any hesitation

is usually content-related and only rarely to search for language

Does not organise all information and ideas logically, coherently

and there may be a lack of overall progression. Uses some basic
cohesive devices and discourse markers, but these may be inaccurate
or repetitive. May be repetitive because of lack of referencing and
substitution. The structure does not always correspond with the type
of the task. Usually maintains flow of speech for the required amount
of time (on the whole, without speaking too much longer/shorter
than other groupmates), but may demonstrate language-related
hesitation at times, or some repetition and/or self-correction

Does not organise ideas logically. Has very little control

of organisational features. The structure does not correspond

with the type of the task. Cannot respond without noticeable pauses
and may speak slowly, with frequent repetition and self-correction.
Speaks too much longer/shorter than other groupmates

Interactive Communication

Points

Grade Descriptors

Initiates, maintains and ends a discussion naturally with effective
turn-taking, both after their own presentation and after other
classmates’ presentations. Responds appropriately. Engages

in the discussion in a clearly participatory fashion. Can account

for and sustain their opinions in discussion by providing relevant
explanations, arguments and comments. Can carry out a discussion,
checking and confirming information, following up interesting replies
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Points

Grade Descriptors

1

Generally, initiates, maintains and ends a discussion, attempting
balanced turn-taking with mixed success, mostly either after

their own presentation or after other classmates’ presentations.
Usually, responds appropriately. Attempts to engage in the discussion
in a participatory fashion. Attempts to account for and sustain their
opinions in discussion

Can’t initiate, maintain and end a discussion, has limited ability

to take turns. May respond inappropriately. Can’t engage

in the discussion in a participatory fashion. Can’t help a discussion
along on. Can’t account for and sustain their opinions in discussion.
Can’t carry out a discussion

Lexical Range and Resource, Grammatical Range and Accuracy

Points

Grade Descriptors

2

Uses a sufficient range of vocabulary (including unit target lexis)
to allow some flexibility and precision. Generally, uses paraphrase
effectively with occasional repetition. There may be only
occasional inaccuracies in word choice and collocation.

Uses a wide range of structures (including unit target grammar)
with flexibility and accuracy. Makes only occasional errors

or inappropriacies

Uses an adequate range of vocabulary for the task (including
unit target lexis) but it may be limited or may make errors

in word choice, collocation and word formation that may cause
some difficulty for the listener. Attempts to use paraphrase

but with mixed success and some repetition. Uses only a limited
range of structures (including unit target grammar). May make
frequent grammatical errors that can cause some difficulty

for the listener

Uses only basic vocabulary which may be inappropriate

for the task and does not use any unit target lexis. Has limited
control of word choice, collocation and word formation. Rarely
attempts paraphrase. Errors may cause strain for the listener.
Uses only a very limited range of structures and does not use any
unit target grammar. Some structures are accurate but errors
predominate and distort the meaning




Speaking Grading and Grade Descriptors

Pronunciation, Intonation and Delivery

Points

Grade Descriptors

2

Uses a wide range of pronunciation features and sustains flexible
use of them throughout to convey and enhance meaning, with only
occasional lapses. Is easy to understand throughout; L1 accent has
minimal effect on intelligibility. Sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning effectively

Uses a range of pronunciation features and shows some effective

use of them, but this is not sustained. Can generally be understood
throughout; though mispronunciation of individual words or sounds
reduces clarity at times. Generally, sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning with mixed success

Uses a limited range of pronunciation features and attempts to control
them but lapses are frequent. Mispronunciations are frequent

and cause some difficulty for the listener. Doesn’t sound confident
and fails to use body language (eye contact, face expressions,
gestures, etc.) to enhance meaning

Visual Part

Points

Grade Descriptors

2

All the points in the category have been covered completely or only
with some minor issues

One point in the category hasn’t been covered at all or several points
have some issues

Two or more points in the category haven’t been covered at all or all
the points have some serious issues

Content

Grade Descriptors

+ Information on the slides is relevant to the task.
* The audience is fully informed.
+ Fully satisfies all the requirements of the task
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Structure and Layout

Grade Descriptors

» Sequences information and ideas logically, coherently.
» The structure corresponds with the type of the task.

+ The presentation lasts the required amount of time.

* The presentation runs synchronously with the oral part

Style

Grade Descriptors

» The text is visually easy to read.
* The amount of information on the slides is balanced.
* The information on the slides is well structured

Language Accuracy

Grade Descriptors

» Uses a sufficient range of vocabulary (including unit target lexis) to allow
some flexibility and precision.

» Uses a wide range of structures (including unit target grammar)
with flexibility and accuracy.

+ Makes only occasional errors in spelling.

* Makes only occasional errors in punctuation

Formatting

Grade Descriptors

+ The title slide formatting is correct.

» The picture caption formatting is correct.
» The title formatting is correct.

* The references slide formatting is correct

Individual Reading (Oral Literary Analysis)

Maximum grade per task: 30 points.

Oral Academic Year
Literary 1st 2nd and ard ard
Analysis

(semester 2) | (semester 3) | (semester 4) | (semester 5) | (semester 6)

Time

. 5—6 min 6—7 min 7—8 min 9—10 min 9—10 min
Limit




Speaking Grading and Grade Descriptors —

Notes:

The oral literary analysis can be no more or less than 10 % above
or below the time limit.

If the oral literary analysis is below the time limit by more than
10 %, it is assigned 0 points.

If the oral literary analysis is above the time limit by more than
10 %, the teacher may stop the student, and the part over the time
limit may not be taken into account while grading.

Content and Task Achievement

Points

Grade Descriptors

Contribution is relevant to the task. Target listener is fully informed.
Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate. Presents

a fully developed position in answer to the question with relevant,
fully extended and well supported ideas

Minor irrelevances and/or omissions may be present. Target listener
is on the whole informed. Does not satisfy all the requirements of
the task. May present a purpose that is unclear at times; the tone

may be variable and sometimes inappropriate. Some parts may be
more fully covered than others. The conclusions may become unclear
or repetitive. Some ideas may be inadequately developed/unclear.
The format may be inappropriate in places

Content is mostly irrelevant; misinterpretation of the task may
be present. Target listener is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the time limit

Structure, Coherence, Cohesion and Fluency

Points

Grade Descriptors

6

Sequences information and ideas logically, coherently and there

is a clear overall progression. Uses a range of cohesive devices and
discourse markers appropriately. The structure corresponds with
the type of the task. Speaks fluently for the required amount of time
with only occasional repetition or self-correction; any hesitation

is usually content-related and only rarely to search for language
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Points

Grade Descriptors

3

Does not organise all information and ideas logically, coherently

and there may be a lack of overall progression. Uses some basic
cohesive devices and discourse markers, but these may be inaccurate
or repetitive. May be repetitive because of lack of referencing and
substitution. The structure does not always correspond with the type
of the task. Usually maintains flow of speech for the required amount
of time, but may demonstrate language-related hesitation at times,
or some repetition and/or self-correction

Does not organise ideas logically. Has very little control of
organisational features. The structure does not correspond

with the type of the task. Cannot respond without noticeable pauses
and may speak slowly, with frequent repetition and self-correction

Lexical Range and Resource

Points

Grade Descriptors

Uses a sufficient range of vocabulary (including lexis from the personal
wordlist) to allow some flexibility and precision. Generally, uses
paraphrase effectively with occasional repetition. There may be only
occasional inaccuracies in word choice and collocation

Uses an adequate range of vocabulary for the task (generally, including
lexis from the personal wordlist) but it may be limited or may make
errors in word choice, collocation and word formation that may
cause some difficulty for the listener. Attempts to use paraphrase

but with mixed success and some repetition

Uses only basic vocabulary which may be inappropriate for the task
and does not use any lexis from the personal wordlist. Has limited
control of word choice, collocation and word formation. Rarely
attempts paraphrase. Errors may cause strain for the listener

Grammatical Range and Accuracy

Points

Grade Descriptors

6

Uses a wide range of structures with flexibility and accuracy.
Makes only occasional errors or inappropriacies

Uses only a limited range of structures. May make frequent
grammatical errors that can cause some difficulty for the listener

Uses only a very limited range of structures and does not use any unit
target grammar. Some structures are accurate but errors predominate
and distort the meaning
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Pronunciation, Intonation and Delivery

Points

Grade Descriptors

6

Uses a wide range of pronunciation features and sustains flexible
use of them throughout to convey and enhance meaning, with only
occasional lapses. Is easy to understand throughout; L1 accent has
minimal effect on intelligibility. Sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning effectively

Uses a range of pronunciation features and shows some effective
use of them, but this is not sustained. Can generally be understood
throughout; though mispronunciation of individual words or sounds
reduces clarity at times. Generally, sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning with mixed success

Uses a limited range of pronunciation features and attempts to control
them but lapses are frequent. Mispronunciations are frequent

and cause some difficulty for the listener. Doesn’t sound confident
and fails to use body language (eye contact, face expressions,
gestures, etc.) to enhance meaning

Dialogue

Maximum grade per task: 10 points.

Academic Year
Dialogue
1st 2nd
Time Limit 2—3 min 3—4 min
Notes:

The dialogue can be no more or less than 10 % above or below
the time limit.
If the dialogue is below the time limit by more than 10 %, it is
assigned 0 points.
If the dialogue is above the time limit by more than 10 %, the teacher
may stop the students, and the part over the time limit may not be
taken into account while grading.
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Content and Task Achievement

Points

Grade Descriptors

2

Contribution is relevant to the task. Target listener is fully informed.
Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate

Minor irrelevances and/or omissions may be present. Target listener
is on the whole informed. Does not satisfy all the requirements

of the task. May present a purpose that is unclear at times;

the tone may be variable and sometimes inappropriate

Content is mostly irrelevant; misinterpretation of the task may
be present. Target listener is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the time limit

Interactive Communication, Coherence, Cohesion and Fluency

Points

Grade Descriptors

Initiates, maintains and ends a conversation naturally

with effective turn-taking. Responds appropriately, linking
contributions to those of other speakers. Uses a range of cohesive
devices and discourse markers appropriately. Speaks fluently

for the required amount of time with only occasional repetition
or self-correction; any hesitation is usually content-related

and only rarely to search for language

Generally, initiates, maintains and ends a conversation, attempting
balanced turn-taking with mixed success. Usually, responds
appropriately. Uses some basic cohesive devices and discourse
markers, but these may be inaccurate or repetitive. May be repetitive
because of lack of referencing and substitution. Usually maintains
flow of speech for the required amount of time, but may demonstrate
language-related hesitation at times, or some repetition and/or
self-correction

Can’t initiate, maintain and end a conversation, has limited
ability to take turns. May respond inappropriately. Has very little
control of organisational features. Cannot respond without
noticeable pauses and may speak slowly, with frequent repetition
and self-correction
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Lexical Range and Resource

Points

Grade Descriptors

2

Uses a sufficient range of vocabulary (including unit target lexis)

to allow some flexibility and precision. Generally, uses paraphrase
effectively with occasional repetition. There may be only occasional
inaccuracies in word choice and collocation

Uses an adequate range of vocabulary for the task (including unit
target lexis) but it may be limited or may make errors in word choice,
collocation and word formation that may cause some difficulty for
the listener. Attempts to use paraphrase but with mixed success

and some repetition

Uses only basic vocabulary which may be inappropriate for the task
and does not use any unit target lexis. Has limited control of word
choice, collocation and word formation. Rarely attempts paraphrase.
Errors may cause strain for the listener

Grammatical Range and Accuracy

Points

Grade Descriptors

2

Uses a wide range of structures (including unit target grammar)
with flexibility and accuracy. Makes only occasional errors
or inappropriacies

Uses only a limited range of structures (including unit target
grammar). May make frequent grammatical errors that can
cause some difficulty for the listener

Uses only a very limited range of structures and does not use any unit
target grammar. Some structures are accurate but errors predominate
and distort the meaning

Pronunciation, Intonation and Delivery

Points

Grade Descriptors

Uses a wide range of pronunciation features and sustains flexible
use of them throughout to convey and enhance meaning, with only
occasional lapses. Is easy to understand throughout; L1 accent has
minimal effect on intelligibility. Sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning effectively
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Points

Grade Descriptors

1

Uses a range of pronunciation features and shows some effective
use of them, but this is not sustained. Can generally be understood
throughout; though mispronunciation of individual words or sounds
reduces clarity at times. Generally, sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning with mixed success

Uses a limited range of pronunciation features and attempts to control
them but lapses are frequent. Mispronunciations are frequent

and cause some difficulty for the listener. Doesn’t sound confident
and fails to use body language (eye contact, face expressions,
gestures, etc.) to enhance meaning

Role Play

Maximum grade per task: 10 points.

Academic Year
Role Play
1st-2nd 3rd
Time Limit 3—4 min 4—5 min
Notes:

The role play can be no more or less than 10 % above or below the
time limit.

If the role play is below the time limit by more than 10 %, it is
assigned 0 points.

Ifthe role play is above the time limit by more than 10 %, the teacher
may stop the students, and the part over the time limit may not be
taken into account while grading.

Content and Task Achievement

Points

Grade Descriptors

2

Contribution is relevant to the task. Target listener is fully informed.
Fully satisfies all the requirements of the task. Presents a clear purpose,
with the tone consistent and appropriate
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Points

Grade Descriptors

1

Minor irrelevances and/or omissions may be present. Target listener
is on the whole informed. Does not satisfy all the requirements of
the task. May present a purpose that is unclear at times; the tone
may be variable and sometimes inappropriate

Content is mostly irrelevant; misinterpretation of the task may
be present. Target listener is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the time limit

Interactive Communication, Coherence, Cohesion and Fluency

Points

Grade Descriptors

2

Initiates, maintains and ends a conversation naturally with effective
turn-taking. Responds appropriately, linking contributions to those
of other speakers. Uses a range of cohesive devices and discourse
markers appropriately. Speaks fluently for the required amount of time
with only occasional repetition or self-correction; any hesitation

is usually content-related and only rarely to search for language

Generally, initiates, maintains and ends a conversation, attempting
balanced turn-taking with mixed success. Usually, responds
appropriately. Uses some basic cohesive devices and discourse markers,
but these may be inaccurate or repetitive. May be repetitive because of
lack of referencing and substitution. Usually maintains flow of speech
for the required amount of time, but may demonstrate language-related
hesitation at times, or some repetition and/or self-correction

Can’t initiate, maintain and end a conversation, has limited ability
to take turns. May respond inappropriately. Has very little control

of organisational features. Cannot respond without noticeable pauses
and may speak slowly, with frequent repetition and self-correction

Lexical Range and Resource

Points

Grade Descriptors

2

Uses a sufficient range of vocabulary (including unit target lexis)

to allow some flexibility and precision. Generally, uses paraphrase
effectively with occasional repetition. There may be only occasional
inaccuracies in word choice and collocation
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Points

Grade Descriptors

1

Uses an adequate range of vocabulary for the task (including unit
target lexis) but it may be limited or may make errors in word choice,
collocation and word formation that may cause some difficulty for
the listener. Attempts to use paraphrase but with mixed success

and some repetition

Uses only basic vocabulary which may be inappropriate for the task
and does not use any unit target lexis. Has limited control of word
choice, collocation and word formation. Rarely attempts paraphrase.
Errors may cause strain for the listener

Grammatical Range and Accuracy

Points

Grade Descriptors

Uses a wide range of structures (including unit target grammar)
with flexibility and accuracy. Makes only occasional errors
or inappropriacies

Uses only a limited range of structures (including unit target
grammar). May make frequent grammatical errors that can cause
some difficulty for the listener

Uses only a very limited range of structures and does not use any unit
target grammar. Some structures are accurate but errors predominate
and distort the meaning

Pronunciation, Intonation and Delivery

Points

Grade Descriptors

Uses a wide range of pronunciation features and sustains flexible
use of them throughout to convey and enhance meaning, with only
occasional lapses. Is easy to understand throughout; L1 accent has
minimal effect on intelligibility. Sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning effectively

Uses a range of pronunciation features and shows some effective

use of them, but this is not sustained. Can generally be understood
throughout; though mispronunciation of individual words or sounds
reduces clarity at times. Generally, sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning with mixed success




Speaking Grading and Grade Descriptors

Points Grade Descriptors
0 Uses a limited range of pronunciation features and attempts to control
them but lapses are frequent. Mispronunciations are frequent
and cause some difficulty for the listener. Doesn’t sound confident
and fails to use body language (eye contact, face expressions,
gestures, etc.) to enhance meaning
Discussion

Maximum grade per task: 10 points.

Discussion Academic Year
(introductory point) 2nd—3rd

Time Limit 2—3 min
Notes:

The introductory point can be no more or less than 10 % above or
below the time limit.
If the introductory point is below the time limit by more than 10 %,
it is assigned 0 points.
If the introductory point is above the time limit by more than 10 %,
the teacher may stop the students, and the part over the time limit
may not be taken into account while grading.

Content and Task Achievement

Points

Grade Descriptors

2

Contribution is relevant to the task. Target listener is fully informed.
Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate. Presents

a fully developed position in answer to the question with relevant,
fully extended and well supported ideas

Minor irrelevances and/or omissions may be present. Target listener
is on the whole informed. Does not satisfy all the requirements

of the task. May present a purpose that is unclear at times; the tone
may be variable and sometimes inappropriate. Some parts may be
more fully covered than others. The conclusions may become unclear
or repetitive. Some ideas may be inadequately developed/unclear.
The format may be inappropriate in places
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Points

Grade Descriptors

0

Content is mostly irrelevant; misinterpretation of the task may
be present. Target listener is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the time limit

Structure, Coherence, Cohesion and Fluency

Points

Grade Descriptors

2

Sequences information and ideas logically, coherently and there

is a clear overall progression. Uses a range of cohesive devices and
discourse markers appropriately. The structure corresponds with
the type of the task. Speaks fluently for the required amount of time
with only occasional repetition or self-correction; any hesitation

is usually content-related and only rarely to search for language

Does not organise all information and ideas logically, coherently

and there may be a lack of overall progression. Uses some basic
cohesive devices and discourse markers, but these may be inaccurate
or repetitive. May be repetitive because of lack of referencing and
substitution. The structure does not always correspond with the type
of the task. Usually maintains flow of speech for the required amount
of time, but may demonstrate language-related hesitation at times,
or some repetition and/or self-correction

Does not organise ideas logically. Has very little control

of organisational features. The structure does not correspond

with the type of the task. Cannot respond without noticeable pauses
and may speak slowly, with frequent repetition and self-correction

Interactive Communication

Points

Grade Descriptors

2

Initiates, maintains and ends a discussion naturally with effective
turn-taking. Responds appropriately, linking contributions to those
of other speakers. Engages in the discussion in a clearly participatory
fashion. Can help a discussion along on, confirming comprehension,
inviting others in, etc. Can account for and sustain their opinions

in discussion by providing relevant explanations, arguments and
comments. Can carry out a discussion, checking and confirming
information, following up interesting replies




Speaking Grading and Grade Descriptors

Points

Grade Descriptors

1

Generally, initiates, maintains and ends a discussion, attempting
balanced turn-taking with mixed success. Usually, responds
appropriately. Attempts to engage in the discussion in a participatory
fashion. Attempts to help a discussion along on, account for

and sustain their opinions in discussion

Can’t initiate, maintain and end a discussion, has limited ability to take
turns. May respond inappropriately. Can’t engage in the discussion in

a participatory fashion. Can’t help a discussion along on. Can’t account
for and sustain their opinions in discussion. Can’t carry out a discussion

Lexical Range and Resource, Grammatical Range and Accuracy

Points

Grade Descriptors

Uses a sufficient range of vocabulary (including unit target lexis)

to allow some flexibility and precision. Generally, uses paraphrase
effectively with occasional repetition. There may be only occasional
inaccuracies in word choice and collocation. Uses a wide range

of structures (including unit target grammar) with flexibility

and accuracy. Makes only occasional errors or inappropriacies

Uses an adequate range of vocabulary for the task (including unit
target lexis) but it may be limited or may make errors in word choice,
collocation and word formation that may cause some difficulty for
the listener. Attempts to use paraphrase but with mixed success and
some repetition. Uses only a limited range of structures (including
unit target grammar). May make frequent grammatical errors that
can cause some difficulty for the listener

Uses only basic vocabulary which may be inappropriate for the task
and does not use any unit target lexis. Has limited control of word
choice, collocation and word formation. Rarely attempts paraphrase.
Errors may cause strain for the listener. Uses only a very limited

range of structures and does not use any unit target grammar. Some
structures are accurate but errors predominate and distort the meaning

Pronunciation, Intonation and Delivery

Points

Grade Descriptors

2

Uses a wide range of pronunciation features and sustains flexible use of
them throughout to convey and enhance meaning, with only occasional
lapses. Is easy to understand throughout; L1 accent has minimal effect
on intelligibility. Sounds confident and uses body language (eye contact,
face expressions, gestures, etc.) to enhance meaning effectively
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Points

Grade Descriptors

1

Uses a range of pronunciation features and shows some effective
use of them, but this is not sustained. Can generally be understood
throughout; though mispronunciation of individual words or sounds
reduces clarity at times. Generally, sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning with mixed success

Uses a limited range of pronunciation features and attempts to control
them but lapses are frequent. Mispronunciations are frequent

and cause some difficulty for the listener. Doesn’t sound confident
and fails to use body language (eye contact, face expressions,
gestures, etc.) to enhance meaning

Debate

Maximum grade per task: 10 points.

(introductory point) 2nd-3rd

Debate Academic Year

Time Limit 2—3 min

Notes:

The introductory point can be no more or less than 10 % above or
below the time limit.

If the introductory point is below the time limit by more than 10 %,
it is assigned 0 points.

If the introductory point is above the time limit by more than 10 %,
the teacher may stop the students, and the part over the time limit
may not be taken into account while grading.

Content and Task Achievement

Points

Grade Descriptors

Contribution is relevant to the task. Target listener is fully informed.
Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate. Presents

a fully developed position in answer to the question with relevant,
fully extended and well supported ideas




Speaking Grading and Grade Descriptors

Points

Grade Descriptors

1

Minor irrelevances and/or omissions may be present.

Target listener is on the whole informed. Does not satisfy all

the requirements of the task. May present a purpose that

is unclear at times; the tone may be variable and sometimes
inappropriate. Some parts may be more fully covered than others.
The conclusions may become unclear or repetitive. Some ideas
may be inadequately developed/unclear. The format may be
inappropriate in places

Content is mostly irrelevant; misinterpretation of the task may
be present. Target listener is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the time limit

Structure, Coherence, Cohesion and Fluency

Points

Grade Descriptors

Sequences information and ideas logically, coherently

and there is a clear overall progression. Uses a range of cohesive
devices and discourse markers appropriately. The structure
corresponds with the type of the task. Speaks fluently for

the required amount of time with only occasional repetition

or self-correction; any hesitation is usually content-related

and only rarely to search for language

Does not organise all information and ideas logically,
coherently and there may be a lack of overall progression.
Uses some basic cohesive devices and discourse markers,

but these may be inaccurate or repetitive. May be repetitive
because of lack of referencing and substitution. The structure
does not always correspond with the type of the task. Usually
maintains flow of speech for the required amount of time,
but may demonstrate language-related hesitation at times,

or some repetition and/or self-correction

Does not organise ideas logically. Has very little control

of organisational features. The structure does not correspond
with the type of the task. Cannot respond without noticeable
pauses and may speak slowly, with frequent repetition

and self-correction
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Interactive Communication

Points Grade Descriptors

2 Initiates, maintains and ends a discussion naturally with effective
turn-taking. Responds appropriately, linking contributions

to those of other speakers. Engages in the discussion in a clearly
participatory fashion. Can help a discussion along on, confirming
comprehension, inviting others in, etc. Can account for

and sustain their opinions in discussion by providing relevant
explanations, arguments and comments. Can carry out

a discussion, checking and confirming information,

following up interesting replies

1 Generally, initiates, maintains and ends a discussion, attempting
balanced turn-taking with mixed success. Usually, responds
appropriately. Attempts to engage in the discussion in a participatory
fashion. Attempts to help a discussion along on, account

for and sustain their opinions in discussion

0 Can’t initiate, maintain and end a discussion, has limited ability
to take turns. May respond inappropriately. Can’t engage

in the discussion in a participatory fashion. Can’t help

a discussion along on. Can’t account for and sustain their
opinions in discussion. Can’t carry out a discussion

Lexical Range and Resource, Grammatical Range and Accuracy

Points Grade Descriptors

2 Uses a sufficient range of vocabulary (including unit target lexis)
to allow some flexibility and precision. Generally, uses paraphrase
effectively with occasional repetition. There may be only
occasional inaccuracies in word choice and collocation.

Uses a wide range of structures (including unit target grammar)
with flexibility and accuracy. Makes only occasional errors

or inappropriacies

1 Uses an adequate range of vocabulary for the task (including

unit target lexis) but it may be limited or may make errors

in word choice, collocation and word formation that may cause
some difficulty for the listener. Attempts to use paraphrase but
with mixed success and some repetition. Uses only a limited range
of structures (including unit target grammar). May make frequent
grammatical errors that can cause some difficulty for the listener




Individual Long Turn

Points Grade Descriptors

0 Uses only basic vocabulary which may be inappropriate for the task
and does not use any unit target lexis. Has limited control of word
choice, collocation and word formation. Rarely attempts paraphrase.
Errors may cause strain for the listener. Uses only a very limited
range of structures and does not use any unit target grammar. Some
structures are accurate but errors predominate and distort the meaning

Pronunciation, Intonation and Delivery

Points Grade Descriptors

2 Uses a wide range of pronunciation features and sustains flexible
use of them throughout to convey and enhance meaning, with only
occasional lapses. Is easy to understand throughout; L1 accent has
minimal effect on intelligibility. Sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning effectively

1 Uses a range of pronunciation features and shows some effective

use of them, but this is not sustained. Can generally be understood
throughout; though mispronunciation of individual words or sounds
reduces clarity at times. Generally, sounds confident and uses body
language (eye contact, face expressions, gestures, etc.) to enhance
meaning with mixed success

0 Uses a limited range of pronunciation features and attempts
to control them but lapses are frequent. Mispronunciations
are frequent and cause some difficulty for the listener. Doesn’t
sound confident and fails to use body language (eye contact,
face expressions, gestures, etc.) to enhance meaning

INDIVIDUAL LONG TURN

Monologue

Content

A monologue tests your ability to individually talk about a topic at
length and develop your ideas using relevant vocabulary and grammar.

Register

Semi-formal/informal.
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Organisation

Introduction;
The main part;
Conclusion.

Tips

Use the checklist from Speaking Self-help Tip Sheets and Discourse
Markers.

Tasks and Details

1.

New Inside Out Intermediate Student’s Book, Unit 1, p.9, Speaking:

anecdote, ex. 2 (prepare to talk about your close friend):

a) read ex. 1 for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 1
(https://quizlet.com/302073891/new-inside-out-intermediate-
unit-1-flash-cards/) and unit grammar (adverbs of frequency);

¢) make up 3 comprehension questions, based on your talk.

New Inside Out Intermediate Student’s Book, Unit 6 (choose

1 proverb or expression about time and prepare to talk about it):

a) for sources of proverbs see 1) New Inside Out Intermediate
Student’s Book, p.48, ex. 1; 2) New Inside Out Intermediate
Student’s Book, p.54, ex.2; 3) Inside Out Intermediate
Student’s Book, p. 82, ex.2;

b) in the main part 1) explain the meaning of your proverb/
phrase (without naming it), 2) say if you agree/disagree with
it, 3) give your own examples to illustrate your opinion;

¢) use lexis from Intermediate Companion, Wordlist to Unit 6
(https://quizlet.com/389108989 /new-inside-out-intermediate-
unit-6-flash-cards/) and unit grammar (prepositions of time
and modal verbs).

New Inside Out Intermediate Student’s Book, Unit 7 (choose

1 statement, connected with celebrities, gossip and the media and

prepare to talk about it):

a) forsources of statements see Inside Out Intermediate Student’s
Book, p. 52, Discussion;

b) in the main part, don’t forget to support your position with
reasons and examples;
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¢) use lexis from Intermediate Companion, Wordlist to Unit 7
(https://quizlet.com/395639268 /new-inside-out-intermediate-
unit-7-flash-cards/) and unit grammar (verb patterns and
passive structures).

4. New Inside Out Intermediate Student’s Book, Unit 8, p.73,
Speaking: anecdote, ex.2 (prepare to talk about a journey you
have been on):

a) read ex. 1 for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 8
(https://quizlet.com/310620984 /new-inside-out-intermediate-
unit-8-flash-cards/) and unit grammar (modals of deduction
and the Past Perfect).

5. New Inside Out Intermediate Student’s Book, Unit 9, p.79,
Speaking: anecdote, ex.2 or Inside Out Intermediate Student’s
Book, p.21, ex.5 (prepare to talk about a film you have seen or
a book you have read recently):

a) read ex.1 (New Inside Out Intermediate Student’s Book,
p.79, Speaking: anecdote) or ex.4 (Inside Out Intermediate
Student’s Book, p.21) for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 9
(https://quizlet.com/416675979 /new-inside-out-intermediate-
unit-9-flash-cards/) (especially opinion discourse markers)
and unit grammar (reported speech and reporting verbs).

6. New Inside Out Intermediate Student’s Book, Unit 12, p.107,
Speaking: anecdote, ex.2 or Inside Out Intermediate Student’s
Book, p. 118, ex.5 (prepare to talk about a person you met for
the first time recently or a favourite item of clothes or accessory
which you have bought):

a) read ex.1 (New Inside Out Intermediate Student’s Book,
p. 107, Speaking: anecdote) or ex. 4 (Inside Out Intermediate
Student’s Book, p. 118) for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 12
(https://quizlet.com/337971469/new-inside-out-intermediate-
unit-12-flash-cards/) and unit grammar (adjective order and
have sth done).

7. New Inside Out Upper Intermediate Student’s Book, Unit 3,
Speaking: anecdote (prepare to talk about your most treasured
possession):
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a)
b)

c)

d)

read ex. Speaking: anecdote for background;

use lexis from Upper Intermediate Companion, Wordlist to
Unit 3 (https://quizlet.com/314104710/new-inside-out-upper-
intermediate-unit-3-flash-cards/), include linking words,
descriptive adjectives/adverbs and details and use unit gram-
mar (reported speech and unreal conditionals);

make up 5 comprehension questions based on your mono-
logue;

deliver your monologue in class and get a recording of it from
your teacher; analyze your monologue, using the checklist
from Speaking Self-help Tip Sheets; submit your self-analysis
to your teacher.

Report (Oral Part)

Content

A report, which has been written for a clear purpose, is presented to
a particular audience. Specific information and evidence are presented,
analysed and applied to a particular problem or issue. The information
is presented in a clearly structured format. See Report (Written Part) for
more information on preparation.

Register

Formal/semi-formal.

Organisation

* Introduction;

* The main part;

* Conclusion;

» Discussion (questions to and from the audience).

Tips

* Make sure that your oral report isn’t too technical for the audience
to understand.

« Ifyou need some specific sports terms, prepare some pictures that
will make them easier to understand.

»  Use the checklist from Speaking Self-help Tip Sheets and Discourse
Markers.
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Tasks and Details

1.

New Inside Out Intermediate Student’s Book, Unit 2, prepare
an oral presentation of your report about any sport of your choice
(see Report (Written Part)):

a) use lexis from Intermediate Companion, Wordlist to Unit 2
(https://quizlet.com/302106658 /new-inside-out-intermediate-
unit-2-flash-cards/) and unit grammar (narrative tenses:
the Present Perfect, the Past Simple, the Past Continuous;
time phrases; gradable/non-gradable adjectives);

b) prepare 5 comprehension questions based on your report.

Presentation

Content

A presentation conveys information from a speaker to an audience.
Presentations are typically demonstrations, introduction, lecture, or speech
meant to inform, persuade, inspire, motivate, build goodwill, or present
anew idea/product. Presentations usually require preparation, organisation,
event planning, writing, use of visual aids, dealing with stress, and answer-
ing questions.

Register

Semi-formal.

Organisation

Introduction (topic, name, group);

The main part;

Conclusion;

References (the sources of text, pictures etc.);
Discussion (questions to and from the audience).

Formatting and Preparation Tips

Make sure your text is in contrast with the background so the audi-
ence can read it easily.

The font should be large enough and not too fancy to be readable.
There shouldn’t be too much information (text, pictures) on a slide,
but it shouldn’t be empty either.

The pictures should have titles.
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The text should be clearly structured: short sentences, bullet points
and tables are preferable.

Make sure your visuals are compatible with the university equip-
ment (.ppt, .pdf, etc.).

The number of slides should be enough to cover all the points
of the task, but there shouldn’t be too many of them so that
you’ll have to rush your presentation, or too few of them so that
the audience will get bored.

Make sure you practice your presentation in advance so you know
who’s switching the slides and when, and they run synchronously
with what you’re talking about.

Check your text for mistakes and make sure that text doesn’t go
over the edges of a slide or is hidden under a picture.

Use the checklist from Speaking Self-help Tip Sheets and Discourse
Markers.

If you prepare a presentation in a group, give each participant
a specific role during the preparation stage and break the oral part
down into approximately equal segments (they can go one after
the other or you can keep switching to make your presentation
more dynamic).

Tasks and Details

1.

New Inside Out Intermediate Student’s Book, Unit 8, prepare

a presentation “New Tour of a Travel Agency” in a group of

2—3 people (make sure that other groups don’t have the same

destination as yours):

a) your presentation should contain the following information:
company name, contacts, history; new tour presentation; prices
and discounts; what is included in your tour offer (a package
holiday, a hotel, food, insurance, excursions etc.); dates and
duration; transportation; any other relevant information;

b) use lexis from Intermediate Companion, Wordlist to Unit 8
(https://quizlet.com/310620984 /new-inside-out-intermediate-
unit-8-flash-cards/) and unit grammar (the Past Perfect and
the Past Simple, modals of deduction);

¢) be ready to ask questions as a potential customer after watch-
ing other groups’ presentations and answer the questions from
the audience after your own presentation.
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2. New Inside Out Upper Intermediate Student’s Book, Unit 1,
prepare a presentation “Images of...” in a group of 2—3 people
(make sure that other groups don’t have the same topic as yours):

a)

b)

c)

d)

1) you can choose some century and give its most important
(in your opinion) events (e.g., “Images of the 19th century”);
2) you can get more specific and add the region as well (e.g.,
“Images of America in the 19th century”); 3) you can also
choose some field and describe its highlights with or without
any specific period (e.g., “Images of cinema (in the 21st
century)”);

use lexis from Upper Intermediate Companion, Wordlist to
Unit 1 (https://quizlet.com/310693127 /new-inside-out-upper-
intermediate-unit- [ -flash-cards/) and unit grammar (various
tenses, tag questions, so/neither structures);

each person in your group should prepare 2—3 comprehen-
sion questions to the audience based on their part of the pre-
sentation and should be ready to answer the questions from
the audience after your own presentation;

be ready to answer questions from the presenters after watch-
ing other groups’ presentations and voice your opinion / ask
your own questions.

3. New Inside Out Upper Intermediate Student’s Book, Unit 5,
prepare a presentation “Ritualistic Events around the World” in
a group of 2—3 people (make sure that other groups don’t have
the same topic as yours):

a)

b)

1) you can choose any ritualistic event (e.g., wedding, birthday;,
funeral, the celebration of some holiday, etc.) and describe its
performance in different countries, comparing and contrasting
the traditions; 2) you must include some English-speaking
country, a non-English-speaking country and Russia;

use lexis from Upper Intermediate Companion, Wordlist to
Unit 5 (https://quizlet.com/314104566/new-inside-out-upper-
intermediate-unit-5-flash-cards/) and unit grammar (will /
used to / would for habits and gerunds/infinitives);

each person in your group should prepare 2—3 comprehension
questions / interesting tasks to the audience based on their
part of the presentation and should be ready to answer the ques-
tions from the audience after your own presentation;
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d) be ready to answer questions from the presenters after watching
other groups’ presentations and voice your opinion/ask your
own questions.

New Inside Out Upper Intermediate Student’s Book, Unit 9, pre-

pare a presentation “An Insight into...” in a group of 2—3 people

(make sure that other groups don’t have the same topic as yours):

a) 1) you can choose an architectural style and example of it
(a building) with an extensive commentary (description);
2) you can choose a school of art and an example of it (a paint-
ing) with an extensive commentary (description); 3) you can
choose a branch/field of science and an example of it (a scienti-
fic discovery/invention) with an extensive commentary (how
it works / the main principles);

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 9 (https://quizlet.com/386392025/new-inside-out-upper-
intermediate-unit-9-flash-cards/) and unit grammar (modals
of deduction, look/seem/appear, narrative tenses);

¢) each person in your group should prepare 2—3 comprehension
questions / interesting tasks to the audience based on their part
of the presentation and should be ready to answer the questions
from the audience after your own presentation;

d) bereadytoanswer questions from the presenters after watching
other groups’ presentations and voice your opinion / ask your
own questions.

New Inside Out Upper Intermediate Student’s Book, Unit 10,

prepare a presentation “The History of...” in a group of 2—3 people

(make sure that other groups don’t have the same topic as yours):

a) 1) you can choose the history of product placement in films in
Russia / an English-speaking country and a film episode with
an extensive commentary and analysis; 2) you can choose
the history of advertisement and a commercial with an exten-
sive commentary and analysis;

b) see New Inside Out Upper Intermediate Student’s Book,
p. 103 and p. 107 for the examples of analysis;

¢) use lexis from Upper Intermediate Companion, Wordlist
to Unit 10 (https://quizlet.com/395640004/new-inside-out-
upper-intermediate-unit-10-flash-cards/) and unit grammar
(relative clauses and cleft sentences);
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d)

each person in your group should prepare 2—3 comprehension
questions / interesting tasks to the audience based on their part
of the presentation and should be ready to answer the questions
from the audience after your own presentation;

be ready to answer questions from the presenters after watching
other groups’ presentations and voice your opinion / ask your
own questions.

6. New Inside Out Advanced Student’s Book, Unit 4, prepare a pre-
sentation “My Digital Story”:

a)

b)

d)

1) you need to prepare a short personal story about yourself
(e.g., your life story, a childhood memory, talking about your
hobbies or interests, etc.); 2) use the appropriate photos or
videos to support your story; 3) add the video of yourself
telling the story in the corner of the screen;

see New Inside Out Advanced Student’s Book, p. 37 and p.45
for the examples of personal stories;

use lexis from New Inside Out Advanced Student’s Book, Unit 4
(https://quizlet.com/589653624/new-inside-out-advanced-
unit-4-flash-cards/?x=1jgt) and unit grammar (future as seen
from the past and discourse markers);

1) prepare your digital story and record it, using Screencast-
O-Matic or a similar tool (we should be able to see both —
you and some visuals in the video); 2) upload your digital
story on YouTube or save it as a file and send the link/file to
your teacher; 3) during the next week, each person has to
watch other students’ stories and fill in the feedback form
(https://docs.google.com/forms/d/e/1FAIpQLSeSeXN
X9rrEfZ41iuPlY-CbiwKCI36zSDQVyrnZJEkJakBsA/
viewform);

before you start, watch the tips on how to create a digital story
(https://www.voutube.com/watch?v=1VKeOS5IIR_A&t=1s),
watch some examples of digital stories (1) https://www.
youtube.com/watch?v=BGsySU9iQYs&t=8s and 2) https://
www.youtube.com/watch?v=U81.f{G4b_R3Y&t=2s) and read
the Screencast-O-Matic Instruction (https://drive.google.
com/file/d/1gj-6G1dJ6bIR7nzBz9-kVwDjV1bGclFe/view)
if you want to use this particular tool.
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Individual Reading (Oral Literary Analysis)

Content

Oral literary analysis means closely studying a text, interpreting its
meanings, and exploring why the author made certain choices. It can be
applied to any form of literary writing. It is not a rhetorical analysis, nor is
it just a summary of the plot or a book review. Instead, you need to analyze
elements such as the language, perspective, and structure of the text, and
explain how the author uses literary devices to create effects and convey
ideas. During the final weeks, a student should prepare the analysis of
the book they have read and deliver it to the teacher.

Oral Literary Analysis Organisation

Semester 2

1.

The author of the piece (the facts of their biography relevant to
this particular book, the epoch (historical and social background),
the literary trend they belong to, their most famous works) — very
briefly.

2. The title of the piece and its meaning.

3. The genre of the book (novel / short story / detective / romance etc.).

4. The plot: talk about the storyline of the book but don’t give too
many details.

5. The characters: who they are (describe only the main characters
or those who are really important to the plot).

6. Personal evaluation of the piece.

Semester 3

1. The author and the title of the piece.

2. Its genre (novel / short story / detective / romance etc.).

3. Plot and its stages:

a) exposition (dialogue, description, etc., that gives the audience
or reader the background of the characters and the present
situation);

b) rising action (a related series of incidents that build toward
the point of greatest interest);

¢) climax (the highest or most intense point in the development
of a piece);

d) resolution (when all the loose strings are tied up in a piece).
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4. Characters: who they are (describe only the main characters
or those who are really important to the plot; talk about their
appearance, personality and their role in the piece).

5. Setting: where the action is set.

6. The author’s tone (sarcastic / wry / sympathetic / objective /
bantering / serious / ironic / sad / bitter / comic etc.).

7. Personal evaluation of the piece.

Semester 4

1. The author of the piece.

2. [Its genre:

a) fiction/nonfiction;

b) short story / essay / fragment etc.

3. Title of the piece:

a) significant;

b) insignificant.

4. Plot and its stages:

a) exposition;

b) narrative hook (a part of the piece that “hooks” the readers’
attention so that they will keep on reading);

¢) rising action;

d) climax;

e) falling action (the part of a literary plot that occurs after the
climax has been reached and the conflict has been resolved);

f) resolution.

5. Characters:

a) who they are;

b) the way of characterization and stylistic devices used by
the author to portray his characters (metaphors/epithets/
symbols etc.; give the examples);

¢) flat/round (flat — two-dimensional in that they are relatively
uncomplicated; round — multidimensional in that they are
complex);

d) static/dynamic (static — do not change throughout the course
of a work; dynamic — undergo development, sometimes suf-
ficiently to surprise the reader);

e) compare and contrast 2 characters (only if there are two cha-

racters which can be compared because they are either really
similar or really different).




6.

8.
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Setting:

a) where the action is set;

b) the purpose:
i. creating a mood or atmosphere;
ii. illuminating the characters;
iii. unifying or organising the plot;
iv. pointing to a deeper symbolic meaning;

¢) descriptions and stylistic devices used by the author;

d) change of setting: what is it for?

The author’s tone:

a) sarcastic / wry/ sympathetic / objective / bantering / serious /
ironic / sad / bitter / comic etc.;

b) How does the author treat his characters?

¢) What does the author seem to think about the situation in which
the characters find themselves?

d) What does the setting tell us about the author’s attitude?

e) How do word choice and sentence structure communicate
the author’s attitude?

f) What stylistic devices demonstrate the author’s attitude?

Personal evaluation of the piece.

Semester 5—6

1.
2.

The author and the title of the piece.

Its genre:

a) fiction/nonfiction;

b) short story / essay / fragment etc.

Title of the piece:

a) significant;

b) insignificant.

Plot and its stages:

a) exposition;

b) narrative hook;

¢) rising action;

d) climax;

e) falling action;

f) resolution.

Type of conflict (give examples and explain why you think so):

a) external (a struggle that occurs between a character and outside
forces, which could be another character or the environment);




Individual Long Turn

b)

c)

internal (a mental or emotional struggle that occurs within
a character);
both.

6. Characters:

11.

a)
b)

c)
d)
€)

who they are;

the way of characterization and stylistic devices used by the
author to portray his characters;

flat/round;

static/dynamic;

compare and contrast 2 characters.

Setting:

a)
b)

c)
d)

where the action is set;

the purpose:

i. creating a mood or atmosphere;

ii. illuminating the characters;

iii. unifying or organising the plot;

iv. pointing to a deeper symbolic meaning;
descriptions and stylistic devices used by the author;
change of setting: what is it for?

Point of view:

a)

b)

c)

Ist person point of view (a mode where a story is narrated by
one character at a time, speaking for and about themselves. It
may be singular, plural or multiple as well as being an autho-
ritative, reliable or deceptive “voice”);

limited 3rd person point of view (a method of storytelling
in which the narrator knows only the thoughts and feelings
of a single character, while other characters are presented only
externally);

omniscient point of view (a method of storytelling in which
the narrator knows the thoughts and feelings of all of the cha-
racters in the story).

The subject of the piece (what the story is about).

. The theme(s) of the piece (the ideas being explored and what the

author is trying to teach the reader).
The author’s tone:

a)

b)

sarcastic / wry / sympathetic / objective / bantering / serious /
ironic / sad / bitter / comic etc.;
How does the author treat his characters?
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¢) What does the author seem to think about the situation in
which the characters find themselves?
d) What does the setting tell us about the author’s attitude?
e) How do word choice and sentence structure communicate the
author’s attitude?
f) What stylistic devices demonstrate the author’s attitude?
12. Personal evaluation of the piece.

Tips

* Read the literary analysis sample (according to Semester 4 plan)
(https://docs.google.com/document/d/1CPHIUhHKhujMe6L
WMZDJCrG6tFTK8yz0BuySkAlze9U /edit).

* Don’t forget to use the required number of lexical units from your
personal wordlist.

»  Use Useful language from Book Review (Writing Guidelines, Creative
Writing).

* Be ready to answer your teacher’s questions.

COLLABORATIVE CONVERSATION

Dialogue

Content

A dialogue is a conversation between two or more people, an exchange
of ideas or opinions on a particular issue, with a view to reaching an amicable
agreement or settlement.

Register

Formal/semi-formal/informal. Depends on the context.

Organisation

» Greetings/acknowledging each other;

* The main part (problem and its solution; decision-making; ex-
changing views, etc.);

+ Conclusion / saying goodbyes.

Tips
» Use the checklist from Speaking Self-help Tip Sheets and Discourse
Markers.
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Collaborative Conversation

Tasks and Details

1.

New Inside Out Intermediate Student’s Book, Unit 1, prepare
a dialogue “Interview with a famous person”:

a)

b)
c)

take a card with the description of why one of you is famous
from your teacher; one of you will be a famous person and
the other — an interviewer on the radio/TV,

read p.4, ex. 2 for background,;

use lexis from Intermediate Companion, Wordlist to Unit 1
(https://quizlet.com/302073891/new-inside-out-intermediate-
unit-1-flash-cards/) and unit grammar (question forms and
adverbs of frequency).

New Inside Out Intermediate Student’s Book, Unit 3 prepare
a dialogue “Firsts” (a conversation about special memories with
a friend):

a)
b)

for sources of topics see New Inside Out Intermediate Student’s
Book, p.22,ex.1, 2;

use lexis from Intermediate Companion, Wordlist to Unit 3
(https://quizlet.com/302351457 /new-inside-out-intermediate-
unit-3-flash-cards/) and unit grammar (the Present Perfect
Simple/Continuous, stative and dynamic verbs).

New Inside Out Intermediate Student’s Book, Unit 4, prepare
a dialogue “Throwing a party”:

a)

b)

<)

Consider such things as budget, date and time, who to invite,
place, (formal/informal) dress, decorations, entertainment
(music, fireworks, etc.), food and drink, etc.;

for some ideas see New Inside Out Intermediate Student’s
Book, p. 36, ex.2;

use lexis from Intermediate Companion, Wordlist to Unit 4
(especially phrasal verbs and make/do collocations) (https://
quizlet.com/358283313/new-inside-out-intermediate-unit-
4-flash-cards/) and unit grammar (ways of expressing the fu-
ture, some-/any-/no-/every- pronouns).

New Inside Out Intermediate Student’s Book, Unit 10, prepare
a dialogue “Explaining something to a child”:

a)
b)

for some ideas see New Inside Out Intermediate Student’s
Book, p. 89, listening, ex. 2;

use lexis from Intermediate Companion, Wordlist to Unit 10
(https://quizlet.com/422542438 /new-inside-out-intermediate-
unit-10-flash-cards/) and unit grammar (defining relative clau-
ses, 0 and Ist conditionals, indirect questions, make and let).
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5. New Inside Out Intermediate Student’s Book, Unit 11, prepare
a dialogue “A formal/informal telephone conversation”:

a)

b)

read New Inside Out Intermediate Student’s Book, p. 102,
ex. 1, 2 for background;

use lexis from Intermediate Companion, Wordlist to Unit 11
(especially the formal/informal telephone language) (https://
quizlet.com/343187458 /new-inside-out-intermediate-unit-
1 1-flash-cards/) and unit grammar (conditionals, wishes and
regrets).

New Inside Out Upper Intermediate Student’s Book, Unit 4,
prepare a dialogue “A Challenging Situation” about a problem in
your life that requires some solution:

a)

b)

read New Inside Out Upper Intermediate Student’s Book,
p. 39, speaking: anecdote, ex. 1, 2 for background;

use lexis from Upper Intermediate Companion, Wordlist to
Unit 4 (especially the language to show sympathy, give advice
and phrasal verbs) (https://quizlet.com/314105247/new-inside-
out-upper-intermediate-unit-4-flash-cards/) and unit gram-
mar (the Future Continuous/Perfect, narrative tenses).

Role Play

Content

Arole play gives students the opportunity to assume the role of a person
or act out a given situation. These roles can be performed by individual
students, in pairs, or in groups which can play out a more complex scenario.
Role plays engage students in real-life situations or scenarios that can be
stressful, unfamiliar, complex, or controversial, which requires them to
examine personal feelings toward others and their circumstances.

Register
Formal / semi-formal / informal. Depends on the context.

Organisation

Students learn the context (e.g., going to eat out at the restaurant)
and their roles with some specific features (e.g., a lazy waiter,
a really service-oriented manager, etc.) in advance.

Students don’t know their partners because several students may
get the same role, and random grouping will be done by a teacher
during the class.



https://quizlet.com/343187458/new-inside-out-intermediate-unit-11-flash-cards/
https://quizlet.com/343187458/new-inside-out-intermediate-unit-11-flash-cards/
https://quizlet.com/343187458/new-inside-out-intermediate-unit-11-flash-cards/
https://quizlet.com/314105247/new-inside-out-upper-intermediate-unit-4-flash-cards/
https://quizlet.com/314105247/new-inside-out-upper-intermediate-unit-4-flash-cards/

Collaborative Conversation

A student should prepare to perform their role by inventing their
background, behaviour patterns, typical clichés and lexis (e.g.,
“Are you ready to order?” for a waiter).

During the class, the students are randomly grouped and perform
the role play in accordance with their roles. The other students
watch and try to guess each participant’s specific feature.

Tips

Use the checklist from Speaking Self-help Tip Sheets and Discourse
Markers.

Tasks and Details

1.

New Inside Out Intermediate Student’s Book, Unit 5, prepare for

a role play “Eating Out”:

a) get arole card from your teacher and think about the language
you might use for your role;

b) read New Inside Out Intermediate Student’s Book, p.46,
ex. 3, 4 for background,;

¢) use lexis from Intermediate Companion, Wordlist to Unit 5
(https://quizlet.com/314106037 /new-inside-out-intermediate-
unit-5-flash-cards/) and unit grammar (countable / uncount-
able nouns, articles, quantifiers).

New Inside Out Upper Intermediate Student’s Book, Unit 2,

prepare for a role play “Comforting a Friend at your Friend’s

Place / Showing an Exchange Student round your House”:

a) see New Inside Out Upper Intermediate Student’s Book,
p.20, ex. 1 and p. 22, ex. 3—5 for background,;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 2 (https://quizlet.com/314104970/new-inside-out-upper-
intermediate-unit-2-flash-cards/), unit grammar (verb patterns
and adjective structures) and mind the register.

New Inside Out Upper Intermediate Student’s Book, Unit 7,

prepare for a role play “A Guided Tour”:

a) you need to choose some place in the world, prepare several
pictures of it and a talk of a guide during a sightseeing tour;
also, be ready to interact with the tourists during your tour;

b) you also need to get ready to be a tourist: choose yourself
a personality (e.g., a curious culture vulture) and be ready to
behave in accordance with it during other tours;
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¢) see New Inside Out Upper Intermediate Student’s Book,
p.76,ex.2, 3 and p. 77, ex. 2 for background;

d) use lexis from Upper Intermediate Companion, Wordlist
to Unit 7 (including reporting verbs, adverb and adjective
collocations, useful phrases, clichés, discourse markers,
adjectives with different prefixes and suffixes) (https://quizlet.
com/397771175/new-inside-out-upper-intermediate-unit-
7-flash-cards/) and unit grammar (past modals, articles).

New Inside Out Upper Intermediate Student’s Book, Unit 11,

prepare for a role play “A Job Interview”:

a) get a role card from your teacher and invent yourself
a backstory and your personality (it should have something to
do with languages);

b) see New Inside Out Upper Intermediate Student’s Book,
p. 116, ex. 1-3 for background,;

¢) use lexis from Upper Intermediate Companion, Wordlist to
Unit 11 (especially the language and clichés of job interviews)
(https://quizlet.com/433491997 /new-inside-out-upper-
intermediate-unit- 1 1-flash-cards/) and unit grammar (lexi-
cal and grammatical ways of expressing the future and (un)
certainty).

New Inside Out Advanced Student’s Book, Unit 1, prepare for

arole play “The Art of Conversation / The Gender Gap / Conflicts

and Complaints / Making Excuses / Conversation Starters”:

a) get some general topic from your teacher, browse through this
topic in New Inside Out Advanced Student’s Book, Unit 1
and try to predict what kind of a role play card you could
get and what unit lexis and grammar you could use during
the class;

b) in class, get a specific role card, read it attentively, prepare for
a couple of minutes and be ready to role-play the situation
with a random partner;

¢) use lexis from New Inside Out Advanced Student’s Book, Unit 1
(https://quizlet.com/561811398 /new-inside-out-advanced-
unit-1-flash-cards/?x=1jqt) and unit grammar (position of
adverbials and aspect).
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Collaborative Conversation

Discussion

Content

A discussion is the action or process of talking about something in
order to reach a decision or to exchange ideas. It helps students process
information rather than simply receive it. The goal of a discussion is to
practice thinking about the course material.

Register
Semi-formal.

Organisation

A student prepares a small starting monologue connected with
some aspect of a discussion topic.

During the class, a student presents their position while others
listen attentively.

The next student summarizes the speech of the first student
and asks at least 1 question based on it. The speaker answers
the question.

Other students ask some more questions to the speaker, make
comments and voice their opinions. The speaker answers all
the questions.

During the discussion, each student should give 1 summary with
a question and make at least 2 short comments and/or ask 2 ques-
tions to other speakers.

Next, the discussion continues until every student presents their
position, gives 1 summary with a question and makes 2 short
comments and/or asks 2 questions.

Tips

Use the checklist from Speaking Self-help Tip Sheets and Discourse
Markers.

While presenting your talk, you can use either a plan or cue cards,
or keywords — your whole speech can’t be written down and read
off the page.

Tasks and Details

1.

New Inside Out Upper Intermediate Student’s Book, Unit 6,
prepare for a discussion “This vs That”:




a)

b)
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1) choose a problem connected with food (e.g., being
vegetarian vs eating meat, eating out vs eating at home etc.)
and make sure that nobody else in your group has the same
topic; 2) think about the structure of your talk (introduction/
problem, body / supporting points / examples, conclusion);
see New Inside Out Upper Intermediate Student’s Book,
p.61-62 (the texts) and New Inside Out Upper Intermediate
Workbook, p. 39, ex. 1—4 for background,;

use lexis from Upper Intermediate Companion, Wordlist to
Unit 6 (especially various linking words) (https://quizlet.
com/362990955/new-inside-out-upper-intermediate-unit-
6-flash-cards/) and unit grammar (the perfect tenses and
the passive voice).

New Inside Out Upper Intermediate Student’s Book, Unit 12,
prepare for a discussion “Home”:

a)

b)

1) choose a problem connected with home (e.g., comparing
places to live in, talking about rooms and what they should
look like, according to different principles, home and morning
routines, home rituals, etc.) and make sure that nobody else in
your group has the same topic; 2) think about the structure of
your talk (introduction/problem, body / supporting points /
examples, conclusion);

use lexis from Upper Intermediate Companion, Wordlist
to Unit 12 (https://quizlet.com/549834517 /new-inside-out-
upper-intermediate-unit-12-flash-cards/) and unit grammar
(the participle clauses and quantifiers).

New Inside Out Advanced Student’s Book, Unit 2, prepare for
a discussion “Characteristics of a Good Place to Eat Out”:

a)

b)

1) choose a point connected with the topic you’d like to focus
on and make sure that nobody else in your group has the same
topic; 2) think about the structure of your talk (introduction/
problem, body / supporting points / examples, conclusion);
use lexis from New Inside Out Advanced Student’s Book, Unit 2
(https://quizlet.com/577004767 /new-inside-out-advanced-
unit-2-flash-cards/?x=1jqt) and unit grammar (the noun
phrases and fronting, if stylistically suitable).
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Collaborative Conversation

Debate

Content

A debate is a structured argument. Two sides speak alternately for
and against a particular contention usually based on a topical issue. Unlike
the arguments you might have with your family or friends however, each
person is allocated a time they are allowed to speak for and any interjections
are carefully controlled. The subject of the dispute is often prearranged so
you may find yourself having to support opinions with which you do not
normally agree. You also have to argue as part of a team, being careful not
to contradict what others on your side have said.

Register
Semi-formal.

Organisation

Students break down into 2 teams; each team will speak for and
against a particular issue (e.g., for/against cosmetic surgery).
Each member of a team prepares the speech to support the team’s
position.

The teams are called “For Team” and “Against Team”, and each
member has their own position to present their point of view (e.g.,
1st For Team Speaker, etc.).

During the class, the first student (the 1st For Team Speaker)
presents their position while others listen attentively.

The 1st Against Team Speaker asks clarifying questions to the 1st
For Team Speaker and tries to refute their argument.

Then the 1st Against Team Speaker presents their position etc.,
until every student on each team presents their point of view and
refutes one argument of the opposite team.

During the debating stage after each speech other students may
ask some more questions to the speaker, make comments and
voice their opinions to try and support their team’s position and
refute the other team’s position.

At the end of the debate, the teacher as a judge decides which team
has won based on the strength of its arguments.




Tips
Use the checklist from Speaking Self-help Tip Sheets and Discourse
Markers.

While presenting your point of view, you can use either a plan or
cue cards, or keywords — your whole speech can’t be written down
and read off the page.
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Tasks and Details

1.

New Inside Out Upper Intermediate Student’s Book, Unit 8,
prepare for a debate “For and Against Cosmetic Surgery”:

a)

b)

1) get a card with your position from your teacher; 2) choose
an argument to support your team’s position and make
sure that nobody else on your team has the same argument;
2) think about the structure of your talk (introduction/
problem, body / supporting points / examples, conclusion);

use lexis from Upper Intermediate Companion, Wordlist to
Unit 8 (https://quizlet.com/376875994/new-inside-out-upper-
intermediate-unit-8-flash-cards/) and unit grammar (passive
report structures, have something done, unreal conditionals).

New Inside Out Advanced Student’s Book, Unit 2, prepare for
a debate “Living in the City vs Living in the Countryside”:

a)

b)

1) get a card with your position from your teacher; 2) choose
an argument to support your team’s position and make
sure that nobody else on your team has the same argument;
2) think about the structure of your talk (introduction/
problem, body / supporting points / examples, conclusion);
use lexis from New Inside Out Advanced Student’s Book, Unit 3
(https://quizlet.com/588756471/new-inside-out-advanced-
unit-3-flash-cards/?x=1jgt) and unit grammar (hedging, in-
version after negative / limiting adverbials, adding emphasis
with “do”, cleft sentences).
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Part objectives: study the information about the general recom-
mendations as well as grading criteria and use the guidelines to complete
specific writing tasks as part of your homework.

After this part, students will:

» learn about the writing process, writing a well-structured paragraph,

grading criteria, and various types of linking words;

* Dbe able to effectively complete different kinds of writing tasks;

» acquire skills in planning, completing and improving their writing,
self-analyzing and using various linking words for their writing to
be more coherent and well structured.

Task type: materials and guidelines for self-study and homework
preparation.

To fulfil the objectives of this part, you should study the informa-
tion given, check yourself, using the questions below each section, and
complete the writing tasks in accordance with the guidelines provided for
each of them.

GENERAL RECOMMENDATIONS: WRITING

The Writing Process

All good writers realize the writing is a process rather than a spon-
taneous, mysterious, activity. Writing is a craft, and there are steps that are
necessary to create a paragraph, a paper, a book, a letter, a screenplay, etc.
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For most writing projects, you will utilize five distinctly different steps,
and they should be considered in this order:

1) inventing;

2) organising;

3) drafting;

4) revising;

5) editing.

When you learn to follow these steps, you will become empowered
and confident when you undertake a writing project.

Step 1: Inventing

When you start any writing project, you should plan to spend a signi-
ficant amount of time exploring your thoughts on the topic and generating
(inventing) ideas. Many students make the mistake of jumping into writing
the paper without having clear ideas. If you take the time to thoroughly
explore your thoughts and think deeply about the assignment, you will
immediately improve your writing.

You need to know that writing and thinking go hand-in-hand, so you
will need to be writing to explore what you’re thinking and generate ideas.
There are many easy and effective ways to do this:

* Freewriting: Freewriting occurs when you just let yourself write
what’s on your mind without worrying about grammar, punctua-
tion, sentence structure, or repetition (see Table 1). The idea is
to just keep writing for about 5 minutes without stopping. You
will be amazed about the ideas that can float to the surface.

Table 1
Example of Freewriting (notice a few typos)

Balance means not falling down, maybe juggling things and not dropping them.
Choosing what you do, or how to keep things together when you’re busy. 1 felt like
I’'m trying to balance work and school and my friends. [ wish I had some time
to manage. That’s tough. never enough time for the things I want to do just
deadlines. my last assignment was in on time but I didn’t do my best.

How could I balance my homework and friends and job? What is healthy?

* Brainstorming: Exploring your thoughts in a group can be helpful
and invigorating, giving you confidence and more ideas than you
might otherwise generate in a short amount of time. Working




General Recommendations: Writing —

collaboratively, you present ideas to a group of your classmates,
family, or friends and keep a record of all the ideas without censor-
ing or discounting any of them. Similar to freewriting, brainstorm-
ing is spoken and conducted as a group rather than individually.
Each person in the group then keeps the list and can use it as he
or she proceeds to the next step of the writing process.
Journalistic questions: You may have seen old films where a journa-
list is trying to get the facts for a story. You can use these same
journalistic questions to explore your topic. The classic list of ques-
tions includes: Who? What? Where? When? Why? How? For many
writing assignments, exploring the “how” and “why” may yield
the most information. Asking questions and exploring and finding
answers will help you to generate ideas for your writing.

Listing: Make a list of everything that comes to mind, and then
go back over the list and pick what you feel are the best ideas (see
Table 2). Sometimes, you will even find yourself writing another
list from one of these ideas.

Table 2
Example of Listing

not falling down
Jjuggling things
choosing what to do
work, school, friends
healthy

o

o

o

good diet
exercise
relationships
= friends

= family

= community
= romance

Clustering: Clustering is a visual framework for exploring and
generating ideas. You simply start by drawing a circle around your
topic and then grouping ideas around it with lines leading to new
ideas. You then draw lines to more ideas, linking them together
in a diagram.
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Here’s an example of how a student worked on a paragraph assignment
in Step 1: Topic: How should one balance different aspects of his or her life?
(see Pic. 1).

f/— Romance:

|
Eamily
||\“— Friends

IL Community

Homework

Pic. 1. Example of Clustering

Considering audience and purpose

As you generate ideas, you will need to consider who will be reading
what you will write and what the purpose of the assignment or task is. For
instance, if you are writing a letter to a newspaper, the audience and purpose
is likely to be much different than when you are writing a letter to your
insurance company questioning a charge. Therefore, for each assignment or
project, you should spend some time thinking about audience and purpose
in order to know which ideas you are generating are the best ones for your
audience and purpose.

Considering your audience, or, in most cases, your reader, you should
consider a series of questions during this first step of the writing process:

*  What is it you are trying to achieve with your audience (besides

a good grade)?

* Do you want to convince them something is true?

* Do you want to tell them why something is happening or the results?

* Do you want to explain how something works or what something is?

* Do you want to persuade them to take a certain stand?

Ultimately, during step one, inventing, your job is to generate and
examine as many ideas as you can in order to choose the best ones for your
writing project. You may not use much or any of the writing you generate
during step one in your paragraph, but this writing is essential for the process
of discovering and developing good ideas.
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Step 2: Organising

The next step in the writing process is organising your ideas into
a structure that fits the assignment you have been given. There are many
ways to organise your ideas, and you will have to find the method that
works best for you. However, most students agree that starting with some
type of an outline is the way to go.

There are many different types of outline, and outlines can have many
sub-points organised by letters and numbers, or outlines can look like
a bulleted list. Either way, your outline should provide you with a map
of what your desired piece of writing will look like.

Usually, your outline should have the following points:

* topic
paragraph 1
* topic sentence
* supporting points
o specific example
= explanation
o specific example
= explanation
+ concluding/transition sentence

paragraph 2...

Some writers will choose to include more detail in their outlines, and
other writers will include less detail. Those who include less detail will
spend more time in the drafting stage because they are organising their
writing as they go. It becomes necessary, then, to rewrite because now they
have a better sense of what they are writing about after a first draft.

If you jump into drafting, you should construct a “reverse” outline,
so you can see the structure of your paragraph or essay more clearly. You
simply take what you’ve written and fit it into the structure of an outline.
Ultimately, as long as you work with each of the five steps of the writing
process, even if you invert steps 2 and 3, you will be more successful with
your writing projects.

You will need to consider what organisational pattern will best suit the
assignment and the details which you have gathered for it. There are many
patterns of organisation that include:

» Compare/contrast: Explore the similarities and differences between

two or more ideas, things, events, etc.
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* Cause and effect: Analyze the causes that have led to a particular
effect or the effects that have proceeded from a particular cause.
+ Division and classification: Divide a topic into types or parts.
* Process analysis: Detail the steps to completing a task, cooking
a meal, fixing something, etc.
* Illustration: Describe a topic in detail.
These patterns will generate additional information and supporting
details. During the next two steps of the writing process, drafting and
revising, you will continue to develop and organise your ideas.

Language range

Before you start drafting, think about using appropriate words and
phrases from the wordlists to a unit in your current student’s book. Check
for the collocations in reliable sources of reference (dictionaries, corpora,
samples from your student’s book, authentic texts).

To structure your writing, use appropriate and sufficient linking words
of different types and clichés suitable for the type of writing you are doing.

Grammar range

Think how you can use a variety of grammar structures, especially
the ones you have studied in a unit. Demonstrate your ability to paraphrase
keeping in mind register requirements. Consider the appropriate tenses.

Step 3: Drafting

After you have explored your topic and organised your ideas, you are
ready to write a draft of your paragraph. Many writers begin and end their
writing process in this one step, and their grades and success suffer as
a result. Drafting is an important step, but it need not take the long hours
and become the stressful activity that some writers fear. With the prepara-
tion of Exploring and Organising (Steps 1 and 2) writing becomes much
less stressful and less time consuming. Once you learn about the benefits
of Revising and Editing (Steps 4 and 5), you will be even more comfort-
able during the drafting step.

For drafting, the most important thing is to get down to business. Seize
the moment. Take your outline and write. Don’t stop to correct every
sentence. Don’t stop to change direction. Don’t fix spelling. Just write
with the outline as a guide.

During the drafting stage, you will begin to shape your writing into what
it will eventually look like as a final product. Therefore, if the assignment
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is a paragraph, you should draft a complete paragraph before you move on
to the next step. If the assignment is a multi-paragraph essay, you should
complete a draft of all the paragraphs. However, you need to remember
that this is only the third step, so it need not be perfect.

Ideally, after you have generated a full draft, you should set it aside for
a day or two. Good writers manage their time carefully and allow for ample
time in between each step of the writing process. The time in between steps
is useful for your brain by giving it time to process information. Some call
this “soak” or “stew” time. Even just a few hours in between steps will help
you become more successful.

A note about writer’s block: To help keep you moving through this
step, remember that your draft need not be perfect. Revising and Editing
(Steps 4 and 5) will take care of mistakes. The more you can free yourself
to write without anxiety or overloaded expectations, the better, more
thorough draft you will generate, which will help you be more successful
when revising and editing.

Step 4: Revising

Once you’ve written a full draft and let it sit for a day or two (or at least
the time you pour yourself a cup of tea or coffee), you are ready to revise.
The word revision means to change a text and review, but the root of
the word is “vision”, which means “to see”. Therefore, in this step you will
attempt to see your paper from a different or new perspective. Most writers
find that there are two types of revision: Macro and Micro.

Macro-revision

Macro means “large”, so macro-revision means that you are considering
your paragraph as a whole, on a large scale. Some people will refer to this
as global revision. Many writers find collaboration and sharing helpful
during in this step. Getting a different perspective, while it can be scary,
is irreplaceable during this stage. You will find that having someone else
read your draft, or reading it to someone, will provide you with valuable
insights.

There are many different methods for revising, but here are a few key
ideas and activities that you should always consider during macro-revision.

You can remember these with the acronym QUEST:

* Question whether you have enough information and if it matches

the assignment.
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« Understand what is working and what isn’t. Keep what works and
cut what doesn’t.

« Explain it to someone else to see if you’ve missed anything and if it
is clear. Many writers find collaboration and sharing helpful during
in this step. Getting a different perspective, while it can be scary,
is irreplaceable during this stage. You will find that having someone
else read your draft, or reading it to someone, will provide you with
valuable insights.

+ Shift and move information if necessary.

» Title and topic sentence are evident, clear, and match what you’ve
written in the paragraph.

It is always helpful to be methodical and to reread your draft several
times and note or make changes. If you are working on a computer, you
may find it helpful to save a draft and then revise a new document so that
you can compare the two versions after you have finished the macro-
revision.

Micro-revision

Micro means “small”, so with micro-revision, you are looking at your
paragraph on a smaller scale considering your sentences and how they fit
together. Some people call this local revision. During the micro-revision
step, you will need to look at your sentences and check them for clarity,
variety, and effectiveness:

* Clarity: Do the sentences clearly communicate to the reader?
Are there any sentences that need additional information or re-
structuring to be clear?

* Variety: Are the four sentence types used in the paragraph?

+ Effectiveness: Do the sentences in the paragraph work together
to create a clear and cohesive message to the reader? If not, have
you included necessary and appropriate transitional words and
phrases?

If your paragraph lacks transitions, use them to help you create

a smooth, logical flow of ideas in your paragraph (see Linking Words). You
will also find that you need to link all the details and sentences together
carefully when you are composing a paragraph. Transitions not only provide
a smooth shift from one idea to the next, but they will also create logical
relationships within your topic. Note that each of these words or phrases
will help you to generate more information and supporting details. In addi-
tion, using these words will make your paragraph easier to read.
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A note on collaboration and peer revision: One of the most helpful
activities for writers when revising is to share writing with others. Equally,
and perhaps more, helpful is reading others’ writing when you share
the same assignment. There is no substitute for reading others’ writing
and getting feedback to help you gain perspective on your writing.

Step 5: Editing

The final step in the writing process is editing. Some writers call this
step proofreading because this is where you are considering the smaller
details of your final draft. You check and correct your punctuation, spell-
ing, and formatting. This is the final step because doing this earlier will be
a waste of your time because you will find that your sentences and content
will change, sometimes radically, when you are revising.

Now that the paper is set in terms of content, organisation, and
sentence style, you can concentrate on rereading again with a close eye
on grammar, punctuation, spelling, spacing, formatting, etc. Check your
spelling using dictionaries for help. To check your punctuation, see, for
instance, “Guide to Grammar & Writing” (https://www.guidetogrammar.
org/grammar/marks/marks.htm).

Almost all student writers use the five-step writing process, but some
do not complete each step in this order. Many backtrack along the way,
repeat certain ones (especially steps 1, 3, and 4), or reverse step 2 and 3,
so consider this a guide rather than a set pattern you must follow. Like any
piece of writing, you may need to revise the five steps of the writing process
in order to make them work for you.

Eventually, just like any process, you will make it your own, creating
a process that meets your particular writing needs. For example, you may
spend the majority of your time on Step 1 while someone else may spend
most of her time on Step 4. Get to know the process by using it regularly
until you find what works for you.

Check Yourself

1. Which steps does the writing process include?

2. What techniques can you use during Step 1?

3. Why do you need to consider the audience and the purpose before
you start drafting?

4. Inwhat way is a typical paragraph organised?

5. Why might you need a “reverse” outline?
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6. What organisation patterns can you use?

7. What do you need to think about concerning your language and
grammar range?

8. Should drafting take long? Why (not)?

9. Do you need to check your spelling, grammar, etc. while drafting?

10. What is a good idea to do after you finish drafting?

11. What 2 types of revision are there? Which should come first and
why?

12. What is QUEST?

13. What do you check during micro-revision?

14. What are the advantages of collaboration and peer review?

15. What do you do during Step 5? Why is it the last step?

16. Can you change the order of steps?

Writing Paragraphs

A basic paragraph contains three parts:

* topic sentence;

* supporting details;

» concluding sentence.

A topic sentence is usually the first sentence in a paragraph. You use
the topic sentence to tell the reader what the paragraph is about. Each
topic sentence has two elements: topic and purpose.

To write an effective topic sentence, you need to know your topic,
the subject of your paragraph. When choosing a topic for a paragraph, you
need to choose one that is narrow but still allows for development. For
example, you might want to use the topic “student fear” or “teens and their
cell phones”. Each of these provides a simple topic you can develop.

In addition to the subject, every topic sentence also needs a purpose
to explain what the paragraph will say about the topic. For example,
you might write, “Students’ fears hurt their education”. In this example,
the paragraph will show how fear hurts educational goals. On the other
hand, you might choose the other topic and propose that “Teens are
addicted to their cell phones”. In this example, the paragraph will show
addictive behavior. Notice how each of these topic sentences clearly states
the topic and purpose of the paragraph.

Now look at some examples of common topic sentence mistakes:

« Waris bad.
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This is too broad a topic for one paragraph. People write books
about wars.

» I ate bananas yesterday.

This is a nice statement, but it is too narrow. Once you tell the reader
how many bananas, there is really nothing else to say.

»  This paragraph will be about student fears.

This is an announcement. The reader has no idea what you want to say
about fears, what your purpose is.

The supporting details in your paragraph will form the basis of most
of your sentences. For every detail you include, you will also provide
explanation and analysis to link the detail to the idea of your topic sentence.

The best details are vivid, specific, and drawn from your own observa-
tion and experience. Many times, these will be “sense” details, what you see,
feel, taste, smell, and hear. Your supporting details will come by thinking
carefully through the assignment or task. You need to be sure that the details
you choose are specific and clear.

Let’s take one of the sentences from above and list some supporting
details that we might include in the paragraph.

Topic sentence: Students’ fears hurt their education.

Supporting details might include some of the following:

«  Test anxiety

o Inability to learn
o Reading
o  Writing
o Mathematics
*  Social fears at school
o Self-consciousness

o Bullying
o Public speaking
o Sports

» Inability to set goals

o Short term goals
= Personal
*  Academic

o Long term goals
= Career
= Life
= Fear of teachers
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A writer can choose from this list when developing a paragraph about
how student fears inhibit educational achievement. The best choices for
supporting details will come from events or experiences the writer has
observed firsthand, and the writer can develop supporting details based
on information from the writer’s experience and knowledge.

Generally, a well-developed paragraph will include at least two or three
supporting details/examples. However, each topic will dictate a different
set of parameters that you will work through as a writer. Sometimes, one ex-
tended example can support the topic sentence, but other times, the topic
will require several examples.

Every paragraph that stands on its own will have a sentence that func-
tions as a conclusion. The concluding sentence will provide a satisfying final
thought for your reader. In a short paragraph, you will not need to sum-
marize what you’ve written, so you should think about why your topic or
opinion might be important for the reader to consider or what you would
like the reader to remember about the topic. A good concluding sentence
will be memorable and also links back to the topic sentence. In this way,
you create unity in your paragraph.

Here are a couple of examples of concluding sentences:

» 7o ensure that they will be victorious over fear, students should always

keep their long-term goals in mind.

* In conclusion, people need to balance cell phone usage with face-to-face

communication in order to preserve social skills and relationships.

Notice how each of these sentences sums up the paragraph and leaves
the reader with a final, significant thought. In fact, we can predict the sup-
porting details that might be in the paragraph by merely reading the con-
cluding sentence.

Check Yourself

What are the three parts of a typical paragraph?

Where is a topic sentence usually located?

What is a topic sentence used for?

What are the two elements of a topic sentence?

‘What should we know to write an effective topic sentence?
How should you choose a topic for your paragraph?

What is the purpose of a paragraph?

‘What should be the biggest part of a paragraph?

PNAN R L=
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9. What should accompany every detail you include?

10. What are the characteristics of good details?

11. How many supporting details will a typical well-developed paragraph
include? Is it a must?

12. What is the last part of a paragraph?

13. Do you need to summarize what you’ve written in a concluding
sentence?

14. What is a good concluding sentence like?

15. What can you predict by reading a good concluding sentence?

Linking Words

Linking words, transitions or conjunctions are words that link other
words in a sentence and indicate the relationship between those words.
There are four types of conjunctions:

* coordinating conjunctions;

* correlative conjunctions;

» adverbial conjunctions;

* subordinating conjunctions.

Coordinating conjunctions join words or word groups of equal im-
portance.

There are only seven coordinating conjunctions. Use the memory
word FANBOYS to help you remember all seven coordinating con-
junctions.

For

And

Nor

But

Or

Yet

So

A note on punctuation: 1) When a coordinating conjunction joins two
independent clauses, a comma is used before the coordinating conjunc-
tion (unless the two independent clauses are very short). 2) When either
independent clause in a compound sentence contains a comma to set off in-
troductory or non-essential elements, a reader may be confused by a comma
before a coordinating conjunction. In this case, a semicolon may replace
the comma. 3) If a sentence begins with a coordinating conjunction, it is
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not followed by a comma. 4) Commas are not used between two verbs,
two subjects, two complements, or two objects joined by a coordinating
conjunction.

We are looking for sticks, for these are the best materials to use.

The girls are building a trap, and they hope to catch a lizard.

They have not found any insects, nor have they seen any lizards today.

Lizards are fast, but the girls are determined to catch one.

We could go to the beach, or we could go up to the mountains.

1 have been meaning to tell you, yet I just have not had a chance.

The chocolate was left in the sun, so you should probably not eat it right now.

The figures at elite universities, particularly, are enough to cause sticker
shock; yet the current increases at many schools are the lowest in a decade.

Yet the typical tenured professor’s salary of $43,500 still represents 10 %
less buying power than the equivalent salary in 1970.

That confuses most analogies between universities and profit-making en-
terprises (compound object of preposition).

Correlative conjunctions are word pairs that join words or words groups
of equal importance. Common correlative conjunctions include:

not only... but also

whether... or

both... and

not... but

either... or

as... as

neither... nor

A note on punctuation: You usually do not use a comma with correlative
conjunctions.

They want to travel not only to Europe but also to Asia.

I want either the red dress or the black shoes.

I want both the red dress and the black shoes.

Whether you clean your room or vacuum the house is up to you.

Unlike coordinating conjunctions and correlative conjunctions that
link words and word groups, adverbial conjunctions join independent
clauses.

Adverbial conjunctions tell the reader the relationship between the two
main clauses. Below are some common adverbial conjunctions organised
by the relationship they specify (see Table 3).
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Table 3
Adverbial Conjunctions
Addition Emphasis Comparison Cause Time
P or Contrast or Effect
in addition in fact however as a result finally
furthermore indeed nevertheless consequently meanwhile
moreover nonetheless hence next
further otherwise therefore
in contrast thus
in comparison

A note on punctuation: 1) When an adverbial conjunction connects two
independent clauses in one sentence, it is preceded by a semicolon and
followed by a comma. 2) If an adverbial conjunction is used in any other
position in a sentence, it is set off by commas.

The old car sputtered to the top of the hill; therefore, we were all relieved.

The construction was proceeding as planned; however, the looming storm
threatened to delay the project.

Nonetheless, some colleges are making efforts to trim budgets and pass
along the savings.

Secretary Bennett, however, maintains that more federal aid would only
encourage universities to count on the government to meet any increases they
might impose.

Subordinating conjunctions are a word or group of words that introduces
a subordinate clause. Below are common subordinating conjunctions or-
ganised by the relationship they specify (see Table 4).

Table 4
Subordinating Conjunctions

Cause . . Comparison Space

or Effect Concession | Condition or Contrast Purpose or Time
as though if while in order before
because although since as that since
since even though unless rather than so that once
even if when after
whenever while
when

until/till
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A note on punctuation: 1) Subordinating conjunctions that fall in
the middle of a sentence are generally not preceded by a comma. 2) When
a subordinate clause begins a sentence, however, the whole clause (but
not the subordinating conjunction itself) is followed by a comma.

Robin drove the Batmobile whenever Batman was away.

We can’t go to the mall because our car broke down.

Because it might rain, 1 will bring an umbrella to the festival.

Although your mother doesn’t like him, she must admit that he plays
the piano beautifully.

Whenever we leave the beach at dinner time, we get pizza at the brewery.

Rather than taking the freeway home, why don’t we drive the old high-
way 395?

So that you don’t have to pay a fine, you better not park in front of that
fire hydrant.

After she finished the interview, Emma felt relieved.

You should become familiar with these words and the corresponding
organisational relationship. They will help you to improve your thought
and sentences as you write.

Remember, however, that conjunctions, like other words, vary by
register, so make sure you use the appropriate ones (e.g., nonetheless is
formal while #ll is more informal).

Also, don’t overuse conjunctions because in that case your text will
look unnatural. Besides them, use other ways of connecting ideas in a text,
such as pronouns, synonyms, some grammar structures, etc.

Check Yourself

1. What types of linking words are there?
2. What is FANBOYS? How are these linking words punctuated?
3. What is the peculiarity of correlative conjunctions? How are they

punctuated?

4. 'What groups of adverbial conjunctions are there? How are they
punctuated?

5. What groups of subordinating conjunctions are there? How are
they punctuated?

6. Is register important for choosing conjunctions?
7. What is a good balance of conjunctions?
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WRITING GRADING AND GRADE DESCRIPTORS

Maximum grade per task: 10 points.
Notes:

If the work is plagiarized, it is assigned — 10 points.

The work can be no more or less than 10 % above or below the word

limit.

If the work is below the word limit by more than 10 %, it is assigned

0 points.

If the work is above the word limit by more than 10 %, the part over

the word limit is not taken into account while grading.

Letter
Semester
Letter
1 2 3 4 5 6
Word limit
(level) 120—180 (B1) 180—220 (B2) 200—-250 (C1)
Content and Task Achievement
Points Grade Descriptors

2 All content is relevant to the task. Target reader is fully informed.

Fully satisfies all the requirements of the task. Presents
a clear purpose, with the tone consistent and appropriate

Minor irrelevances and/or omissions may be present.

Target reader is on the whole informed. Does not satisfy all

the requirements of the task. May present a purpose for the letter
that is unclear at times; the tone may be variable and sometimes
inappropriate

Content is mostly irrelevant; misinterpretation of the task may
be present. Target reader is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the word limit
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Structure, Coherence and Cohesion

Points Grade Descriptors

2 Sequences information and ideas logically, coherently and there
is a clear overall progression. Uses a range of cohesive devices
appropriately. Uses paragraphing sufficiently and appropriately.
The structure corresponds with the type of the task

1 Does not organise all information and ideas logically, coherently and
there may be a lack of overall progression. Uses some basic cohesive
devices but these may be inaccurate or repetitive. May be repetitive
because of lack of referencing and substitution. Does not always use
paragraphing sufficiently and appropriately. The structure does not
always correspond with the type of the task

0 Does not organise ideas logically. Has very little control of
organisational features. The structure does not correspond
with the type of the task

Lexical Range and Resource

Points Grade Descriptors

2 Uses a sufficient range of vocabulary (including unit target lexis)
to allow some flexibility and precision. There may be only
occasional inaccuracies in word choice and collocation

1 Uses an adequate range of vocabulary for the task (including unit
target lexis) but it may be limited or may make errors in word choice,
collocation and word formation that may cause some difficulty

for the reader

0 Uses only basic vocabulary which may be inappropriate for the task
and does not use any unit target lexis. Has limited control of word
choice, collocation and word formation. Errors may cause strain
for the reader

Grammatical Range and Accuracy

Points Grade Descriptors

2 Uses a wide range of structures (including unit target grammar)
with flexibility and accuracy. Makes only occasional errors
or inappropriacies

1 Uses only a limited range of structures (including unit target
grammar). May make frequent grammatical errors that can
cause some difficulty for the reader
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Points Grade Descriptors
0 Uses only a very limited range of structures and does not use any unit
target grammar. Some structures are accurate but errors predominate
and distort the meaning
Spelling and Punctuation
Points Grade Descriptors
2 Produces very rare errors in spelling and/or punctuation, but they
do not impede communication
1 May make noticeable errors in spelling and/or punctuation that
may cause some difficulty for the reader
0 Frequent errors in spelling and/or punctuation may cause strain
for the reader

Creative Writing

Creative Semester
Word limit 200250 (B1) 250-300 (B2) | 300—350 (C1)
(level)
Content and Task Achievement
Points Grade Descriptors
2 All content is relevant to the task. Target reader is fully informed.

Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate. Presents

a fully developed position in answer to the question with relevant,
fully extended and well supported ideas

Minor irrelevances and/or omissions may be present. Target reader

is on the whole informed. Does not satisfy all the requirements of
the task. May present a purpose that is unclear at times; the tone may
be variable and sometimes inappropriate. Some parts may be more
fully covered than others. The conclusions may become unclear

or repetitive. Some ideas may be inadequately developed/unclear.
The format may be inappropriate in places
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Points

Grade Descriptors

Content is mostly irrelevant; misinterpretation of the task may
be present. Target reader is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the word limit

Structure, Coherence and Cohesion

Points

Grade Descriptors

Sequences information and ideas logically, coherently and there
is a clear overall progression. Uses a range of cohesive devices
appropriately. Uses paragraphing sufficiently and appropriately.
The structure corresponds with the type of the task

Does not organise all information and ideas logically, coherently and
there may be a lack of overall progression. Uses some basic cohesive
devices but these may be inaccurate or repetitive. May be repetitive
because of lack of referencing and substitution. Does not always
use paragraphing sufficiently and appropriately. The structure does
not always correspond with the type of the task

Does not organise ideas logically. Has very little control
of organisational features. The structure does not correspond
with the type of the task

Lexical Range and Resource

Points

Grade Descriptors

2

Uses a sufficient range of vocabulary (including unit target lexis)
to allow some flexibility and precision. There may be only
occasional inaccuracies in word choice and collocation

Uses an adequate range of vocabulary for the task (including unit
target lexis) but it may be limited or may make errors in word choice,
collocation and word formation that may cause some difficulty

for the reader

Uses only basic vocabulary which may be inappropriate for the task
and does not use any unit target lexis. Has limited control of word
choice, collocation and word formation. Errors may cause strain
for the reader




Writing Grading and Grade Descriptors

Grammatical Range and Accuracy

Points Grade Descriptors
2 Uses a wide range of structures (including unit target grammar)
with flexibility and accuracy. Makes only occasional errors
or inappropriacies
1 Uses only a limited range of structures (including unit target
grammar). May make frequent grammatical errors that can
cause some difficulty for the reader
0 Uses only a very limited range of structures and does not use
any unit target grammar. Some structures are accurate but errors
predominate and distort the meaning
Spelling and Punctuation
Points Grade Descriptors
2 Produces very rare errors in spelling and/or punctuation,
but they do not impede communication
1 May make noticeable errors in spelling and/or punctuation
that may cause some difficulty for the reader
0 Frequent errors in spelling and/or punctuation may cause strain

for the reader

Report (Written Part)

Maximum grade per task: 10 points.

Points Grade Descriptors
2 All the points in the category have been covered completely
or only with some minor issues
1 One point in the category hasn’t been covered at all or several points
have some issues
0 Two or more points in the category haven’t been covered at all

or all the points have some serious issues




B — Part Il. WRITING GUIDELINES

Content

Grade Descriptors

All the necessary elements in the correct order;
the required size of each element;

at least 3 sources in the bibliography;

correct bibliography formatting

Structure and Layout

Grade Descriptors

Correct contents page formatting;

correct headings formatting;

correct appendix formatting

(including pictures and tables in the main part);
no hyperlinks visible

Style

Grade Descriptors

Correct front page formatting;

correct page number formatting;

no extra spacing before/after the paragraphs or any gaps in the text;
1.25 paragraph indents

Language Accuracy

Grade Descriptors

No lexical errors;

Nno grammar errors;
no spelling errors;

no punctuation errors

Formatting

Grade Descriptors

Times New Roman, font size 14 (font size 12 is possible in the tables);
1.5 line spacing (1 line spacing is possible in the tables);

justified alignment;

correct page margins
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Individual Reading (Written Part)

Required Amount of Reading

Semester 2 3 4 5 6
Number 150 200 250 300 350
of Pages

Formatting

Maximum grade per task: 10 points.

Points Grade Descriptors

10 A student gets minus 1 point for every formatting mistake

Grade Descriptors

» Correct front page formatting;
« all the necessary elements in the correct order;
» Times New Roman, font size 14
(font size 12 is possible in the tables);
» 1.5 line spacing (1 line spacing is possible in the tables);
* 1.25 paragraph indents;
* justified alignment;
» correct page number formatting;
* no extra spacing before/after the paragraphs
or any gaps in the text;
* correct page margins;
» marked lexical units for the oral literary analysis on the wordlist

Book Review
Maximum grade per task: 30 points.

Notes:

« Ifthe work is plagiarized, it is assigned —30 points.

* The work can be no more than 2 A4 pages with the appropriate
formatting.

+ Ifthe work is above the permitted size, the part over 2 pages is not
taken into account while grading.
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Content and Task Achievement

Points

Grade Descriptors

6

All content is relevant to the task. Target reader is fully informed.
Fully satisfies all the requirements of the task. Presents a clear
purpose, with the tone consistent and appropriate. Presents

a fully developed position in answer to the question with relevant,
fully extended and well supported ideas

Minor irrelevances and/or omissions may be present.

Target reader is on the whole informed. Does not satisfy all

the requirements of the task. May present a purpose that is
unclear at times; the tone may be variable and sometimes
inappropriate. Some parts may be more fully covered than others.
The conclusions may become unclear or repetitive. Some ideas
may be inadequately developed/unclear. The format may be
inappropriate in places

Content is mostly irrelevant; misinterpretation of the task may
be present. Target reader is minimally informed or not informed
at all. Fails to address the task, which may have been completely
misunderstood and/or goes below the word limit

Structure, Coherence and Cohesion

Points

Grade Descriptors

6

Sequences information and ideas logically, coherently and there
is a clear overall progression. Uses a range of cohesive devices
appropriately. Uses paragraphing sufficiently and appropriately.
The structure corresponds with the type of the task

Does not organise all information and ideas logically, coherently
and there may be a lack of overall progression. Uses some basic
cohesive devices but these may be inaccurate or repetitive.

May be repetitive because of lack of referencing and substitution.
Does not always use paragraphing sufficiently and appropriately.
The structure does not always correspond with the type of the task

Does not organise ideas logically. Has very little control
of organisational features. The structure does not correspond
with the type of the task
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Lexical Range and Resource

Points

Grade Descriptors

6

Uses a sufficient range of vocabulary to allow some flexibility
and precision. There may be only occasional inaccuracies
in word choice and collocation

3 Uses an adequate range of vocabulary for the task but
it may be limited or may make errors in word choice,
collocation and word formation that may cause some
difficulty for the reader

0 Uses only basic vocabulary which may be inappropriate
for the task. Has limited control of word choice,
collocation and word formation. Errors may cause strain
for the reader

Grammatical Range and Accuracy
Points Grade Descriptors

6 Uses a wide range of structures with flexibility and accuracy.
Makes only occasional errors or inappropriacies

3 Uses only a limited range of structures. May make frequent
grammatical errors that can cause some difficulty for the reader

0 Uses only a very limited range of structures. Some structures
are accurate but errors predominate and distort the meaning

Spelling and Punctuation
Points Grade Descriptors

6 Produces very rare errors in spelling and/or punctuation,
but they do not impede communication

3 May make noticeable errors in spelling and/or punctuation
that may cause some difficulty for the reader

0 Frequent errors in spelling and/or punctuation may cause

strain for the reader
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Lexical Units (Personal Wordlist)

Maximum grade per task: 30 points (1 point for every correct answer).

Academic 1st 2nd 2nd 3rd 3rd
Year (semester 2) | (semester 3) | (semester 4) | (semester 5) | (semester 6)

Required

Number 45 60 75 90 105
of the LUs

Required
Number
ofthelUs | 5 », 20-25 25-30 30—35 35-40

in the Oral
Literary
Analysis

Translation

Required Size of an Excerpt to Translate

Semester 3 4 5 6

Number

of Characters 1000 1500 2000 2500

Maximum grade per task: 30 points.
Notes:
« Ifthe work is plagiarized, it is assigned —30 points.

Logical Errors

Points Grade Descriptors

20 A student gets minus 1 point for every critical error,
influencing the translation equivalence

Accuracy

Points Grade Descriptors

15 A student gets minus 0.5 point for every non-critical error which
doesn’t influence the translation equivalence very much but puts
a strain on the reader (spelling, punctuation, register, formatting, etc.)
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Writing Codes

Here are some notes you can receive as feedback on your writing for
error correction.

Criteria codes

1.

TA — task achievement — I check if you’ve covered all the points
of the task and that the style/tone/register is appropriate.

SCC — structure, coherence and cohesion — I check that the struc-
ture corresponds to the type of the task (e.g., email looks like
an email); that there are paragraphs; that the text is logical, clear
and connected and the linking words use.

LRR — lexical range and resource — I check that that there are no
lexical mistakes and that you’ve used some unit lexis.

GRA — grammatical range and accuracy — I check that that there
are no grammar mistakes and that you’ve used some unit grammar.
SP — spelling and punctuation — I check that there are no spelling/
punctuation mistakes.

Mistake codes

TA — some problem with the task requirements (for example, TA-
factual error — something in your writing contradicts the task)

ST — some style/tone problem (too formal/informal)

SCC — paragraph problems (maybe no paragraphs) or coherence/
cohesion problems (maybe wrong linking words, etc.)

LOG — logical problem (e.g., the grammar tense used contradicts
the timeline of your writing)

L — lexical mistake (the word is unsuitable, the wrong part of speech
used, etc.)

GR — grammar mistake

STR — sentence structure problem

WO — word order problem

ART - article problem

PREP — preposition problem

PRON — pronoun problem

SP — spelling problem

P — punctuation problem

MISSING — something is missing (e.g., ART-MISSING — article
missing)
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SEE ABOVE — I've already marked this type of mistake somewhere
in your writing
L/GR — the mistake is somewhere between lexis and grammar
? — I’m not sure I quite understand you here
» Sometimes I write additional comments to make myself clear
in brackets.
+ Sometimes I suggest some corrections in brackets (e.g., if we
haven’t covered this grammar/lexis/punctuation, etc. yet) —
make sure you add it to your error correction process.

LETTERS

Informal emails and letters

Content

An informal letter/email is a letter/email that is usually written to a close
friend or an acquaintance. It is also known as a personal letter/email and
this type of letter does not have “hard” and “fast” rules on the format of
writing as opposed to a formal letter, although there is a conventional way
of writing it.

Register

Informal. Contracted forms (e.g., I’d instead of / would) are acceptable,
as are exclamation marks. The tone will need to be polite, however.

Organisation

* The opening phrase;

* Introduction and reference to the previous letter/email (e.g.,
thanks for your friend’s letter/email, apologies for not writing
earlier, etc.);

* Reacting to your friend’s news (e.g., news about mutual friends,
news about present and future plans, etc.);

* The main reason for writing (e.g., answering your friend’s ques-
tions, asking for a favour, etc.);

* The closing phrase;

+ Signing off;

* Anything the writer forgot to mention earlier (postscript).




Letters

Useful language

Dear/Hi + name, ...

Thanks for your letter. It was great to hear from you again.

Thanks for your letter about...

I’m sorry I didn’t write sooner.

I was meaning to get in touch, but you know how it is.

I’m really sorry I haven’t written back sooner, but I’ve been up to my
eyes in work.

I haven’t written for ages, so I thought I’d drop you a line.

Let me know how things are going.

I hope you’re well and that everything is going well with your....

Just a quick note to say...

...sends his/her love.

...anything else you think I should know.

I’d love to hear more about...

I’m really pleased...

I’m really sorry about...

I won’t be able to...

Something’s come up at work.

Not to worry though.

Have a good (flight).

By the way, ...

Anyway, the reason I’m writing is that...

Is there any chance you could...? I’d be really grateful.

I can’t wait to hear from you again as soon as possible.

I’ll give you a ring when I arrive.

It would be great to meet up again.

See you on...

I’m really looking forward to seeing you again and catching up on all
your news.

Love,

(With) best wishes,

Here’s...

Tasks and Details

1. New Inside Out Intermediate Workbook, p.9, ex. 5:
a) read ex.4 for background;
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b) use lexis from Intermediate Companion, Wordlist to Unit 1
(https://quizlet.com/302073891/new-inside-out-intermediate-
unit-1-flash-cards/), useful language (see above) and unit
grammar (question forms, adverbs of frequency).

2. New Inside Out Intermediate Workbook, p.21, ex. 6:

a) read ex. 1 for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 3
(https://quizlet.com/302351457 /new-inside-out-intermediate-
unit-3-flash-cards/), useful language (see above) and unit
grammar (Present Perfect Simple & Continuous, stative and
dynamic verbs).

3. New Inside Out Upper Intermediate Workbook, p. 15, ex. 3:

a) readex. 1, 2 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 2 (https://quizlet.com/314104970/new-inside-out-upper-
intermediate-unit-2-flash-cards/), useful language (see above)
and unit grammar (verb/adjective patterns).

Letter of Thanks

Content

A thank-you letter is a letter that is usually written to thank someone
for what s/he has done for you.

Register
Formal/semi-formal/informal. Depends on the addressee.

Organisation

* The opening phrase;

» Reason for writing;

* Explaining what you liked and why you are grateful;
* The closing phrase;

* Signing off.

Useful language

I am just writing to say how much I enjoyed...

..., which is why I’m writing to thank you now.

There was a really good..., and we all had a wonderful time.
I imagine you spent ages getting everything ready.

The... was fantastic and the... were brilliant.



https://quizlet.com/302073891/new-inside-out-intermediate-unit-1-flash-cards/
https://quizlet.com/302073891/new-inside-out-intermediate-unit-1-flash-cards/
https://quizlet.com/302351457/new-inside-out-intermediate-unit-3-flash-cards/
https://quizlet.com/302351457/new-inside-out-intermediate-unit-3-flash-cards/
https://quizlet.com/314104970/new-inside-out-upper-intermediate-unit-2-flash-cards/
https://quizlet.com/314104970/new-inside-out-upper-intermediate-unit-2-flash-cards/

Letters

It was a really good idea to...

You can’t imagine how pleased I was to...
1 was so happy to...

It was just what I...

It was really kind of you to...

Anyway, thanks again.

It was a/an... I’ll never forget.

I’1l always remember...

Tasks and Details

New Inside Out Intermediate Workbook, p.27, ex. 4: use lexis from
Intermediate Companion, Wordlist to Unit 4 (especially the phrasal verbs
and make/do collocations) (https://quizlet.com/358283313/new-inside-
out-intermediate-unit-4-flash-cards/), useful language (see above) and
unit grammar (ways of expressing the future and some- / any- / every- /
no- pronouns).

Letter of Apology

Content

A letter of apology will include reasons why you are apologizing.
Typically, these letters are written to somebody that the writer feels they
have hurt. Generally, these letters are heart-felt and meaningful.

Register
Formal / semi-formal / informal. Depends on the addressee.

Organisation

* The opening phrase;

* Reason for writing;

* Explaining what you apologise for;

« Stressing that it will not happen again and why (if suitable);
+ Offering a compensation (if suitable);

* The closing phrase;

» Signing off.

Useful language

I’m writing to say sorry for...
I thought that I really should write to you to say how sorry I was about...



https://quizlet.com/358283313/new-inside-out-intermediate-unit-4-flash-cards/
https://quizlet.com/358283313/new-inside-out-intermediate-unit-4-flash-cards/
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I feel very bad about it and I hope you’ll forgive me.
I hate to think...

I know it wasn’t a good idea to...

I’m afraid I didn’t realize...

Can you ever forgive me for...?

I didn’t mean to...

I’d like to apologise for...

You must forgive me for...

I’m awfully sorry about...

I wish I hadn’t...

I know I shouldn’t have been...

What an embarrassment!

Anyway, please accept my apologies for...

(I promise that) it won’t happen again.

I’ve enclosed a cheque and I hope that it’s enough to pay for the damage.

Tasks and Details

New Inside Out Intermediate Workbook, p. 27, ex. 4: use lexis from
Intermediate Companion, Wordlist to Unit 4 (especially the phrasal verbs
and make/do collocations) (https://quizlet.com/358283313/new-inside-
out-intermediate-unit-4-flash-cards/), useful language (see above) and
unit grammar (ways of expressing the future and some-/any-/every-/no-
pronouns).

Letter of Invitation

Content

A letter of invitation refers to a letter that is written to invite people
for a particular occasion or event that is either private (i.e., birthday parties)
or professional (i.e., business functions).

Register

Formal / semi-formal / informal. Depends on the addressee.

Organisation

* The opening phrase;
» Reason for writing;

« Date, time and place;



https://quizlet.com/358283313/new-inside-out-intermediate-unit-4-flash-cards/
https://quizlet.com/358283313/new-inside-out-intermediate-unit-4-flash-cards/

Letters

» Asking to confirm an invitation (if necessary);
* The closing phrase;
* Signing off.

Useful language

I’m writing to you because we would like you to join us for a (small
party) to celebrate our... on... at...

This is just a short note to ask you if you could come to... next...

I was wondering if you’d like to come down here and spend a few days
(by the sea).

I do hope you can come.

I do hope you can make it.

How about...?

Please try to come.

Please drop us a line to let us know.

Write soon and let me know.

I’m really looking forward to seeing you.

Tasks and Details

Inside Out Intermediate Student’s Book, p. 66, ex.4: use lexis from
Intermediate Companion, Wordlist to Unit 4 (especially the phrasal verbs
and make/do collocations) (https://quizlet.com/358283313/new-inside-
out-intermediate-unit-4-flash-cards/), useful language (see above) and
unit grammar (ways of expressing the future and some-/any-/every-/no-
pronouns).

Replying an Invitation (Accepting or Refusing)

Content

When writing a letter accepting an invitation to an event or speaking
engagement, the letter should be brief as well as timely. A refusal letter is
a letter written to notify the reader about the decision of the writer to de-
cline an invitation, an offer, a claim, a request or any other matter. Mostly
a formal type of letter, it can be written for informal matters especially
an invitation letter.

Register
Formal / semi-formal / informal. Depends on the addressee.



https://quizlet.com/358283313/new-inside-out-intermediate-unit-4-flash-cards/
https://quizlet.com/358283313/new-inside-out-intermediate-unit-4-flash-cards/
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Organisation

* The opening phrase;

» Thanking the person for an invitation;

+ Confirmation of the details (place, date, time) / refusing an invita-
tion (explaining the reason);

*  Confirming your attendance / wishing the sender luck with the event;

* The closing phrase;

» Signing off.

Useful language

Accepting

Thanks for the invitation to...

I’d love to come.

I’m really looking forward to seeing you on...

Refusing

Thank you for your kind invitation to... Unfortunately, I won’t be able
to join you as I'll be...

Thank you for inviting me down for..., but...

I’m afraid I..., so I won’t be able to make it.

I hope... goes well.

I’d love to come another time, though.

Tasks and Details

Inside Out Intermediate Student’s Book, p.66, ex.4: use lexis from
Intermediate Companion, Wordlist to Unit 4 (especially the phrasal verbs
and make/do collocations) (https://quizlet.com/358283313/new-inside-
out-intermediate-unit-4-flash-cards/), useful language (see above) and
unit grammar (ways of expressing the future and some-/any-/every-/no-
pronouns).

Letter of Complaint

Content

A letter of complaint should include a list of reasons for complaint
about the service and should state what action is required.

Register

Formal. Arguably, understatement (“I was rather disappointed...”) would
be more effective than being completely frank.



https://quizlet.com/358283313/new-inside-out-intermediate-unit-4-flash-cards/
https://quizlet.com/358283313/new-inside-out-intermediate-unit-4-flash-cards/

Letters

Organisation

* The opening phrase;

+ Reason for writing;

» Expanding the experience and reasons for a complaint;
» Stating the action that is required;

* The closing phrase;

+ Signing off.

Useful language

Dear Sir or Madam, / Dear Mr (Ms)...

I am writing this letter to complain about...

I am writing to complain about the damage caused by your company
when they...

I am writing in connection with the ... services which you provided
on... for...

Havin recently read a rave review in... for..., I immediately phoned...
and booked...

We were looking forward to a great evening, but I’m sad to say that we
were grievously disappointed.

We had gone in the hope of... It turned out that...

In brief, the (review) was totally misleading.

I was dissatisfied with both the service and the quality of...

Further to our telephone conversation, you are aware that...

I was recommended your... by..., who assured me that you specialized
in... of the highest quality.

You can imagine my disappointment when I learnt that...

If I had known..., I would not have...

What is more, ... the... was not of the standard that one might expect /
the highest standard.

To make matters worse, ...

To add insult to injury, ...

This was not what I expected from an establishment of your reputation.

In the circumstances I think my reaction was understandable.

I am sure that you will understand my reasons for writing this letter.

I look forward to receiving a letter of apology, as well as a full refund.

I look forward to receiving a letter of apology / a full refund as soon
as possible.
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I will expect substantial compensation and a full apology.

I also think that the court of law would agree with me.

I enclose the receipt.

I trust that we will be able to settle the matter amicably.

Having taken all of the above into consideration, I have now spoken
with my solicitors. You will be hearing from them in due course.

If I do not hear from you within... days, I will be obliged to take legal
advice on this matter.

I’m sorry to say that after such an awful experience I don’t think
I’'ll ever be able to trust your (reviews) again.

I suggest you take more care in the future or you will lose more loyal...
like myself.

Yours faithfully, / Yours sincerely, / Yours disappointedly,

Tasks and Details

1. New Inside Out Intermediate Workbook, p. 33, ex. 2:

a) read ex.2 for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 5
(https://quizlet.com/314106037 /new-inside-out-intermediate-
unit-5-flash-cards/), useful language (see above) and unit
grammar ((un)countable nouns, quantifiers, used to/would).

2. New Inside Out Upper Intermediate Workbook, p. 33, ex. 5:

a) read ex. 5 for background and look at the pictures;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 5 (https://quizlet.com/314104566/new-inside-out-upper-
intermediate-unit-5-flash-cards/), useful language (see above)
and unit grammar (gerunds vs infinitives, used to/would/will
for present and past habits).

3. New Inside Out Advanced Workbook, p. 15, ex. 5:

a) read ex. 13 for background;

b) use lexis from New Inside Out Advanced, Unit 2 (e.g., food/
restaurant language, phrases expressing your opinion, “taste”
idioms) (https://quizlet.com/577004767/new-inside-out-
advanced-unit-2-flash-cards/?x=1jqt), useful language (see
above) and unit grammar (especially complex noun phrases &
fronting).



https://quizlet.com/314106037/new-inside-out-intermediate-unit-5-flash-cards/
https://quizlet.com/314106037/new-inside-out-intermediate-unit-5-flash-cards/
https://quizlet.com/314104566/new-inside-out-upper-intermediate-unit-5-flash-cards/
https://quizlet.com/314104566/new-inside-out-upper-intermediate-unit-5-flash-cards/
https://quizlet.com/577004767/new-inside-out-advanced-unit-2-flash-cards/?x=1jqt
https://quizlet.com/577004767/new-inside-out-advanced-unit-2-flash-cards/?x=1jqt

Letters

Letter Asking for Information

Content

A letter asking for information is a letter that is usually written to
a company or an executive when you want to get some further informa-
tion about the subject you are interested in. This type of letter has strict
rules on the format of writing.

Register
Formal. Should include polite question forms.

Organisation

* The opening phrase;

* Reference to the source of firsthand information;
* Reason for writing;

* Request for information,;

* The main reason for writing;

* The closing phrase;

+ Signing off.

Useful language

Dear Sir or Madam, / Dear Mr (Ms)...

I am writing in response to your (advertisement) in...

I am interested in...

I'would be grateful if you could send me further information / a brochure.

I would like to know if it is possible to...

If so, please send me further details.

I would also like more information about...

Could you also please tell me more about...?

Finally, I would appreciate it if you could let me know if...

I would be grateful if you could tell me more about... and any other
relevant information.

I look forward to receiving your reply / hearing from you.

Thanking you in anticipation of your kind attention.

Yours faithfully, ... / Yours sincerely, ...

Tasks and Details

New Inside Out Intermediate Workbook, p. 39, ex. 5:
a) read ex. 1-3 for background;
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b) use lexis from Intermediate Companion, Wordlist to Unit 6
(https://quizlet.com/389108989/new-inside-out-intermediate-
unit-6-flash-cards/), useful language (see above) and unit gram-
mar (prepositions of time and modal verbs).

Letter of Advice

Content

A letter of advice is a letter written to someone with the purpose of
giving them advice about something. This may be a problem they face
or a dilemma. You might have to help them make a difficult choice, such
as whether to get a job or go on to further education.

Register
Semi-formal/informal. Depends on the addressee.

Organisation

* The opening phrase;

* Reason for writing;

* Logical body paragraphs that address the bullet points;
* The closing phrase;

+ Signing off.

Useful language

I think you should...

I certainly don’t think you should...

I don’t think that... / you need to...

Perhaps you could...

Why don’t you think about it a bit more?

Whatever you do, though, make sure you don’t say anything you’ll
regret later.

It might be a good idea to...

If I were you, I’d forget about it / try to...

You could try doing it once.

Have you thought about asking... what they think?

I don’t think you should do anything without speaking to someone
who... and who you can trust.

I imagine you’ll be disappointed with what I say, but you can choose
to ignore it.
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I believe you’ll receive the best advice from...
There’s nothing weird in the fact that...
You shouldn’t worry about it.

Tasks and Details

New Inside Out Intermediate Workbook, p. 63, ex.5 (write an answer
to only one post: 1 or 3):

a) read ex. 1 for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 10
(https://quizlet.com/422542438 /new-inside-out-intermediate-
unit-10-flash-cards/), useful language (see above) and unit gram-
mar (defining relative clauses, 0 and 1st conditionals, make and
let, indirect questions).

Formal Emails and Letters

Content

A formal letter/email is one written in a formal and ceremonious
language and follows a certain stipulated format. Such letters are written
for official purposes to authorities, dignitaries, colleagues, seniors, etc.
and not to personal contacts, friends or family.

Register
Formal.

Organisation

* The opening phrase;

+ Reference/reacting to the previous letter/email (if necessary);

* The main reason for writing;

*  Specific details;

* Restating the reason for writing and thanking the reader for re-
viewing your request;

* Politely asking for a written response or for the opportunity to
arrange a meeting to further discuss your request;

* The closing phrase;

+ Signing off.

Useful language

Dear Sir or Madam, / Dear Mr (Ms)...
I am writing with reference to your... on...
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With reference to your letter of...,

I would be pleased to accept your offer of...

I am delighted...

All your colleagues send their regards.

I should apologise for the delay in replying to your letter.

Thank you for your letter of... which I received this...

I am writing to inform you that...

I sincerely regret that I will be unable to...

I regret to inform you that...

Unfortunately, I am not available on the date you suggest in your letter.

This is due to work commitments, for which I must apologise.

I hope that you will excuse this inconvenience, but I am sure that
you will...

Incidentally, ...

May I take the opportunity to wish you a (pleasant flight) and to hope
(your stay in London) will be both enjoyable and profitable.

I look forward to seeing you again at (our meeting) on the...

I am sorry to hear you will not be available.

Thank you for your email concerning my...

I hope that the change to my (schedule) will not cause you any problems.

I would be grateful if you could confirm the new arrangements.

We would be grateful if you could confirm your reservation in writing.

I enclose...

I would appreciate it if you would process my claim as quickly as
possible as I require...

Best wishes,

Yours faithfully, ... / Yours sincerely, ...

Tasks and Details

New Inside Out Upper Intermediate Workbook, p. 15, ex. 3:

a) read ex. 1, 2 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 2 (https://quizlet.com/314104970/new-inside-out-upper-
intermediate-unit-2-flash-cards/ and https://quizlet.com/321604369/
formal-informal-writing-new-inside-out-upper-intermediate-units-
1-2-flash-cards/?x=1jqt), useful language (see above) and unit gram-
mar (verb/adjective patterns).



https://quizlet.com/314104970/new-inside-out-upper-intermediate-unit-2-flash-cards/
https://quizlet.com/314104970/new-inside-out-upper-intermediate-unit-2-flash-cards/
https://quizlet.com/321604369/formal-informal-writing-new-inside-out-upper-intermediate-units-1-2-fl
https://quizlet.com/321604369/formal-informal-writing-new-inside-out-upper-intermediate-units-1-2-fl
https://quizlet.com/321604369/formal-informal-writing-new-inside-out-upper-intermediate-units-1-2-fl

Letters

Letter of Application

Content

A letter of application is a letter that seeks an employment opportunity.
You should market yourself in the letter.

Register

Formal.

Organisation

* The opening phrase;

* Reason for writing;

* Qualifications and experience;

* Personality and interests;

* Summary of reasons for applying;
*  When the writer is free;

* The closing phrase;

» Signing off.

Useful language

Dear Sir or Madam, / Dear Mr (Ms)...

I am writing in response/reply to your advertisement in...

I am writing to apply for the post of..., which was advertised in...

I would like to apply for the position/post of... in your...

During the course, I spent (3 months) working for... as a...

At present, I am working as a... at...

In addition, I have gained experience of...

Please refer to the enclosed curriculum vitae for further details.

I enclose my curriculum vitae for further information.

I enclose a copy of my CV.

As you will see from my CV, I have...

However, what I lack in experience, I am willing to make up for
in enthusiasm and hard work.

Since I left university in..., I have been in continual employment.

First of all, I worked as a..., where I learnt about the...

After that, I worked in a... where I enjoyed working as part of a team
and improved my...
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Through the variety of posts I have held, I have learnt important in-
terpersonal skills, improved my knowledge of... languages and have gained
extensive computing skills.

I feel the job you are offering will enable me to put these skills into
practise.

I feel I am well-suited to this position because...

I have a good standard of (spoken and written English).

I have an international driving licence.

I am very interested in working for an organisation where I would have
the opportunity to use my skills.

My previous experience includes...

I am proficient in (Word, Excel).

I have working knowledge of (Spanish).

Over the years, I have also...

I believe that I have the appropriate qualifications, experience and
personality for this post, and I think that I would find the work stimulating
and rewarding.

I would be free to work for your company...

My course finishes at... and I will be free to take up a post after this time.

I am available for an interview at your convenience / at any time which
is convenient to you.

I would be pleased to attend an interview at any time convenient to you.

1 look forward to hearing from you.

Yours faithfully, ... / Yours sincerely, ...

Tasks and Details

New Inside Out Upper Intermediate Workbook, p. 67, ex. 5:

a) read ex.4 for background;

b) uselexis from Upper Intermediate Companion, Wordlist to Unit 11
(https://quizlet.com/433491997 /new-inside-out-upper-intermediate-
unit-11-flash-cards/?x=1jqt), useful language (see above) and unit
grammar (ways of expressing the future).

Letter to a Newspaper

Content

A letter to a newspaper / letter to the editor is a formal comprehensive
letter, addressed to the editor of a certain publication/magazine/newspaper
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with the intent of complimenting, critiquing, informing, or communicating
a certain piece of information.

Register

Formal/semi-formal.

Organisation

* The opening phrase;

* Reason for writing/introduction;

* The main details and subject matter;

* Summary and conclusion;

» Reminder for the editor to take the appropriate action (if necessary);
* The closing phrase;

* Signing off.

Useful language

Dear Editor, / Dear Sir or Madam, / Dear Mr (Ms)...
It’s good to see that...

I’m sick and tired of...

1 do, of course, respect...

Having said that, ...

I would draw the line when it comes to...

I’m really pleased to see that...

I can sympathise with the view that...

I take exception to...

Whilst not in total agreement with (= While not...)...
I couldn’t agree more.

I find it hard to believe that...

There is no doubt some truth in...

However, ...

Yours faithfully, ... / Yours sincerely, ...

Tasks and Details

New Inside Out Advanced Student’s Book, p. 23, ex. 6:

a) read ex.2, 3 for background;

b) use lexis from New Inside Out Advanced, Unit 2 (https://
quizlet.com/577004767 /new-inside-out-advanced-unit-2-flash-
cards/?x=1jqt), useful language (see above) and unit grammar
(especially complex noun phrases and fronting).
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CREATIVE WRITING

Short Story

Content

A short story is a fictional prose tale of no specified length, but too
short to be published as a volume on its own. A short story will normally
concentrate on a single event with only one or two characters.

Register
Semi-formal/informal. Use personal style that is interesting to read.

Organisation

« Title;

* Introduction;

* The background (begin by setting the scene; give some details
about when and where the story takes place and who the main
characters are);

* The body / the problem;

*  How you felt;

» The conclusion/resolution.

Useful language

Have I ever told you about the time...?

One of my most vivid (childhood) memories is the day when...

It was (a few years ago).

I must have been about... at the time.

I remember I had been...

Finally, when... came...

The first thing that happened / I did when...

At first / to begin with /it started with /one day, ...

After that / just then / afterwards /when /once / just as / then / after
some time / after a while...

It happened when I really wasn’t expecting it.

At the same time / a minute or two later, ...

Suddenly / out of the sudden / gradually / step by step / slowly...

With my heart beating, I...

...and to my delight found that...

I could hardly contain my excitement.
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Needless to say, I...

I distinctly remember... ing...

I knew I had to act fast.

I knew I didn’t have a second to lose.

As quickly as I could, ...

I was just about to... when...

What happened next took me completely by surprise.

I’ve never been so... in my life! I was absolutely...

(Un)fortunately, ...

In the end / eventually / finally / it ended with...

Eventually, however, I had to... and sheepishly admit what had

happened.

To my relief, ...

If only I had stopped to think...

It was the perfect end to a perfect day.

Tips

« Tell the events clearly.

« Use a variety of past tenses.

» Use a mixture of direct and reported speech.

« Use time expressions, sequencing and linking words.

* Give specific details (e.g., describe the view from your window
in detail).

« Use vivid expressions: to make the story more exciting use descrip-
tive adjectives (an awe-inspiring landscape) and adverbs (Curiously,
he liked if) and to create more mood and action use uncommon
verbs (dashed instead of ran, glanced instead of looked). Avoid
simple non-descriptive words (good, important, went).

* Avoid repeating words: use pronouns and synonymes.

Tasks and Details

1. New Inside Out Intermediate Workbook, p. 15, ex. 5:

a) read ex.4 for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 2
(https://quizlet.com/302106658 /new-inside-out-intermediate-
unit-2-flash-cards/), useful language (see above) and unit gram-
mar (narrative tenses: the Present Perfect, the Past Simple, the Past
Continuous; time phrases; gradable/non-gradable adjectives).
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2. New Inside Out Intermediate Workbook, p.67, ex. 1-3:
a) read ex. 1-3 for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 11
(especially adverbs of attitude and manner) (https://quizlet.
com/343187458 /new-inside-out-intermediate-unit-11-flash-
cards/), useful language (see above) and unit grammar (especially
unreal conditionals, wishes and regrets structures).

3. New Inside Out Upper Intermediate Student’s Book, p. 33, ex.4:

a) read ex. 1-3 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 3 (https://quizlet.com/314104710/new-inside-out-upper-
intermediate-unit-3-flash-cards/), useful language (see above)
and unit grammar (reported speech and unreal conditionals).

4. New Inside Out Upper Intermediate Workbook, p.21, ex. 3:

a) read ex. 3 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 3 (https://quizlet.com/314104710/new-inside-out-upper-
intermediate-unit-3-flash-cards/), useful language (see above)
and unit grammar (reported speech and unreal conditionals).

5. New Inside Out Upper Intermediate Workbook, p. 57, ex. 6:

a) read ex. 1 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 9 (https://quizlet.com/386392025/new-inside-out-upper-
intermediate-unit-9-flash-cards/), useful language (see above)
and unit grammar (past modals of deduction, look/seem/
appear, narrative tenses).

6. New Inside Out Advanced Student’s Book, p.45, ex. 5:

a) read ex. 1—4 for background;

b) use lexis from New Inside Out Advanced, Unit 4 (https://
quizlet.com/589653624 /new-inside-out-advanced-unit-4-
flash-cards/?x=1jqgt), useful language (see above) and unit
grammar (the future as seen from the past, discourse markers
in writing).

Report (Written Part)

Content

A report is written for a clear purpose and to a particular audience.
Specific information and evidence are presented, analysed and applied
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to a particular problem or issue. The information is presented in a clearly
structured format making use of sections and headings so that the in-
formation is easy to locate and follow.

Register

Formal as it is an academic type of report.

Organisation

Front page (see the template: https://drive.google.com/file/
d/10LKcvYTiAt U70tlkywj 7CpisAQqCXI/view);

Contents page;

Introduction (0.5—1 page): general outline of the kind of sport;
The main part (4—5 pages): history, rules, associations, famous
sportsmen, interesting facts etc.;

Conclusion (0.5—1 page): perspectives of the sport and its current
position in the world, personal attitude;

Bibliography (at least 3 sources in English) (see the template: https://
drive.google.com/file/d/10LKcvYIiAt U70tIkywj 7CpisAQgqCXI/
view);

Appendix (optional): large pictures, tables etc.

Formatting Tips

Use the front-page template keeping all the original formatting;
make sure you have all the necessary elements in the correct order
and of the required size;

every large section (except the paragraphs in the main part)
should start with a new page;

use Times New Roman, font size 14 (you can use font size 12
in the tables, especially if they are large);

use 1.5 line spacing (you can use 1 line spacing in the tables,
especially if they are large);

the paragraph indent should be 1.25;

justified alignment is required;

page numbers start with 2 on the second page (the contents
page) and they should be Times New Roman, font size 12;

the spacing before and after the paragraph should be 0 and there
shouldn’t be any gaps in the text (except for an empty line after
each paragraph);



https://drive.google.com/file/d/1OLKcvYIiAt_U70tIkywj_7CpisAQqCXI/view
https://drive.google.com/file/d/1OLKcvYIiAt_U70tIkywj_7CpisAQqCXI/view
https://drive.google.com/file/d/1OLKcvYIiAt_U70tIkywj_7CpisAQqCXI/view
https://drive.google.com/file/d/1OLKcvYIiAt_U70tIkywj_7CpisAQqCXI/view
https://drive.google.com/file/d/1OLKcvYIiAt_U70tIkywj_7CpisAQqCXI/view

B — Part Il. WRITING GUIDELINES

+ page margins should be 3 to the left, 1.5 to the right, 2 at the top/
bottom;

» the headings should be in the centre of the page in bold with
an empty line after it; the paragraph headings in the main part
should be numbered;

* make sure you format the appendix (including pictures and tables
in the main part) appropriately (see the report sample below);

* make sure your text doesn’t have any hyperlinks if you copy it off
some website;

* use the report sample (see https://drive.google.com/file/
d/15D6dMsYbVEIgB7Z_X8Jfam-FSzJHYvns/view).

Tasks and Details

Write a report on any sport of your choice (make sure that nobody
in the class has chosen the same kind of sport as you): use lexis from Inter-
mediate Companion, Wordlist to Unit 2 (https://quizlet.com/302106658/
new-inside-out-intermediate-unit-2-flash-cards/) and unit grammar (nar-
rative tenses: the Present Perfect, the Past Simple, the Past Continuous;
time phrases; gradable/non-gradable adjectives).

Opinion Essay

Content

An opinion essay is a written work in which the writer expresses
an opinion and supports that opinion with facts and examples. Unlike
other types of essays, the opinion essay does not necessarily need to rely
on hard facts; it can, instead, rely on the writer’s opinion only, provided
the writer can support his or her opinions with compelling arguments.

Register
Formal.

Organisation

+ Title;

* Introduction: rephrase the essay task — don’t use it unchanged.
You may also give an example;

* Main part: point 1 — give your opinion and choose 1—2 reasons
for this supported with examples. Also, refute your reasons, giving
some arguments against them;
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*  Main part: point 2: Choose 1—2 more reasons and repeat the process
from point 1;
* Conclusion — sum up, giving your opinion again.

Useful language

In my opinion, it is true to say / it is wrong...
Personally, I believe / do not believe that...

Having said that, it is important to remember that...
At the same time, I feel that...

Although some people feel that...

Perhaps the most important point, however, is...
First and foremost, ...

What is more, ...

Understandably, ...

Another important consideration is that...

But in my view, ...

Not surprisingly, ...

For instance / for example, ...

It is worth considering...

What strikes me is that...

One of the main arguments against... is...

All things considered, it is fair to say that / I do not think that...
In conclusion / On balance, I would say that...

Tips
+ See a section on Writing Paragraphs.

Tasks and Details

New Inside Out Intermediate Workbook, p.45, ex.4:

a) read ex. 3, 4 for background,;

b) use lexis from Intermediate Companion, Wordlist to Unit 7
(https://quizlet.com/395639268 /new-inside-out-intermediate-
unit-7-flash-cards/), useful language (see above) and unit gram-
mar (verb patterns and passive structures).

Review (Film, Restaurant, Book)

Content

A review is the scrutiny and valuation of a film, book, restaurant, etc.
This can be categorised into journalistic analysis that appears in news-
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papers, well-known mass media outlets, product reviews by ordinary
customers, and scholastic criticism by scholars that is well-versed by theory
and published in journals.

Register

Semi-formal/informal. Depends on the target audience.

Organisation

Film Review

Basic information:

o  The title of the film, and the year it came out;

o The type of film;

o The director’s name;

o Any other relevant information (if it is based on a book, where
it was filmed, how successful or popular it was, etc.);

o The main actors and which characters they play.

The setting, the main characters and a summary of the plot (short,

no spoilers and in present tense).

What you particularly like / didn’t like about the film (be specific:

write about the acting, soundtrack, directing, characters, script,

camerawork, costumes, sets, special effects, etc.).

Summary and recommendations with the reasons for them.

Restaurant Review

Basic information:

o the address and the phone number;

o the opening hours;

o some information about the owners and anything they said
of interest that you could report.

Place (a description of décor, of the atmosphere, some informa-

tion about the history of the place).

Food (the menu, some typical dishes and a description of a parti-

cular dish).

Feelings (what you particularly like / didn’t like, any particular

incident that gives insight into the restaurant).

Summary and recommendations with the reasons for them.

Book Review

Basic information:
o book title and author;
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o the type of book;
o briefinformation about the author;
o when the book was written.
* The book itself:
o  where and when the book is set;
overview of the book;
book synopsis/summary (in the present tense);
the central characters;
direct quotes from the book.
*  When the reviewer read the book and their opinion of it; what
they particularly like / didn’t like about the book (be specific).
* Summary and recommendations with the reasons for them.

© © o ©

Useful language

Film Review

...is one of the best movies I’ve seen for a long time.

Released in..., this (powerful romantic drama) has received rave re-
views and won (8 Oscars).

(Hollywood melodrama), said one critic, but the film is much more
than that.

It’s directed by...

..., the director of the film, also made...

It’s a (comedy)... that was a big hit / very popular with movie-goers in...

It’s based on a book of the same title by...

Based on a novel by..., the screenplay was written by..., the writer of...

(Robert de Niro) plays the part of..., and his performance is worthy
of an Oscar.

It stars / the starring roles are taken by...

The film takes place in / was filmed in...

The film is about / tells the gripping story of...

The story is (not) hard to follow / the plot is (not) easy to understand,
but, on the whole, ...

What I liked / didn’t like about it was...

I was especially impressed by..., who played the character of...

The scenes that are set in the... are particularly gripping and the sus-
pense will keep you on the edge of your seat.

On the whole, the plot is a little confusing / not terribly believable /
quite engaging.
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In general, the main characters of the film are a little disappointing /

very convincing / very interesting.

By and large, the action scenes are rather boring / thrilling / very

well done.

The film’s soundtrack is generally just right / quite inspiring / very

annoying.

...is full of (action) and it’s (funny) at the same time.

As a piece of (Hollywood entertainment), I thoroughly recommend it.
I particularly liked...

Asin ...’s other films, the special effects play an important part.

The ending, which is no surprise, is the stuff of (fairy tales).

It is certainly worth seeing.

...is a “feel-good” movie that will appeal to everyone.

But be prepared for some scenes that are difficult to watch.

If you haven’t seen it yet, see it soon.

You won'’t be disappointed.

Restaurant Review

If you haven’t been to... yet, then you don’t know what you’re missing.
It is set out like..., with...

The atmosphere is laid-back and friendly, and the clientele is a mixture

of..., ...and...

It is run by...
The menu offers an incredibly wide selection of dishes, ranging from

classic... to the exquisite... conjured up on the spot by...

The quality of the food is superb, a difficult task with such an amazing

range of delicacies to prepare.

We tried... dishes between us, each one better than the rest.

The (fish) is so fresh you can still smell the sea.

The (meat) is succulent and done to a turn.

The (sweets) are quite something to behold.

It can get quite busy at the weekend, but the staff are never flustered

and it’s always service with a smile.

Perhaps the secret lies in...

All this for the price of your average pizza.

If you’re looking for a new eating experience, head for...
You won’t be disappointed!
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Book Review

...is a (classic romantic novel) set in ... in...

The story takes place in...

The story revolves around...

The book follows the lives of...

The book is about / tells the gripping story of...

The story is (not) hard to follow / the plot is (not) easy to understand,
but, on the whole, ...

The central character is...

One of the main characters is a...

The story begins with...

As the story unfolds, ...

The story ends with...

What I liked / didn’t like about it was...

On the whole, the plot is a little confusing / not terribly believable /
quite engaging.

In general, the main characters are a little disappointing / very con-
vincing / very interesting / engaging and believable.

The plot is complex and full of twists.

It was gripping / really exciting from start to finish.

It was thought-provoking/stimulating and intriguing.

...is full of (action) and it’s (funny) at the same time.

I particularly liked...

The storyline is brilliant and I found it hard to put down.

I didn’t particularly enjoy reading..., but I thought it was well written
and quite (witty) in parts.

I don’t usually read..., but I was surprised how much I enjoyed...

I think... manages to describe... very well.

However, I think that (her novels) probably appeal more to..., and
I don’t think I'll be reading any more of (her) books.

The best thing about the book is...

This is a great story and typical of... in being...

The imagery is very vivid and you feel empathy for the main characters
from the very beginning.

This is the most boring book I have ever read.

I couldn’t relate to the characters at all — I thought they were (irritating
and silly), and there isn’t much of a story.

The ending, which is no surprise, is the stuff of (fairy tales).
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It is certainly worth reading.

I would certainly recommend this book to anyone, without telling
them the ending, of course.

You won’t be disappointed.

Tips

L.

Try to incorporate humor and personal touches into your review.
Focus on evaluation and recommendation. If you include both po-
sitive and negative points try to keep proper balance between them.
Tasks and Details

New Inside Out Intermediate Workbook, p. 57, ex.4:

a)
b)

read ex. 4 for background,;

use lexis from Intermediate Companion, Wordlist to Unit 9
(https://quizlet.com/416675979 /new-inside-out-intermediate-
unit-9-flash-cards/), useful language (see above) and unit gram-
mar (-ed/-ing adjectives, reported speech).

New Inside Out Upper Intermediate Workbook, p. 63, ex.4:

a)
b)

read ex. 4 for background,;

use lexis from Upper Intermediate Companion, Wordlist to
Unit 10 (especially “look” verbs, gradable/absolute adjectives
and adverbs) (https://quizlet.com/395640004/new-inside-out-
upper-intermediate-unit-10-flash-cards/), useful language (see
above) and unit grammar (relative clauses, cleft sentences).

New Inside Out Advanced Student’s Book, p. 19, writing, ex. 1, 2:

a)
b)

read ex. 1, 2 for background;

use lexis from New Inside Out Advanced, Unit 2 (especially
food/restaurant language, phrases expressing your opinion,
“taste” idioms) (https://quizlet.com/577004767 /new-inside-
out-advanced-unit-2-flash-cards/?x=1jqt), useful language
(see above) and unit grammar (especially complex noun phrases
and fronting).

New Inside Out Advanced Workbook, p.27, ex. 3:

a)
b)

read the text on p. 26 for background;

use lexis from New Inside Out Advanced, Unit 4 (https://
quizlet.com/589653624 /new-inside-out-advanced-unit-4-
flash-cards/?x=1jqt), useful language (see above) and unit
grammar (the future as seen from the past, discourse markers
in writing).
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Descriptive Essay

Content

A descriptive essay is a piece of writing used to explain something in
detail. It employs the major senses of the body to create a vivid mental
image of what is being described to the reader.

Register

Semi-formal.

Organisation

Title.

Introduction. The introductory paragraph establishes the main ideas
of the description and sets the tone. This paragraph should include
an introduction to your topic followed by your thesis statement.
The body. Structure your description in a way that makes sense for
your topic. If you are writing about an event, give your paragraphs
a chronological order. If you are writing about a place or thing, try
ordering your paragraphs so that they go from general to specific.
For instance, if you are describing a person, you may write
about their appearance, personality (and what their appearance
tells you about their personality), clothes and interests. If you
are writing about a city, you may write about such things as the cost,
the entertainments, its famous inhabitants, the festivals, the history,
some sports facilities, the languages, the local customs, the mu-
seums and theatres, the scenery, the shopping. If you are writing
about a home, you may write about such things as the location,
the appearance, the interior and the facilities.

Conclusion. Your conclusion should summarize everything you
have written in your description. It should also restate your thesis.
It is important to have a well-written conclusion because it is
the last thing the reader will read, and will stay in his or her mind
the longest.

Useful language

To begin with... but when...
If you saw..., you would probably think...
On top of that / In addition to that / Besides, ...
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With looks like (his), it’s not surprising that...

As well as these qualities, ...

The only problem with this is that...

‘What strikes you first/most (about him) is/are...

At first glance, ...appears to...

The first thing you notice about... is...

Another striking feature is...

Apart from that...

...looks like the sort of...

...that makes (him) so...

...which makes you think that...

...(he) looks as if (he) would...

(He) looks just like...

(He) looks like a typical...

(He) gives an impression of being...

Judging from the way (he) looks...

There is something about (him) that...

There is more to... than...

Although you may never have considered it as..., it is worth taking
a closer look.

Incredible as it may seem, ...

If that doesn’t take your fancy, then... is a must.

But what really makes ... stand out / special is...

...boasts one of the most...

If you do (visit)..., it’s a good idea to...

Although it’s hard to put a finger on what makes it...
The... is the most striking aspect of this...

More than anything else, this is a (place where)...
Tips

« Use all of the senses in a descriptive essay.

* Don’t use nondescript adjectives or adverbs like nice or very. Use
a dictionary and get some new and interesting words, like marvellous
or utterly.

» Use linking words to make your description coherent.

* Try not to use the word “I” in your sentences (depends on the de-
scription).




Creative Writing

Tasks and Details

1.

New Inside Out Intermediate Workbook, p.71, ex. 4:

a) read ex. 1 for background;

b) use lexis from Intermediate Companion, Wordlist to Unit 12
(https://quizlet.com/337971469/new-inside-out-intermediate-
unit-12-flash-cards/), useful language (see above) and unit
grammar (adjective order; have sth done).

New Inside Out Upper Intermediate Workbook, p.45, ex. 4:

a) read ex. 1 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 7 (especially reporting verbs, adverb + adjective col-
locations, useful phrases, clichés, discourse markers, adjec-
tives with different prefixes and suffixes) (https://quizlet.
com/397771175/new-inside-out-upper-intermediate-unit-
7-flash-cards/), useful language (see above) and unit grammar
(past modals and articles).

New Inside Out Upper Intermediate Workbook, p. 51, ex.4:

a) read ex.4 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 8 (https://quizlet.com/376875994/new-inside-out-upper-
intermediate-unit-8-flash-cards/), useful language (see above)
and unit grammar (passive report structures, have sth done,
unreal conditionals).

New Inside Out Upper Intermediate Workbook, p. 71, ex. 3:

a) read ex. 1 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to
Unit 12 (https://quizlet.com/549834517/new-inside-out-upper-
intermediate-unit-12-flash-cards/?x=1jqt), useful language (see
above) and unit grammar (participle clauses and quantifiers).

New Inside Out Advanced Student’s Book, p. 28, writing, ex. 1:

a) read the texts on p. 26 for background;

b) use lexis from New Inside Out Advanced, Unit 3 (https://
quizlet.com/588756471/new-inside-out-advanced-unit-3-
flash-cards/?x=1jqt), useful language (see above) and unit
grammar (especially hedging, inversion after negative/limiting
adverbials, adding emphasis with “do”/cleft sentences).
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How-to Article

Content

A how-to article explains how something is done. It often presents the
information in steps. To write your own how-to article, choose a favourite
activity or a task that you can teach someone about.

Register
Semi-formal/informal.

Organisation

+ Title.

* Introduction. Tell the reader what you will be explaining.

* The body. You may provide helpful background information on
the topic. Also, you may list tools or materials needed for the activity.
Put the steps in order in which they need to be done or group your
advice in paragraphs logically.

» Conclusion.

Useful language

Almost everyone can..., as long as they...

Start by (gathering as much information as you can).
Try ...ing ...

The most important thing to remember is that...

If you haven’t already done so, you should definitely consider...
Next, you should...

It’s important to...

It’s best (not) to...

Remember to/that...

Before you..., you definitely ought to consider...

You can also...

...will all help you.

As part of..., it’s definitely worth... ing...

This is important because...

(Don’t) try to...

The advantage of... is that you can...

It’s a good idea to...

One of the best ways to... is to...
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Another possibility is to...

Perhaps/maybe you could...

Why not...?

You just need to...

...is equally important.

If you have the opportunity, you definitely ought to consider...
...will make an enormous difference.

This strategy is a good one because...

Follow these (five easy steps) and you are sure to...

Tips

« Use a simple straightforward style.

« Use imperatives, rhetorical questions and conditionals to talk
to your reader directly.

+ Use linking words and check your referencing to avoid repetition
and have good coherence & cohesion.

* Good details you may include with your how-to are:

o

o
o
o

statistics;

quotes by well-known people;

definitions;

anecdotes (short, illustrative stories about yourself or some-
one else);

quotes and examples from people like the reader or from
popular books on the subject;

references to other media (film, television, radio);

helpful tools, resources or products.

Tasks and Details

1. New Inside Out Upper Intermediate Workbook, p.27, ex. 5:

a)
b)

read ex. 4 for background,;

use lexis from Upper Intermediate Companion, Wordlist to
Unit 4 (https://quizlet.com/314105247 /new-inside-out-upper-
intermediate-unit-4-flash-cards/), useful language (see above)
and unit grammar (giving advice and sympathy, narrative
tenses, future tenses, phrasal verbs).

2. New Inside Out Advanced Workbook, p.9, ex.7:

a)

read ex. 6 for background;
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b) use lexis from New Inside Out Advanced, Unit 1 (https://
quizlet.com/561811398 /new-inside-out-advanced-unit-1-
flash-cards/?x=1jqt), useful language (see above) and unit
grammar (especially adverbials and various tenses).

Discursive Essay

Content

A discursive essay or a pros and cons essay is a type of persuasive
assignment where you discuss both sides of a debatable issue before reveal-
ing your own position. The objective, balanced structure allows audiences
to formulate their own opinions before hearing your final analysis. You can
write a good discursive essay by giving fair, equal treatment to both sides
of an issue, describing its advantages and disadvantages with clear, specific
research and summarizing your own position in the conclusion.

Register

Formal. The tone of a pros and cons essay is objective and even, giving
equal attention and respect to both sides.

Organisation

Title.

Introduction. Your introduction should contribute to the balanced
structure by summarizing both sides and presenting a neutral thesis
statement. A sample thesis might read, “While cell phones provide
conveniences, entertainment and ways to stay in touch, they also
create serious distractions, enable social bullying and create an easy
crutch for critical thinking.”

The body:

o  Points in favour;

o  Points against.

The body paragraphs of the essay should provide details and examples
to further develop the arguments for each side of the topic. Your
discussion should be well-researched, with clear, specific examples
to support every assertion.

Conclusion. Although the conclusion should reveal the writer’s
viewpoint, it still needs to be stated in an objective, unbiased
manner. Using first person phrases like I believe corrupts the ba-
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lanced tone you have set throughout the course of the essay.
Similarly, tearing down the opposite position can alienate readers,
even if they have found your essay useful to this point. Instead
of focusing on yourself, try to center your statements on the in-
formation you’ve presented. For example, your concluding pa-
ragraph might begin, “Taking everything into consideration,
the social and technological benefits of cell phones outweigh
their potential to be misused.”

Useful language

The main argument in favour/against is...

First of all, I should like to consider...

The first thing I would like to consider / to be considered is...

There are many good reasons / it is not difficult to find reasons for...,
and the first is that...

In order to make the problem clear, I would like to present some
examples of ...

Apart from that, ...

Many... are in favour of the idea.

It is well known / we know that...

Despite the fact that... / In spite of...

On the other hand, ...

What is more, / An additional reason is that...

What matters most in this case is...

The advantages of... are obvious.

It is a fact that...

There is, however, one major drawback to...

Another strong argument against ... is that...

...may benefit (us) more than...

There is no doubt that...

It is understandable to / I can understand that some people have
reservations about..., although I think we should...

I know that some people may disagree / not everybody would agree.

Personally, I (like to have a choice).

To sum up / altogether, ...

On this basis, I can conclude that...

Given this, it can be concluded that...
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Having proved this, I would like to...
In conclusion, I would like to stress that...
All in all, I believe that...

Tasks and Details

New Inside Out Upper Intermediate Workbook, p. 39, ex. 5 (paraphrase
the introduction):

a) read ex. 4 for background;

b) use lexis from Upper Intermediate Companion, Wordlist to Unit 6

(especially linking words) (https://quizlet.com/362990955/new-
inside-out-upper-intermediate-unit-6-flash-cards/), useful language
(see above) and unit grammar (the perfect tenses and the passive
voice).

Proposal

Content

A proposal proposes an idea and provides evidence intended to con-
vince the reader why that idea is a good or bad one. Although proposals
are generally a significant part of business and economic transactions, they
are not limited to those two areas. Proposals may be written for any college
classes, scientific fields, as well as personal and other professional areas.

Register

Formal/semi-formal. Depends on the target reader.

Organisation

Title.

Introduction. The introduction serves to inform your reader of
the history of the proposal (if applicable) or to introduce a subject
to an informed/uninformed audience. This is the most important
part of your paper in some respects. You need to both introduce
the topic and show the audience why they should care about this
topic. It’s often helpful to begin with an interesting fact, statistic,
or anecdote to grab the reader’s attention. Typically, people only
make proposals to solve a problem. As such, you’ll want to high-
light a particular problem that you think your proposal would
solve. Know your audience so that you can emphasize the benefits
your proposal would bring.
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* Proposal. This is a statement of purpose. This section should be
brief and only discuss what your actual proposition is. It is okay for
this section to be only a few sentences long if the proposal is short.
Do not include details about how you will carry out the proposal
in this section.

* Desired outcomes. State what the goals of your proposal are.
Focus this area on why the proposal will work. You can draw
on similar past experiences to show why this proposal will work
just like previous ones. If you do not have this “past experience”
option, focus on what you think your audience wants to hear.

* Plan of action. This is where you go into detail about how
your proposal will be implemented. Convince: you need to
convince your audience that your proposal is a good idea. Detail:
in discussing the implementation, you’ll want to give enough
detail to show your audience that you’ve thought about how
the process will work. That said, you don’t want to bore them
with overly-technical or boring details. Anticipate: anticipating
potential implementation problems is both good practice and
communicates to your audience that you’ve thought carefully
about your proposal and about potential stumbling blocks.

* Resources needed. Include tangible (paper, money, computers,
etc.) and intangible items such as time.

* Conclusion. Do not restate your introduction here if you choose
to mention the “history” of a certain proposal. However, if you
did not introduce your proposal with some historical background
information, here is the part where you can quickly restate each
section above: proposal, plan of action, all the “why’s” of the paper,
and so on.

Useful language

It can provide a boost to...

The effects can be...

Nonetheless, with careful forward planning most of these problems
can be avoided.

All in all, I think we should welcome the chance to...

Curiously, there has been some hostility to...

Although it will entail some upheaval in the short term...
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However, the long-term benefits far outweigh the short-term disruption.
In addition, we will need to... as well as...
There will inevitably be some disruption to..., however.
...will obviously be needed, as will...
Tips
» Use linking words / discourse markers and check your referencing
to avoid repetition and have good coherence & cohesion.
* Good details you may include with your proposal to convince
the reader are:
o  statistics;
o quotes by well-known people;
o anecdotes (short, illustrative stories about yourself or some-
one else);
o quotes and examples from people like the reader or from
popular books on the subject;
o references to other media (film, television, radio).

Tasks and Details

New Inside Out Advanced Workbook, p.21, ex. 6:

a) read ex.3—>5 for background;

b) use lexis from New Inside Out Advanced, Unit 3 (https://
quizlet.com/588756471/new-inside-out-advanced-unit-3-flash-
cards/?x=1jqt), useful language (see above) and unit grammar
(hedging, inversion after negative/limiting adverbials, adding
emphasis with “do”/cleft sentences).

Individual Reading (Written Part)

Content

Individual reading is choosing and reading a book, written by an En-
glish-speaking author (American, British, Australian, etc.). The book
should be in the original, not translated into English, unadapted and
unabridged. For ideas on what you may choose, see Our Students’
Reading List (https://docs.google.com/document/d/1GIR8-u625v8Da-
OdBawcgnFTEArB2Kmrzd A6L.NeBL.K4/edit). The written part of
the individual reading portfolio consists of a front page, the book review
and the wordlist and is usually submitted during the last month of semester.
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During the final weeks, a student should also translate an excerpt from
the book, chosen by the teacher at random and submit their translation
for marking.

Formatting Tips

Use the front-page template keeping all the original format-
ting (see the template: https://docs.google.com/document/
d/1ZkUnlLuAtxCe690izgB0_HfB1ZGrencdi/edit);

make sure you have all the necessary elements in the correct
order and of the required size (the front page, the book review,
the word list);

every section should start with a new page;

use Times New Roman, font size 14 (you can use font size 12
in the tables, especially if they are large);

use 1.5 line spacing (you can use 1 line spacing in the tables,
especially if they are large);

the paragraph indent should be 1.25;

justified alignment is required;

page numbers start with 2 on the second page, and they should
be Times New Roman, font size 12;

the spacing before and after the paragraph should be 0 and there
shouldn’t be any gaps in the text;

page margins should be 3 to the left, 1.5 to the right, 2 at the top/
bottom;

make sure you mark all the words you are going to use in your
literary analysis on your wordlist.

Book Review Organisation
Introduction

Give the name and the author of the book.

Write why you’ve chosen this particular book and describe what
you’d been expecting from it.

In one short paragraph, tell the reader about the storyline.

Main part: What do you think of the book?

Write what you liked or didn’t like about the book and why,
which part of the book was the best, and if the characters seemed
real. Write what you think about the plot and if you’d like to
change something. Describe the author’s style.
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Write how the book influenced you, what you felt when you’d
finished reading it, if it changed your point of view.
Write if the book lived up to your expectations.

Conclusion

Draw a conclusion of what you’ve written and write if you re-
commend the book to other readers.

Wordlist Formatting Tips

The lexical units should be numbered.

The lexical units should be in their base form (e.g., nouns should
be singular, except for those which are always used in the plural
like clothes; verbs should be in their infinitive form; adjectives and
adverbs shouldn’t be in the comparative or superlative degree, etc.).

If you use indefinite articles on your wordlist, bear in mind that
they aren’t used with uncountable nouns.

All the lexical units should be lower-case.

The translation of a lexical unit should match the form and
the context (e.g., splendidly — BeAVMKOJENMHbIA — BEJUKOJIETI-
HO; nibbles — 3axkycku — She lifts her arm and nibbles her finger —
to nibble sth — MOKycBIBaTh 4TO-TO — She lifts her arm and nibbles
her finger).

Make sure you use the template given below for your wordlist.

Book Wordlist

Example Sentence

Lexical Unit

Translation

(from your book)

1) a candlelit dinner

Y2KMH IIpU CBEYax

Never mind candlelit
dinners!

2) to commit a crime

COBEPIINTH MPECTY-
TIeHUe

You are committing
a crime.

3) hysterical HUCTEPUYECKUIA, She was hysterical.
B UCTEPUKE
4) splendidly BEJIMKOJIETTHO I pulled splendidly.

5) I couldn’t care less

MHe abCcoMIOTHO
BCE paBHO.

I couldn’t care less,
frankly.




Creative Writing —————

Translation Formatting Tips

Make sure you put the name of the author, the book title and
the chapter your excerpt comes from at the top of the page;

use a table with two columns; put the original text in the left column
and your translation in the right one;

use Times New Roman, font size 14;

use 1 line spacing;

page margins should be 3 to the left, 1.5 to the right, 2 at the top/
bottom;

see the translation formatting sample (https://docs.google.
com/document/d/1eix7IKSsSXRWMEZNGINZR1B2RwxI -
VCISIEzZPOzY2D6k/edit?usp=sharing).



https://docs.google.com/document/d/1eix7IKSsXRwMEZNG9NZR1B2RwxL-VCI5IEzPOzY2D6k/edit?usp=sharing
https://docs.google.com/document/d/1eix7IKSsXRwMEZNG9NZR1B2RwxL-VCI5IEzPOzY2D6k/edit?usp=sharing
https://docs.google.com/document/d/1eix7IKSsXRwMEZNG9NZR1B2RwxL-VCI5IEzPOzY2D6k/edit?usp=sharing

10.

I1.

Bubnnorpaduueckunii cnucok

Jones, C. New Inside Out : Advanced : Student’s Book / C.Jones,
T. Bastow, A. Jeffries. — Oxford : Macmillan, 2014. — 159 p. — ISBN
978-0-230-00927-1.

Jones, C. New Inside Out : Advanced : Workbook with key / C. Jones,
J.Hird. — Oxford : Macmillan, 2014. — 95p. — ISBN 978-0-230-00936-3.

Kerr, P. New Inside Out : Intermediate : Workbook with key / P. Kerr. —
Oxford : Macmillan, 2014. — 71 p. — ISBN 978-1-4050-9973-8.

Kerr, P. New Inside Out : Upper Intermediate : Workbook with key /
P.Kerr, C.Jones. — Oxford : Macmillan, 2014. — 71 p. — ISBN 978-
0-230-00920-2.

New Inside Out : Intermediate : Student’s Book [with CD-ROM] /

S. Kay, V.Jones, P. Maggs, C. Smith. — London : Macmillan, [2016]. —
159 p. + CD. — ISBN 978-1-4050-9967-7.

New Inside Out : Upper intermediate : Student’s Book [with CD-
ROM] / S.Kay, V.Jones, P. Maggs, C. Smith. — Oxford : Macmillan
Education, 2014. — 159 p. + CD. — ISBN 978-0-230-00914-1.
Swan, M. Practical English Usage / M. Swan. — 4th ed. — Oxford :
Oxford University Press, 2017. — 768 p. — ISBN 978-0-194-20243-5.

DNEeKTPOHHbIe pecypcbl

Caulfield, J. How to Write a Literary Analysis Essay : A Step-by-Step
Guide // Scribbr : [caiiT]. — URL: www.scribbr.com/academic-essay/
literary-analysis/ (nara obpamenwus: 12.09.2022).

Council of Europe Language Policy Portal // Council of Europe :
[caiiT]. — URL: www.coe.int/t/dg4/linguistic/Cadrel_en.asp (mata
obpamieHus: 12.09.2022).

Dialogue : [Definition & Meaning] // Dictionary.com : [caiiT]. — URL:
www.dictionary.com/browse/dialogue (mara oopamenus: 12.09.2022).
Discussions // Center for Innovative Teaching and Learning : [caiit] /
Indiana University Bloomington. — URL: citl.indiana.edu/teaching-
resources/teaching-strategies/discussions/index.html (mara oGparie-
Hus: 12.09.2022).




Bubaunorpadpuueckuii cnucok

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

Formal Letters: Introduction, Format with Solved Example and
Videos // Toppr : [caiiT]. — URL: www.toppr.com/guides/english/
writing/formal-letters/ (mata oopamenus: 12.09.2022).

Guide to Grammar & Writing : [calit]. — URL: www.guidetogrammar.
org/grammar/ (1ata oopamieHus: 12.09.2022).

How to answer the individual long turn question in IELTS speaking
part 2 // IELTS Online Practice : [caiiT]. URL: ieltsonlinepractice.
com/ielts-speaking-part-2/ (mara oopamenus: 12.09.2022).

Howto Debate // Simon Fraser University : [caitT]. — URL: www.sfu.ca/
cmns/130d1/HOWTODEBATE.htm (maTta o6paienust: 12.09.2022).
How to Write a Proposal Essay/Paper // Owlcation : [caiiT]. — URL:
owlcation.com/academia/How-To-Write-A-Proposal-Essay#:~:text=
What%201s%20a%20Proposal % 20Essay,limited %20to%20those %20
two%?20areas (nata oopaieHus: 12.09.2022).

Letter to the Editor // Wings : [caiiT]. — URL: leverageedu.com/blog/
letter-to-the-editor/ (mata oopamenus: 12.09.2022).

Macmillan Education : [caiiT]. — URL: www.macmillandictionary.
com/ (mata ooparmieHust: 12.09.2022).

Presentation // Wikipedia : The Free Encyclopedia : [catiT]. — URL:
en.wikipedia.org/wiki/Presentation (mara oopamenusi: 12.09.2022).
Role Playing // Center for Innovative Teaching and Learning : [caiit] /
Northern Illinois University. — URL: www.niu.edu/citl/resources/guides/
instructional-guide/role-playing.shtml (nata ooparienust: 12.09.2022).
Traffis, C. What Isa Subordinating Conjunction? // Grammarly : [caiiT]. —
URL: www.grammarly.com/blog/subordinating-conjunctions/#:~:text=
Subordinating%?20conjunctions%20that%20fall%20in,yet%2C%20
and%?20sometimes%20so (mata oopamenus: 12.09.2022).

ALTE. Association of Language Testers in Europe : [caiiT]. — URL:
alte.org (mara oopaienus: 12.09.2022).

Using Conjunctive Adverbs // The Writing Center : [caiiT] / Univer-
sity of Wisconsin — Madison. — URL: writing.wisc.edu/handbook/
grammarpunct/conjadv/#:~:text=How%20to%20punctuate %20
conjunctive%20adverbs,than%2050%25%200f%20college %20
budgets (nata obpawenus: 12.09.2022).

Wills, D. S. Letter of Advice [IELTS Writing] // TED IELTS : for
the best in IELTS preparation : [caiit]. — URL: ted-ielts.com/letter-
of-advice/#:~:text=What %20is%20a%20Letter%200f,20%200n%
20t0%?20further%20education (nara obpaiieHus: 12.09.2022).




	SPEAKING AND WRITING GUIDELINES
	Содержание
	Введение
	Методические рекомендации для преподавателя по организации занятий
	Методические рекомендации для студентов
	Part I. SPEAKING GUIDELINES
	General Recommendations: Speaking
	Speaking Grading and Grade Descriptors
	Individual Long Turn
	Collaborative Conversation

	Part II. WRITING GUIDELINES
	General Recommendations: Writing
	Writing Grading and Grade Descriptors
	Letters
	Creative Writing

	Библиографический список




