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BBEJIEHUE

VYuebGHo-MeTonnueckoe nocodue «Ilpakruueckast poHeTHKA aHTIN-
ckoro sa3bika: A Guide to English Phonetics» npeaHazHayeHo 111 u3yue-
Hus paznena «[Ipaktuueckas poHeTrKa» nucuuIuIMHbI «[IpakTnyeckuit
KypC IepBOT0 MHOCTPAHHOTO SI3bIKa».

Ieab usyuenus pasaena:

1) o3HaKOMJIEHME CTYAEHTOB C 0COOEHHOCTSIMM (DOHETUYECKOI CUCTEMBI
AHTJIMIICKOTO SI3bIKa;

2) opveHTallMsl CTYIEHTOB Ha U3yuyeHue (HOHETUUYECKUX SIBJIEHU, obe-
crieynBaIuX 3(PhEeKTUBHYI0 KOMMYHUKAIIUIO B PA3JIMUYHBIX PEYEBBIX
CUTYalIUSIX;

3) pa3BUTHE PELENITUBHBIX HABBIKOB ayAMPOBaHUsI AyTEHTUYHON aHIJIMIA-
CKOM peyuu;

4) pa3BuUTHE HABBIKOB MPOAYIIMPOBAHUS PEYU C COOTIOIEHUEM OCHOBHBIX
opho3NMUYECKUX HOPM.

B pe3yasTare n3yueHusi JUCHUILIUHDI CTYAEHT J0JDKEH
v 3Hame:
* 3BYKOBOIl CTpOl aAHIJIMICKOTO $3bIKa U €ro KOMIIOHEHTHI,
MPOU3HOCUTEIbHYI0O HOPMY aHTJIMICKOTO SI3bIKA;
* 0COOEHHOCTU 00pa3oBaHUSl TJIACHBIX M COIVIACHBIX, OCOOEHHOCTU
APTUKYJISIIINN,
* KJIacCU(UKALIMIO COTTIACHBIX (hOHEM;
* Kjaccu(PUKaLMIO TIIaCHBIX (POHEM;
* COCIMHEHHE PEYCBHIX 3BYKOB;
* oOpa3oBaHUE U JeJI€HUE CIOTOB;
* CTPYKTYpY YAapeHUs aHTJIMICKOTO CJIOBA;
* comepKaHME TIOHSITUM <«aCCUMWISILMST», <«3JIU3US (BBIIAICHUE)»,
«pemyKIIUs», «3TMeHTe3a (BCTaBKa)»;
e comepXaHMe IIOHSITUSI <«UMHTOHALMSI», CTPYKTYpY U (DYyHKIIUKU
WHTOHAIINN,
* KJIacCU(UKALIMI0O WHTOHALIMOHHBIX MOJEJeid B pa3IUYHBIX THUIIaX
MIPEIIOXECHUN;
* CTUJIMCTHYECKOE 0(OPMIICHNE MHTOHAIINH;
* colepXKaHUe MOHSITHI «TEMIT» U «PUTM PEYM»;



v’ ymemv:
* OOBSICHATH (POHETHUECKUE SIBJICHUS;
* [MOJIb30BATHCSI TPAHCKPUITLIMCIA;
* BOCIIPUHUMATh Ha CJIyX B HEMOCPEICTBEHHOM OOIIEHWU U B 3BYKO3a-

MMCY MOHOJIOTUYECKYIO U TUAJIOTUIECKYIO PeYb;

* aHaJIM3UPOBATb MHTOHAIIMOHHbBIE MOJIEIIHN;
* MHTOHUPOBATH TEKCT;

v’ grademyb: HaBBIKAMU a[IcKBaTHOM peann3aliii KOMMYHUKATUBHO-
IO HAaMepEeHHUsI B COOTBETCTBUM C (POHETUUECKOM HOPMOI OGPUTAHCKOTO
BapuUaHTa aHTJINICKOTO SI3bIKA.

HanHoe mocobue CnoCOOCTBYET PEIICHUIO MOCTaBJICHHBIX BBIIIE
3amad.

Lenb uznanust — obecreynTh y9eOHO-METONMIECKUMU MaTepuaia-
mu pasaen «[Ipaktudyeckas GoHeTKa» MUCHUILIMHBI «[IpakTnaeckuit
KypC TIepBOTO MHOCTPAHHOTO SI3bIKa».

Cmpykmypa u asmopcmeo 8 nocoouu

Ne CrpykTypa DJIeMEeHTHI pa3nena ABTOpPCTBO

1 |BBenenue DopMBI KOHTPOJIS H.B. AHucbkuHa
MeToanuecKue yKazaHusl JJIsT IIPero-
naBaTesisl K paszaeny Section 1. Sounds.
Putting sounds together. MeTonnue-
CKUE PeKOMEHIALIMY JJISI CTYICHTOB

K pazneny Section 1. Sounds. Putting
sounds together

MeTtoauueckue yKazaHust IJisl rpe- M.M. baxytuHa
rnojamaTtesisi K paszueiy Section 2.
Suprasegmental Level. Metoaunueckue
PEKOMEHIAIH TSI CTYACHTOB K pa3-
neny Section 2. Suprasegmental Level.
Crpaterusi yCremrHoro mpoxXoXXaeHus
Kypca. OpraHu3zanus CaMOCTOSITENb-
HOIt pabOTHI

2 [Section 1. Units 1-5 H.B. AHucbkuHa
Sounds. Putting
sounds together

3 |Section 2. Units 1-4 M.M. baxyTtuHa
Suprasegmental
Level




Ne CrpykTypa DJeMeHTHI paziesa ABTODPCTBO

4 |Online Resources |K pazneny Section 1. Sounds. Putting |H.B. Anucbkuna

for Students sounds together
K pasnmeny Section 2. Suprasegmental |M.M. baxytuHa
Level
5 [References K pasnmeny Section 1. Sounds. Putting |H.B. AnucpkunHa

sounds together

K pasnmeny Section 2. Suprasegmental |M.M. baxytuHa
Level

Kaxnas tema coaepXuT yyeOHbIe BOIPOCHI, TPeOOBAHUS K 3HAHMSIM,
YMEHUSIM M KOMIIETEHLIMSIM CTYIEHTOB, METOIMYECKME YKA3aHUsI 10 U3Y-
YEHUIO TeMbI, TCOPETUIECKIE CBEICHUS 10 (POHETUKE aHIIMICKOTO SI3bIKa,
CCBUIKM Ha AOIOJHUTEIbHbIE UCTOYHUKU B ceTu MHTepHET o (hoHeTude-
CKOM CTPOE COBPEMEHHOIO aHIJIMICKOIO $I3bIKa, YITPAKHEHUS W 3alaHUS
MO BbIPAOOTKE M COBEPILIEHCTBOBAHUIO ITPOU3HOCUTEIbHBIX HaBbIKOB
W YMEHUI, HAaBBIKOB TMPOIYLIMPOBAHUS PEUYM C COOJIIOAEHUEM OCHOBHBIX
ophO3MUUECKUX HOPM, a TaKXKe 3adaHus Ha (POPMUPOBAHHUE HaBbIKOB BOC-
OpUSTUS ayTeHTUYHOM aHIJIMMCKOM peuur Ha ciyX. B OosbIIMHCTBE TeM
conepxkarcs 3alaHusl U151 TPYIIIOBOTO MPOEKTA, LIEIb KOTOPOTO — MOKa3aTh
YPOBEHb CHOPMUPOBAHHOCTHU MPOUZHOCUTEIBHBIX YMEHUI.

®opMbl KOHTPOJIS

®opMaMy  TEKYIIero KOHTPOJSI SIBJISIIOTCS:  MHIWBUAYaJbHbIC
nomarrHue 3aganust (M/13), mpoekTt, KoHTposbHasi paboTa (KOHTPOJIb-
HOE UTEeHHUE), TECT, cCoOeceIOBaHUE.

Huoueudyaavnuvie domawmnue 3adanus (MIA3)
ITpuMepHBIE POPMYTUPOBKU UHOUBUODYAAbHBIX OOMAUWHUX 3A0AHUIL:
* OTBETUTb Ha KOHTPOJIbHBIE BOIIPOCHI TI0 TEME;
* HaIMCaTh TPAHCKPUIILIMIO CJIOB, IIPEUIOKEHUI, TEKCTa;
* 3aIOJHUTb TaOJUILY;
* 3aIMcaTh Ha CJIyX TEKCT;
* BBINOJHUTh MHTOHALIMOHHYIO Pa3METKY TEKCTa;
* HalTH (hOHETUUECKUE SIBJICHUS B TEKCTE;
* HaIMCaTh TEKCT BBICTYILICHUS U JIP.



IIponenypa oneHMBAHUS YCTHBIX 3aaHMIA

IIperomaBaTe)Tb OLIEHWBAET KAYeCTBO BBITIOJIHEHHBIX YIIPaKHCHUIA
M 3aJaHuil — BO BpeMsl 3aHSATUSI — U BBICTaB/ISICT OajUlbl Ha IOPTajl
B COOTBETCTBUU C KPUTEPUSIMU OLIEHKU.

Kputepuu oleHKH YCTHBIX 3aJaHMii — apTUKYJISIINAS 3BYKOB, ameK-
BaTHOCTb MHTOHAILIMOHHBIX MOJEJIE, HaJlu4ue I1ay3, CKOPOCTb peyM;
CBSI3HOCTD PEUH.

HopMbI OIIEHKH YCTHBIX 3aJaHMIi

O1mMOKOM CUMTAeTCsl KaxXI0e HECOOTBETCTBHUE TOMY WJIM HHOMY
KPUTEPUIO.

— 2 Gajuta moJjryJaeT CTyICHT, €CJIM 3aJaHKe BBITTOJIHEHO TTPaBUIIEHO:
[JIACHBIE M COIJIACHbBIE 3BYKU MPOM3HECEHBI apTUKYJISILIMOHHO MPABUILHO,
MHTOHAIIMOHHBIE MOJE/IN BEIOPAHBI B COOTBETCTBUU C THUIIOM TIPEIUIOXKE-
HUSI, KOJMYECTBO T1ay3 ONTHMMAJIBHO, JJIMHA T1ay3 COOTBETCTBYET MECTY
B IMPEMJIOXKEHUU; CKOPOCTb IPOYTEHUS] €CTeCTBEHHAs, HE 3aBblIICHA;
CJIOBa CBSI3aHBI MEXIY 00011, JIoImycKaloTcs CyMMapHO 2—3 OIINOKM;

— 1 6ayut — ecii 3amaHMe BEITTOJTHEHO B LIEJIOM ITPAaBWILHO: TIIaCHBIC
M COIJIAaCHBIC 3ByKM B OOJIBLIMHCTBE CJIy4aeB MPOM3HECEHbI apTUKYJISI-
LIMOHHO TPaBWJIBHO, NHTOHALIMOHHBIE MOIEIN B OOJBIIMHCTBE CIyda-
€B BBEIOPAaHBI B COOTBETCTBAM C TUTIOM TIPEIIOKCHMSI, KOJTMIECTBO T1ay3
ONTUMAJIbHO, JJIMHA I1ay3 COOTBETCTBYET MECTY B IPEIUIOXKECHUU, CKO-
POCTBb TIPOUTEHUST €CTECTBEHHAsI, He 3aBBIIICHA; CIOBA CBI3aHBI MEXKIY
cobolii. JlonyckaroTcst cyMMapHO 4—8 OLIMOO0K;

— 0 GayuTOB — eciv 3aJaHKe He BBIMOJTHEHO WM BBIMOJTHEHO B 1IEJIOM
HETIPaBWIBHO: TJACHBIE M COIJIACHBIC 3BYKM B OOJBIIMHCTBE CiIyda-
€B TIPOM3HECEHBI APTUKYJISILMOHHO HENpPaBWJIBHO, WHTOHAIIMOHHEIC
MOJIe/I B OOJIbILMHCTBE CIydaeB BbIOPaHbI HE B COOTBETCTBUM C TUIIOM
TIPEIIOKEHNsI, KOJMUECTBO I1ay3 HEONMTUMAJIBHO, TIPUCYTCTBYIOT Tay3bl
BHYTPM CBSI3aHHBIX T10 CMBICITY TPYIIIT CJIOB; ITMHA T1ay3 HE COOTBETCTBY-
€T MECTY B NPEIJIOXKEHUU; CKOPOCTh IIPOYTEHMS] HEeCTECTBEHHAsI, 3aBbl-
IIEHHAas] WM WCKYCCTBEHHO 3aMeIJICHHAsl; CJIOBa HE CBSI3aHBI MEXIY
coboii. Mlnu ecnu CTyAeHT coBeplliaeT cyMMapHo 9 u 6oJiee OLIMOOK.

IIpouenypa oneHMBaHUSA MHCbMEHHbIX 3aAHUIA

[IpenomaBaTe/ib OLEHWBACT KOJMYECTBO BBITIOJHCHHBIX YITpaxkKHE-
HUWIA ¥ 3agaHuii — Tiepe TpoBepkoit M3 Ha 3aHATHM — W BBICTABIISICT
GaJLJIbl HA TIOPTaJI B COOTBETCTBUM C KPUTEPUSIMU OLIEHKMU.
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Kpurepuu omeHKM NMMCbMEHHBIX 3aJaHMii — OOBEM BbIMTOJIHEHHOIO
3.
Hop™mbI onieHKH MCbMEHHbBIX 31AHUIA:
— 2 0aiia moJryJaeT CTYIEHT, €CJIA 3aIaHUsI BBITTOJTHEHBI TTOJTHOCTHIO;
— 1 6amn — ecyim BeimostHeHO 50 % 1 60J1ee OT 001Iero oobEéMa 3aIaHu’il;
— 0 6ay10B — eCJIM BbIOJIHEHO MeHee 50 % WK He BBIIOJHEHO HU OHO
3a7aHue.

Ilpoexm
(group project)

CryneHTHl pa3bouBatloTcsa Ha 5 moarpynn. Kaxkaas moarpymnra roto-
BUT YCTHOE BBICTYIUIEHUE IO OJHOW W3 MPEIJIOXKEHHBIX TEM, a TakKXe
yIpaxHeHue 1Sl BCel TPYIINbl, WITIOCTpUpYoliee (hoHeTUYeCcKoe siBye-
Hue. Ha 3aHgaTum Kaxmasi moAarpymiia nejaeT YCTHBIM JOKJIad, OTBeYaeT
Ha BOTIPOCHI ayIUTOPUH, BEITIOTHSICT YIIPAXKHCHHE C ayIUTOPUCIA.

Kputepun onenku: conepxkaHue BCTYIMUTEIbHOTO MOHOJOTUYECKOTO
BBICKA3bIBaHUSI; TUIAHUPOBAHNE U CTPYKTypa BbICKAa3bIBaHUS; (POHETU-
YecKoe yIpaxKHeHNe; TUIHBINA BKJIAI; ogava MH(GOPMAIINHT.

HopmbI onienku

MaxkcumanbHOe KoundecTBo OamtoB 3a 3aganue: 10. Kaxnbrit kpu-
TEpUii OlleHMBaeTCsI max B 2 6asa.

Koumpoavnas paboma
(konmpo.avHoe umenue)

3agaHue — MPOYMTATh BCIIYX MPEMJIOKEHHBIN TeKCT. KoHTpoamnpyeTt-
cs1, HACKOJIbKO CTYACHT YCBOMJ M3ydeHHEIE TeMbl. [Ipu 3ToM mpoBepsi-
IOTCSI HE TEOPETUUYECKUE 3HAHMS 110 TeMaM, a (PYHKLIMOHUPOBAHUE U3Y-
YEHHBIX SIBJICHUI M TIPOLIECCOB B pEYH.

Kputepun oneHku: (poHeTHUECKIE W/MIIM MHTOHALIMOHHBIE OIITOKU.

HopmbI onienku

MaxkcumMaibHOE KOJIMYecTBO 0ay1oB 3a 3amanue: 10.

10 6amnoB — 0—1 ommubka; 9 G6amioB — 2 ommbku; 8§ OaJIoOB —
3 omn6Oku; 7 6amioB — 4 omnobku; 6 6auIoB — 5 omMbOK; 5 6aI0B —
6 o1mm6oK; 4 6auta — 7 ommooK; 3 6aya — 8 ommnbok; 2 6amuia — 9 omm-
00k; 1 6am1 — 10 ommbox; 0 6aymmoB — 11 u 6osiee OIINOOK.



Tecm

3agaHue ¢ BapuaHTamMu OTBeTOB. CTyIeHTY HEOOXOAMMO BbIOPATh
B KaXKJIOM 3aJlaHMM OJMH BapUaHT OTBETA.

Kpurepun oueHKH: IpaBUIbHOCTh BEIOOPA.

HopmbI onieHku

MaxkcuManbHOE KOJTMYEeCTBO 0asuIoB 3a 3agaHue: 10.

10 6anoB — 95—100 % npaBUIBLHBIX OTBETOB; 9 GayuioB — 85—94 %
TIPaBUJIEHBIX OTBETOB; 8 0ayI0oB — 75—84 % mpaBUIIBHBIX OTBETOB; 7 Oai-
JIOB — 65—74 % 1paBWIBHBIX OTBETOB; 6 0AJLIIOB — 55—64 % NpaBUIbHBIX
OTBETOB; 5 6a1oB — 45—54 % npaBUIbLHBIX OTBETOB; 4 O6auia — 35—44 %
TIPaBUJILHBIX OTBETOB; 3 Oaiia — 25—34 % npaBUJIbHBIX OTBETOB; 2 Oaiiia
— 15—24 % npaBWwIbHBIX OTBETOB; 1 6ay1 — 5—14 % npaBUIbLHBIX OTBE-
ToB; 0 6a1oB — 0—4 % TMpaBUILHBIX OTBETOB.

Cobecedosanue

CobecenoBaHne opraHu3yeTCsl Kak Oecema MperogaBaTesisl co CTy-
JIEHTOM IT0 M3yYeHHOI TeMe U pacCUMTaHO Ha BBIICHEHHWE 00BbeMa 3Ha-
HUI CTyAEHTa MO0 TeME.

IIpouenypa onenuBaHust

®opwma ripoBeaeHMS: ycTHasS. KOHTPOJIb 3HAHMIA.

Kpurepnu oneHKH: COOTBETCTBME BOIMNPOCY, MOJHOTAa MHMOPMALIUU,
HaJU4Me TPUMEPOB, MPaBUIBHOCTb XapaKTePUCTUKU TIpeaiaraeMbIX
TIPUMEPOB, OTCYTCTBUE (DOHETUISCKUX U PEUCBBIX OLINOOK.

HopmbI onenku

MakcuManbHOe KOTMYeCTBO 0ajioB 3a 3agaHue: 10.

— 10 6a10B noJsiydaeT CTYAEHT, €CJIU OTBET MOJIHOCTbIO COOTBETCTBY-
€T BOIIPOCY, COAEPKUT MOJHYI0 MH(POPMALIMIO IO BOMPOCY, UILTIOCTPUPY-
eTcsd MpuMepaMu; MMpaBUIbHAS XapaKTepUCTUKA 3BYKOB B ITpeIaraeMbIX
npumepax; GakTudeckre, GOHETHUECKHUE M peueBEIC OIMMOKM B OTBETE
OTCYTCTBYIOT;

— 8 Oa/IoB — ecliM OTBET COOTBETCTBYET BOIPOCY, HO COHEPXKUT
HETOYHOCTH, HE SIBJISICTCS TTOJTHBIM M MCUEPITBIBAIOIINM,, MJLUTIOCTPUPYET-
csl MpUMepaMM; HelmpaBUIbHAsI XapaKTepUCTHKA 3BYKOB B MpeAiaraeMbIx
npuMepax; UMEIOTCST Herpyoble (haKTUYeCKHe HETOUHOCTH, COAEPKUT
He 6oJtee 2 HeTPYOBIX (POHETHUECKHX,/PEUEBBIX OIITNOO0K;

~ 10~



— 6 0a/UIOB — €C/IM OTBET COOTBETCTBYET BOIIPOCY, HO COAEPKUT
HETOYHOCTH, HE SIBJISIETCS MOJHBIM M MCYEPIBIBAIOIIUM, WLTIOCTPUPY-
eTCs MPUMEepaMM, COIEePKUT HeTpyOble (haKTUUECKEe HETOUHOCTH; TIpa-
BUJIbHAS XapaKTEPUCTUKA 3BYKOB B MPeJiaraeéMbIX TpUMeEpPax; COAECPKUT
He 6osiee 4 HeTpYOBIX (POHETUYECKMX,/PEUEBBIX OIIIMOOK;

— 4 Gana — ecay OTBET CTYIEHTA B 1IeJIOM COOTBETCTBYET BOIIPOCY,
WUTIOCTPUPYETCSl TIpUMepaMu; HelpaBUJIbHAsI XapaKTepPUCTUKA 3BYKOB
B IIpeijlaraeMbIX IIPUMEPax; COAECPXKUT He Oojiee 6 HerpyObIX hoHeTHIe-
CKUX/peUeBbIX OIIMOO0K;

— 2 0ajuta — ecJId OTBET CTYACHTA B IIEJIOM COOTBETCTBYET BOITIPOCY,
HO OTpaXKaeT TOJbKO HEOOXOMUMbIIi MUHUMYM 3HaHUI MO TeMe cobeceno-
BaHUsl, IPUMEPBI OTCYTCTBYIOT; HENIPABUJIbHAS XapaKTEPUCTUKA 3BYKOB
B [IpeiaraeMbIX IPUMeEPAXx; COAEPXKUT He 0oJjiee 6 HerpyObiX oHEeTHYE-
CKUX/peYeBbIX OIIMOOK WiI/1 1 TpyOyto (DaKTHUIECKYIO OIINOKY;

— 0 OaioB — eClM OTBET COIEPKUT HEBEPHYIO0 MH(OpMAIIUIO
10 BOMPOCY, HE COOTBETCTBYET Te€ME WJIU CTYIE€HT OTKa3bIBAETCSI OTBEYATh
Ha BOIPOCHI.

DopMOil UTOrOBOIO KOHTPOJIS SIBJISIETCSI 9K3aMEH; OLIEHKA CTaBUTCS
B COOTBETCTBUU C OA/IbHO-PEUTUHIOBON CHUCTEMOM, IMpeacTaBlIeHHOM
Ha obpa3oBaresbHOM noptaie TT'Y.

~ 11~



METOJUYECKHNE YKASAHUA
JJIA IIPEIIOJTABATEJIA

K pasnery Section 1. Sounds. Putting sounds together

AynutopHast paboTa Ha 3aHITHUSX BKITIOYACT CIICAYIONINE BUIBI PaOoOT.

1. Tlposepka MJI3. 3amaua mnpenopaBatesisi — KOHTPOJMPOBATh
MPaBUJIbHOCTb BBIMOJHEHUS TOMAIIIHETO 3aJaHusl, BBISIBISITH OIIMOKU
1 OOBSICHATHh MX NMPUYMHY, KOPPEKTUPOBATh OIIMOKNA C YUeTOM WHIU-
BUIyaJTbHBIX OCOOCHHOCTEH cTyneHTa. PeKoMeHyeTcsl MCITOb30BaTh
MHTEPAKTUBHBIC TEXHOJOTUM U TPOBOIUTH MpoBepkKy MJI3 coBmecT-
HO CO BCEU I'PyMITON CTYIEHTOB, TaK KaK 3TO MO3BOJUT CHOPMHUPOBATH
Y CTYICHTOB HaBBIK ayIMPOBAaHMSI, BOCIIPUSITHST peUN IPYTUX CTYICHTOB
Ha CJIyX, M OLIEHUBAaHUS PeUM C TOUKU 3PEHUST MPaBUJIbHOCTU MPOU3HE-
CeHUs 3BYKOB; B JTAJbHEHIIIEM 3TOT HaBBIK TpaHC(OpMUpPYeTCsl B HaBBIK
caMoayIpOBaHMUsI, BOCIIPUSATHSI CBOE peurm Ha CIyX, M OICHWBaHUS
peyu ¢ TOYKHU 3PEHUST TPAaBUJIbHOCTU MPOU3HECEHUS 3BYKOB, YTO HEOO-
XOIWMO JIJTSI YCIICIITHOTO BHITIOTHEHUS TOMAIITHETO 3adaHMSI.

2. O0bsicHeHUe HOBOM TeMbl. OObsSICHEHUE HOBOI TeMbI MOXKHO IPO-
BOJUTD C TIOMOILIbIO TEXHOJIOTUU TPATULIMOHHOTO O0YYEHMS MU TEXHO-
JIOTMY Pa3BUTHUSI KPUTHUIECKOTO MBIIIeHUs. [1py peann3anmy TeXHOJIO-
TUU TPaTUIIMOHHOTO OOYYCHHST HOBYIO TeMY OOBSICHSICT TIpeIrogaBaTeb
HEIOCPENCTBEHHO Ha y4yeOHOM 3aHSTUM. TeXHOJOIMsl pa3BUTHUSI KpU-
TUYECKOTO MBIIUICHUST TIpEearojiaracT IpeaBapuTeIbHOe 3HAKOMCTBO
CTY/ICHTOB C HOBO¥ TeMOi1 TIepell HauaJoM €€ U3yYeHMs; B 3TOM CiIydae
MOSIBJISIETCSI BO3MOXKHOCTb OOCYIUTh TEMY CO CTyIEHTaMU U IIPY HEOOX0-
ITUMOCTH YTOUHUTH HEKOTOPBIE BOIIPOCHI. B mocodum mpeacTaBieH Teo-
pPETUYECKUIA MaTepHall Mo M3ydyaeMbIM TeMaM, TTOMHUMO 3TOTO B pa3zesiax
MOXHO HalTH CCBUIKM Ha MHTEPHET-PECYPCHI /s MOMOJHUTEIHHOIO
n3ydeHus. Mzyuenne teMsl Features of Connected Speech pexomeHIyeTCs
MPOBOAUTE C TIOMOIIBIO TEXHOJOTMM OOYYECHHUS B COTPYIHUUCCTBE
B BUJIE TOKJIa1a MaJibIX rpymil (cM. TpeboBaHus K nokiany Group Project
B paznene Features of Connected Speech).

3. BuImoiHEHNE TPEeHUPOBOYHBIX YITpaXKHEHW. 3amada Tperroma-
BaTeJisi — KOHTPOJIUMPOBATh MPaBUJIbHOCTb BBIMOJHEHMS YIIPaXKHEHUIA,
BBISIBJISITh OIIMOKNA M OOBSICHSTH MX IPUUNHY, KOPPEKTUPOBATH OIINO-
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KU C YUETOM MHIMBUIYaTbHBIX OCOOEHHOCTEN CTyeHTa. boabIIMHCTBO
3alaHMIA ¥ yIIpaXXHEHW I HaITpaB/ieHO Ha (hOPMUPOBaHE TTPOU3HOCUTE b~
HBIX HaBBIKOB M CBSI3aHO ¢ TpociayiuBaHueM u ureHueM (Performance
Exercises). PaboTy Hai KaXIbIM 3ByKOM HEOOXOIMMO HAYMHATH C apTUKY-
JISIIIMOHHOM TMMHACTUKMY, aKTUBU3ALIMKM HEOOXOIMMBIX aKTUBHBIX M T1ac-
CUBHBIX OPTaHOB PEYU U 3aTeM IEPEeXOAUTh K OTpabOTKe 3ByKa B CJIOBE
B €ro CpaBHEHUU C [PYTUM, OTJIMYAIOIIMMCS MUHUMATBHO CJIOBOM
(Minimal Pairs). ITocse aToro orpadboTka 3ByKa Ipoa0/KaeTcsl MpU Mpo-
YTEHUU CKOPOToBOpoK M nocnosull (Tongue Twisters), B KOTOPBIX YKC-
JIO CJIOB C HEOOXOIMMBIM 3BYKOM JOCTMTaeT MaKCHMMyMma. 3aBepIiaeTcst
paboTta ureHrMeM auasora wiu pacckasa (Dialogue unu Story).

4. 3anuch 1 MPOCIYIIMBaHUE COOCTBEHHOM peun Ha JUHTa(pOHHOM
obopynoBannu SANAKO Study. 3anaHne pa3BUBaeT HaBbIK CaMOay/Iu-
pOBaHUS M OLIEHMBAHUSI COOCTBEHHOM peYM ¢ TOYKM 3pEHUS MPaBUIb-
HOCTU TPOU3HECeHUsI 3BYKOB. [IpaBUIBHOCTH BBIOTHEHUSI 3aJaHUS
MOXET TakKe OLIEHUTh MPETOIaBaTeNb.

K pasnery Section 2. Suprasegmental Level

AynutopHas paboTa BKJIOYaeT: mpoBepky MJ13, oObsicHeHue Teo-
peTUYEeCKOro Marepualia, IPOCHYIIMBaHUE TOKJIAI0B, BBITOJIHEHUE
YIOpPaKHEHUI Ha MpOCIyIIMBaHKe, UMUTALIUIO, YIIPAXXHEHUs Ha ITOA00p
MPaBWIBHBIX OTBETOB, BBITIOJTHEHUE 3aJaHUil B Tlapax,/Tpyrmax, TpeHU-
pPOBOYHAs 3alUCh U MPOCIyIIMBaHUE COOCTBEHHOM peur Ha JMHradoH-
HoM obopymoBaHun SANAKO Study B KoMmblOTepHOM Kiacce, mepe-
BOJI M COCTaBJIEHNE AUAJIOTOB, TPEHUPOBOYHOE UYTEHNE TEKCTOB, OTBETHI
Ha BOIIPOCHI, KOHTPOJbHOE UYTEHHE U BBICTYIUICHUE (peub), TPYIIIOBOE
00CyKIeH1E MPOU3HOCUTEIbHBIX OLIMOOK U T. [I.

Hapsimy ¢ TeXHOJOTMsSIMM TpaaWIIMOHHOTO WM3y4eHMsl marepuaia
(npencraBieHnue U OObCHEHME MaTepuaia IperojgaBaTe/ieM; BbINOJI-
HeHUEe TPEHUPOBOYHBIX YIPAXHEHUM M 3adaHUii) B JAHHOM I1OCOOMU
OTIMCHIBAIOTCSI BAPUAHTHI TIPUMEHEHUS CIIeMYIOINX aKTUBHBIX U MHTE-
PaKTUBHBIX TEXHOJIOTHWIi, HATIPABJIEHHBIX Ha YCBOCHUE MaTepuasa.
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WNnurepakTusHas ¢opma

Pabora B mapax. UteHMe BOIPOCHO-OTBETHBIX PEIUIMK, OUAJIOTOB.
Llenb — aBTOMaTU3a1Ms] MHTOHAIIMOHHBIX HABBIKOB, COBEPIIICHCTBOBAHUE
MHTOHAIIMOHHBIX YMeHMI1. YTeHne BOIIPOCHO-OTBETHBIX PEIUINK, TUAI0-
TOB TIpeATIOJIaracT YTeHNE BCIIYX B ITapax BOIIPOCOB M OTBETOB Ha HUX.

Pa6orta B mapax. [lepeBoa ¢ pyccKOro Ha aHIJIMMCKUI SI3bIK BOIPO-
CHO-OTBETHBIX PEIUIMK M uX uTeHue. CTyOeHTHI CIIOHTAHHO TIePEBOMIST
C PYCCKOTO Ha aHTJIMMCKMII SI3BIK TIPEUIOKCHHBIC PETUIMKM B TIapax,
HCITOb3Ysl U3ydyaeMblii MHTOHAIIMOHHBIN oOpa3ell. CIIOHTaHHBIN mepe-
BOJ BOIIPOCHO-OTBETHBIX PEIUIMK MpeaHa3Ha4YeH IS aBTOMAaTU3alluu
HaBBIKOB MHTOHUPOBAHUS COOCTBEHHOI PEeUH.

Pa6ora B mapax. CocTtaBieHre COOCTBEHHBIX JUAJOTOB C UX TOCe-
IYIOIIUM BOCIIPOU3BEICHNEM.

IIpenomaBaTeTh YKa3bIBACT HA KOJTUICCTBO MCITOTB3YEMbBIX PEIUINK,
KOMMYHMKATUBHYIO 3aJady M MCIIOJIb30BaHUE M3Yy4aeMOIro MHTOHAIU-
OHHOTO pucyHKa. Llenb 3amaHnsT — aBTOMaTU3aIIMsI HABBIKOB MHTOHHUPO-
BaHMS COOCTBEHHO peun.

IIpoexkTHas paboTa B mapax/Maibix rpymnmnax. CTyaIeHTbl MOJydaloT
TIOMCKOBOE 3alaHue 10 TeM€ WJIH 3alaHle, 1IeJIb KOTOPOTO — pean3alivst
copMUPOBAHHBIX YMECHUIA.

AKTHUBHas hopMa BKIIOUYALT:

— BBINOJIHEHWE TPAIUIIMOHHBIX YIIPaXXHEHUN Ha TPOCIYIIMBaHUE
W VMWTAILWIO YCIIBIIIAHHOTO, TPaHCKPUOWpOBaHWE, YTEHWE W T. II.
Lenb — popMupoBaHUEe MPOU3HOCUTEIbHBIX HABBIKOB U YMEHMUIA;

— IIPOBEPKY MMChbMEHHBIX 3aIaHUI Ha TPAHCKPUONPOBAaHKE, UTHTOHM-
poBaHUe TeKcToB. Lleab — (popMupoBaHUEe U COBEPIICHCTBOBAHHE TIPO-
M3HOCUTEIbHBIX HABBIKOB B YTCHUM.

MHbopMaimoHHbIE TEXHOJOTMHU TIPEIIIOIaraloT HCIOJIb30BaHUE
KOMIIbIOTepa U ceTr MIHTepHeT [T TTOMCKa IOIIOJTHUTEIBbHON mHMOP-
Maldu O (OHETUYECKOM CTpOE€ aHIJIMIACKOIO SI3bIKa B XOJE CaMOCTO-
STeTbHOU PadoThl. K 3TMM TeXHOJIOTUSIM OTHOCHUTCS HCIIOJIB30BaHUE
tpeHaxképa Longman CD-ROM Pronunciation Coach — nipuioxeHust
K Mpou3HOCcUTebHOMY cioBapio JIK. ¥Yan3a (cM. 6ubamorpaduio), a Tak-
JKe MCTO0JIb30BaHNe BUIEOKACTOB ¢ oOpa3oBarebHoro noprana BBC.
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METOJINYECKUE PEKOMEHIAIINU
TJI CTYAEHTOB

K pa3znexny Section 1. Sounds. Putting sounds together

ITpu ocBOeHNU KaxXI0l TeMbl HEOOXOAUMO:

* TIOCellaTh ayAMTOPHbIE 3aHSITUS M TPUHUMAThb aKTMBHOE YyJacTHe
BO BCEX BUIIAaX pabOT, TaK KaK Ha 3aHSTUSIX BBITTIOJHSIIOTCS TPEHUPOBOY-
HbIE YITPaKHEHWS, BBISIBIISTIOTCST OIIMOKY 1 YCTPAHSIOTCS MX IIPUIWHBI;

* MIpUHUMAThL aKTUBHOE ydacTue B npoBepke MJI3 coBMecTHO co Bceit
TPYNIION M TIperomaBaTesieM, TaK KaK 3TO IO3BOJUT C(HOpMHUPOBATH
HaBBIK ayIUPOBaHMS, BOCTIPUATHUSI PEUYM JPYTMX CTYJEHTOB Ha CIyX,
U OLICHMBAHUS PEeUU C TOUKHU 3PEHMSI MPABUIBHOCTU MPOU3HECEHUS
3BYKOB, a B JaJIbHEUIIEM — HABBIK caMOayIWpPOBaHUSI, BOCIIPUSITHS
CBOEI peur Ha CITyX, M OLIEHUBAHUSI PEUU C TOUKU 3PEHUST TTPaBUITHLHO-
CTU MPOM3HECEHUS 3BYKOB, UYTO HEOOXOAMMO LIS YCIIEITHOTO BBIMOJ-
HEHUS TOMAIITHETO 3aJaHus,

* BBITIOJIHSTH MHAWBUIYATbHbIC TOMAITHUE 3aJaHus, Oyaromapss 4yemy
hopMuUpyIOTCS U pa3BUBAIOTCSI TPOU3HOCUTEIbHBIC HABBIKU U HABBIK
caMoayIMpOBaHUS;

* CAMOCTOSITEIBHO M3ydaTh TEOPETWYCCKUN Marepuai, MpeacTaBieH-
HbBII B MOCOOMM, U OTBEYaTh Ha BOIIPOCHI 10 TEME.

IIpu oceoenuu memot « The international phonetic alphabet» neo6xo0umo:

* BBIYUYWUTH TPAHCKPUITIIMOHHBIE 3HAYKW W 3BYKW, KOTOPBIE OHM
0003HavawT. 1 3TOro WUCIOJB3YITE OAWH M3 PECypCcoOB CETU
WnutepHer http://www.cambridge.org/elt/resources/skills/interactive/

pron_animations/index.htm wmim http://www.cambridgeenglishonline.
com/interactive_phonemic_chart/;
* HAayYUTBHCS YMTATh TPAHCKPHUIIIUIO CJIOB B cioBape. OOpaTtute BHU-

MaHHMe Ha TO, YTO CJOBApU Pa3HBIX M3ATEILCTB, B IIEPBYIO OYEpElb
OHJIAiH-CJIOBapy, MOTYT MMETh CBOIO CUCTEMY TPaHCKPUIILIMOHHBIX
3HAYKOB U P APYIMX OCOOEHHOCTEN, HalpUMepP, OTCYTCTBYET BTO-
pOCTEIIeHHOEe yaapeHue Wim /a/ BMecTo /ei/. Beibepmre cioBapsb,
B KOTOPOM HCIIOJIb3YIOTCS Takue Xe (hOHETUYECKME 3HAYKHU, 4YTO
U B II0CO0OUH;

* BBIYYUTh, KAKME aKTUBHbBIE U ITACCUBHBIE OPraHbl peYM YYaCTBYIOT IIPU
00pa30BaHUHU KaXI0ro IJIaCHOTO U COTIACHOTO 3BYKa;
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* OTpaboTaTh MOJIOKEHNE aKTUBHBIX U MACCUBHBIX OPTaHOB PEUM IIPU
0o0pa3oBaHMUM KaXJOro IJIACHOTO W corjacHoro 3Byka. st aTo-
o MCIOJb3YylTe OIMH U3 pecypcoB ceTu MHTepHeT https://www.
seeingspeech.ac.uk/ wiam http://soundsofspeech.uiowa.edu/resources/
english/english.html, KOTOpbIe TOKa3bIBAaIOT, KAKWE OPTaHbI PEUN HeE-

00X0MMO 3371 ICTBOBATh M KAKMe U3MEHEHUSI TOJKHBI C HUMU TTPOU -
30iiTH B TIpoliecce 00pa3oBaHUsI 3ByKa.
IIpu oceoenuu memoi « The syllable and the accentual patterns of english
words» Heobxo0umo:

* HAyYUTHCSI OMIPEIEISITh TUII CJIOTa, OTKPBITHIN WK 3aKPbITHIN;

* HAyYUTHCS COOTHOCHUTH KAauyeCTBO TJIACHOTO 3ByKa C THUIIOM CJIOTa,
B KOTOPOM OH HaOJI0AAaeTCs, B COOTBETCTBUU C MPABWIAMU UTCHUS
0e3 yTOUHEHUSI TPAHCKPUTILIVU B CJIOBAPE;

* 3alIOMHUTh, B KAKUX CIIyYasiX B CJIOBE TOSIBJISIETCSI BTOPOE, BTOPOCTE-
TIEHHOE, yIapeHue M B KaKUX CIyJasx HaOJogaeTcsl CMeIleHue yaa-
pEeHUS;

* 0TpabOTaTh MPOM3HECEHNE CJIOB C OCHOBHBIM M BTOPOCTEIIEHHBIM y/1a-
pEeHMEM.

Ilpu oceoenuu memot «Features of connected speech» neobxooumo:

* BBIMOJHATH 3alaHUs Ha TPAHCKPUOUPOBAHME TEKCTa U CPaBHUBATh
TPAHCKPUIILIUIO CJIOB B CJIOBAape U B CBS3HOI peuu;

* BBIyYUTh, Kakue (DOHETUUYECKUE MPOLIECCHI MOTYT BCTPEYATHCS B CBSI3-
HOW peuu;

* 3aMIOMHUTb, KaK (POHETUIECKUE TIPOIIECCH MEHSIOT KAUeCTBO TTIACHBIX
U COTJIACHBIX 3BYKOB;

* 0TpabOTaTh APTUKYISILIUIO TJACHBIX W COTJIACHBIX 3BYKOB B OIHOM
Y TOM X€ CJIOBE B CPAaBHEHMU: TI0 TPAHCKPUIILIMY B CJIOBApPE U B CBSI3-
HOM peuy ToJ1 BIUSIHUEM (POHETUIECKUX ITPOIIECCOB.

Ilpu oceoenuu mem «Classification of vowels» w «Classification of
consonants» He00X00UMO:

* O0TpabaThIBaTh APTUKYIISIIIUIO KaKAOTO TJIACHOTO U COTJIACHOTO 3BYKa.
715t 9TOrO0 HEOOXOIMMO KOHTPOJIUPOBATH MTPABUIILHOCTD TTOJIOXKEHUS
OpraHOB peyYM Tepel 3epKajoM U YCYTyOJIsITh KJIIOUEBblE U OTIMYM-
TeJIbHbIE XapaKTePUCTUKU 3BYKOB, HANpUMEp, €CJIM TJIACHBIE 3BYK
SIBJISIETCSI OTKPBITBHIM, TO IPU OTPAOOTKE 3ByKa PEKOMEHIYETCS IIPOM3-
HOCUTb €TO MAaKCUMAaJIbHO OTKPBITBIM;
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BBITIOJTHSITH YITPAXKHEHUS MMOCIeI0BATEIbHO: 0OTPAa00TKA apTUKYJISIIUN
OJIHOTO 3BYyKa — ITPOU3HECEHME 3BYKa B CJIOBE B €r0 CPABHEHUM C APY-
UM, OTJIMYAIOIIUMCSI MUHUMAaIbHO cioBoM (Minimal Pairs), ureHue
ckoporoBopok win mnociosull (Tongue Twisters), B KOTOPBIX YUCIIO
CJIOB C HEOOXOIMMBIM 3ByKOM IOCTUTaeT MaKCUMyMa, YTEHUE Auajiora
nim pacckasa (Dialogue nim Story);

BBITIOJTHSIT YITPAXXHEHUSI ¥ KOHTPOJIMPOBATH TTPOU3HOIIIEHNE 3BYKOB,
YYUTBIBAs, YTO B CBSIBHOM PEeYM KaueCTBO 3ByKa MOXKET MEHSIThCS IO
BIIUsSTHUEM (DOHETUUYECKUX MPOLIECCOB.

K pasgemy Section 2. Suprasegmental Level

[1Ipu ocBOeHNM TeM BTOPOTO pa3ielia HeOOXOIMMO:
U3YYUTH TEOPETUUCCKIIT MaTepya IO TeME;
BBIYYUTD OIpeeJeHUs TEPMUHOB;
BBITIOJTHUTH BCE TIpeIjIaraeMble YIIPaXKHEHMS 1 3aJaHN,
JTOOMBAThCS TOYHOM 3aITICH CKPUIITA TEKCTOB, IMpeIHa3HAYCHHBIX JIJIST
CaMOCTOSITeJIbHOTO ayIMpOBaHUSsI;
IOOMBATHCS TOYHOTO TPaMIECKOro OTPasKEHMSI OCHOBHBIX MHTOHA-
LIMOHHBIX ITApaMETPOB TIPH TTOMOIIM CHEIIHATBHBIX MHTOHAITMOHHBIX
3HAaKOB (M3MEHEHUE NBUKEHUSI TOHA, TPOMKOCTH, TEMIIa, Tay3alus)
B 3aITMCAaHHOM CKPHIITE Ha CIIyX C YIETOM ITyHKTYaIIMU TEKCTA;
B XOJI¢ YTCHUs CKPUIITA IIPOCTYIIAHHOTO TEKCTa TOOMBATHCS TOYHOTO
BOCIPOM3BENECHMS €T0 MHTOHALIMOHHOI'O PUCYHKA;
JIOOMBATHCS TOUYHOTO BOCIIPOU3BEACHMS M3YYEHHBIX MTHTOHAITMOHHBIX
ob6pasuoB (Intonation patterns) B YTeHUM, B TOATOTOBJIEHHOMN U CIIOH-
TaHHOM YCTHOM peuu;
CO0JIIOIaTh CTUJIEBBIE OCOOCHHOCTH MHTOHAIIMU B XOMIe BOCIIPOM3BE-
IeHUs (YTCHUS) XyHOXKECTBEHHBIX TEKCTOB, HOBOCTHBIX COOOIICHMIA,
BBICTYIUIEHUSI C HayYHbIM JOKJIaJOM, ITyOJMYHOro (OpaTopcKOro)
BBICTYTUICHUS.

Cmpamezus ycnewnozo npoxoxcoeHus Kypca
. [TocelieHue Bcex ayaMTOPHBIX 3aHSITUM, aKTMBHOE y4acTHE BO BCEX
BUIaX pabOT, TaK KaK Ha 3aHSITUSIX BHITIOTHSIOTCS TPEHUPOBOYHEIC
yIOpaxkHEHUsI, 3aJaHUs B I1apax/TPyIIiax, BBISIBISIOTCS OIIMOKHU
U YCTPAHSIIOTCS MX IIPUYMHBI.
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. BeimonHeHNe MTHOWBUAYAIBHBIX TOMAIIHUX 3aJ0aHU B IIOJTHOM O0B-
éme, Ojaromapst yuemy (hOpMUPYIOTCS YKa3aHHBIE Bblllie Mpodeccruo-
HaJIbHbIE KOMIIETEHLIMU.

. CamocTOSTEeIPHOS M3yYeHNE YYeOHOTo MaTeprajia 1o KaxKIoi Teme
(unit), TOMCK JOTIOJTHUTEIBLHBIX CBEICHUIT ITO PEKOMEHIYEMbIM CChIJI-
Kam B MHTepHeTe 1 OTBEeThI Ha yueOHbIEe BOIIPOCHI.

. MHoroxkparHast TpeHIpOBKa ITPOU3HOCUTEIIFHBIX HABBIKOB: IIPOM3HE-
CEHME CJIOB, MOCJIOBUIL, YTEHUE TEKCTOB BCIIYX.

. [TonroroBka A0K/Iaa0B, BBICTYILICHUIA U T. I1.

. BeimonHeHMe MMChPMEHHBIX 3aaHi Ha TPaHCKPUOMPOBaHNE, 3aITNCh
CKpUITA IMPOCTYIIAaHHOTO TEKCTA U JIP.

. 3anmuch COOCTBEHHOIO YTEHUs M aHAJIU3 COOCTBEHHBIX IPOU3HOCH-
TEJIbHBIX OIITNOOK.

Opeanuzauus camocmosmenbHoll padomot

AynutopHasi caMOCTOsITeTbHas paboTa:
3aMKUCh COOCTBEHHOM peun Ha inHraoHHOM o6opynoBaHun SANAKO
Study;
BBITIOJTHEHWE 3amaHuii  Ha TpeHaxépe Longman CD-ROM
Pronunciation Coach;
COCTaBJIeHUE TUAJIOTOB B Mapax.

BHeaynutopHas caMocTosTeIbHasl padoTa:
BBITIOJTHEHUE YITPAXKHEHWI 1 3aIaHNIA;
U3y4YeHUE TEOPETUUECKOTO MaTepuaa;
ITOMCK IOTIOJTHUTEIBHBIX CBeeHUI B ceT MHTEpHET 10 peKOMEeH Iy -
€MbIM CChLIIKaM;
MOArOTOBKA MOKJIAAO0B, BBICTYIUIEHUMI W T. M. MO IPEeLIOXKEHHBIM
TeMaM.
HCTIOJIb30BAHUE MPWIOXEHUS AAHHOTO MOCOOWSI TMPU MOATOTOBKE
psina 3aJaHuii MIOMCKOBOTO U TBOPYECKOTO XapaKTepa.
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| SOUNDS
i | PUTTING SOUNDS TOGETHER

THE INTERNATIONAL PHONETIC ALPHABET

Study Recommendations

Objective: to master the International Phonetic Alphabet.

Unit Outline:
1.1. Terminology 1.
1.2. The Articulators.
1.3. Terminology 2.
1.4. Symbols of the International Phonetic Alphabet.
1.5. Theory:
1.5.1. Vowels.
1.5.2. Consonants.

Student will be aware of:

active and passive articulators;

symbols of the International Phonetic Alphabet;
peculiarities of pronouncing short monophthongs;
peculiarities of pronouncing long monophthongs;

peculiarities of pronouncing diphthongs;

peculiarities of pronouncing consonants.

Student will be able to:
identify symbols of the International Phonetic Alphabet at dictionaries;
* read phonetic transcription of words at dictionaries.

To successfully learn the unit student should:
« study the International Phonetic Alphabet;
« study the unit theory and visit the recommended Internet resources;
» complete the table with terminology;
* do all the exercises and assignments;
» answer the questions:
1. What is an articulator?
2. What are the passive articulators?
3. What are the active articulators?
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4. What are the symbols of the International Phonetic Alphabet?
5. What characteristics of short monophthongs do you know?

6. What characteristics of long monophthongs do you know?

7. What characteristics of diphthongs do you know?

8. What characteristics of consonants do you know?

1.1. Terminology 1

Terminology 1

An articulator, the larynx, the vocal tract, the oral cavity, the mouth, the
nasal cavity, the nostrils, the pharynx, the soft palate, the hard palate, the
alveolar ridge, the tongue, the tongue tip (apex), the tongue blade, the front
of the tongue, the tongue back, the root of the tongue, the upper teeth, the
lower teeth, the upper lip, the lower lip, the upper jaw, the lower jaw, the
glottis.

Exercise 1. Fill in the table with the words of TERMINOLOGY 1. If
there are two or more transcriptions, write them all.

Ne Word Transcription Translation
1
2

When translating the terms, please visit https://dic.academic.
@ ru/dic.nsf/bse/116668/%D0%9E%D1%80%D0%B3%D0

%B0%D0%BD%D1%8B and http://pedagogic.ru/pedenc/

item/f00/s02/¢0002073/index.shtml

Model

Ne Word Transcription Translation

1 Terminology /. t3:mr'nolads1/ TEPMUHOJIOTHST

1.2. The articulators

All the sounds we make when speaking are the result of muscles
contracting. At first, the muscles in the chest produce the flow of air; then
the muscles in the larynx produce many different modifications in the flow
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https://dic.academic.ru/dic.nsf/bse/116668/%D0%9E%D1%80%D0%B3%D0%B0%D0%BD%D1%8B
http://pedagogic.ru/pedenc/item/f00/s02/e0002073/index.shtml

of air. After passing through the larynx, the air goes through what is called
the vocal tract, which ends at the mouth (the oral cavity) and nostrils (the
nasal cavity) letting the air escape into the atmosphere. Finally, the muscles
produce changes in the shape of the vocal tract. The parts of the vocal tract
that are used to change its shape and form sounds are called articulators.
There are seven main articulators which are the pharynx, the soft
palate (or velum), the hard palate, the alveolar ridge, the tongue (and its
parts: tip, blade, front, back and root), the teeth (upper and lower) and lips
(the upper lip and the lower lip). The alveolar ridge, the hard palate and
the soft palate comprise the roof of the mouth. Also, there are four more
that are sometimes called articulators. What differs them from the main
articulators is that they cannot make contact with other articulators as the
main articulators do. They are the larynx, glottis, the jaws and the nose.
The articulators can be active, which move, and passive, which do not
move. The active articulators are the tongue, the lower lip and the lower
jaw. The passive articulators are the upper lip, the teeth, the alveolar ridge,
the hard palate, the soft palate, the pharynx, the larynx. Most sounds are
produced with at least one active articulator and one passive articulator.

Exercise 2. On the diagram on the right,
active and passive articulators are indicated by
arrows. Give the names for the articulators by
consulting the text above and
https://www.youtube.com/watch?v=I4eby6Ibt EI
or https://projects.ig.harvard.edu/cb45/pages/
diagram-organs-speech-replacement

(https://bit.ly/34WOOWb)

1.3. Terminology 2

Terminology 2

A sound, a vowel, a short vowel, a long vowel, a monophthong, a
diphthong, schwa, a consonant, a voiced consonant, a voiceless
consonant, aspiration, rounded, unrounded, spread, relaxed, glide,
transcription, primary stress, secondary stress
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https://projects.iq.harvard.edu/cb45/pages/diagram-organs-speech-replacement

Exercise 3. Fill in the table with the words of TERMINOLOGY 2. If

there are two or more transcriptions, write them all.

Ne Word Transcription Translation
1
2
Model
Ne Word Transcription Translation
1 Phonetics /fo'netiks/ ¢oHeTrka

1.4. Symbols of the International Phonetic Alphabet

To practise each sound, please load Interactive Phonemic

Chart at http://www.cambridge.org/elt/resources/skills/

0 interactive/pron animations/index.htm or
— http://www.cambridgeenglishonline.com/interactive

phonemic_chart/

VOWELS

e /1/ le] [/ IN /3] [0/ [5/ /3]
o [iz/ [a:/ [2:] [u:/ [3:/
e /e1/ [a1/ [21/ [av/ [av/ [13/ [ea/ /€3] [uva/

CONSONANTS

o /ol It/ [kl [5] 18] [s/ /1] 14/ /n/
*/b/ /d/ [g/ N/ 18] [2/ /3] [ o3/
e/m/ [n/ Inl N Il [i] Iw]

1.5. Theory

1.5.1. Vowels

and

The description of vowels takes into account two articulators (the lips
the tongue) and the following parameters: the lip position, the tongue

position and duration.

the

The tongue position. The articulation of vowels takes into account if
tongue surface is close to the roof of the mouth (or the height) and

which part of the tongue is highest (or the location of the highest part).

~ 292 ~


http://www.cambridgeenglishonline.com/interactive_phonemic_chart/
http://www.cambridge.org/elt/resources/skills/interactive/pron_animations/index.htm

As for the height, the jaws can move to each other and the tongue surface
close to the roof of the mouth articulating close vowels; also, the jaws can
move away from each other and the tongue surface far from the roof of the
mouth articulating open vowels; finally, the jaws can move from each other
and the tongue surface not far from the roof of the mouth articulating mid
vowels. As for the location of the highest part, if the front of the tongue
is highest, a vowel is termed front; if the centre of the tongue is highest,
a vowel is termed central; if the back of the tongue is highest, a vowel is
termed back.

The lip position. There are three possibilities for the position of the
lips: a) rounded, with the corners of the lips brought together; b) spread,
with the corners of the lips moved away from each other; c) relaxed, or
neutral, with no obvious features of being rounded or spread.

If the position of the tongue and the position of the lips is held steady
in the production of a vowel sound, it is a steady-state vowel, or a pure
vowel, or a monophthong. If there is an obvious change in the tongue or
lip shape, it is a diphthong.

Duration is an indicator of the vowel quality according to the time
taken by the articulation and the degree of muscular activity involved in
the articulation. Consequently, there are short monophthongs with less
muscular activity, long monophthongs with more muscular activity and
diphthongs with more muscular activity. Diphthongs are considered to be
one sound but with two vowel qualities to be produced, that is the first
element glides to the second element, which means there is a change in
quality during their duration. Also, the second element does not sound as
strong and long as the first one, so the English diphthong is always falling.
In producing the diphthongs the tongue changes the location of its highest
part, for example, from centre to back, from front to centre, from back to
front etc. and it changes the height of its highest part, for example, from
open to close, from close to mid, from mid to close etc.

LS ta (MM The articulation of vowels!

1. Using the hyperlinks below, compare the articulation of the Russian
vowel and the English vowels and say what differs the articulation of a
Russian sound from the articulation of English sounds in the same row.

! Puc. Ha cTp. 24, 25: https://bit.ly/33NJFn2; https://helpiks.org/8-45699.html
~ 9238 ~



2. Fillin six tables about English vowels (A-F) according to their tongue
position, lip position and jaw by consulting the text and the diagrams and
using the hyperlinks.

Model
V4
/i:/ /3:/ /2:/ Vel
Tongue position Front Centre Back Centre to back
. . Relaxed
Lip position Spread Relaxed Rounded 10 rounded
Jaw Close Open-mid Open-mid Mid to close
A
Iyl [v/ [u:/ [v3/
t//?\ *’ﬂ\ k. =
i : I zk( ) v = { i 3:/—\ =
Ilonpoonee Details Details Details

3/ le/ le/ ol
e A ke
ITonpoGHee Details Details Details
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https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_short_2.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_long_2.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_dip_2.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_short_1.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_long_1.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_dip_1.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_short_4.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_long_4.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_dip_4.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_short_6.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_dip_8.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_dip_5.mp4
https://www.native-english.ru/pronounce/sound-u
https://www.native-english.ru/pronounce/sounds-uu-juu
https://www.native-english.ru/pronounce/sounds-ue-jue
https://www.native-english.ru/pronounce/sound-i
https://www.native-english.ru/pronounce/sound-ii
https://www.native-english.ru/pronounce/sound-ie
https://www.native-english.ru/pronounce/sound-o
https://www.native-english.ru/pronounce/sound-oo
https://www.native-english.ru/pronounce/sound-oi
https://www.native-english.ru/pronounce/sound-e
https://www.native-english.ru/pronounce/sound-ei
https://www.native-english.ru/pronounce/sound-ou

| -

/al A/
ITonpobHee Details
F
i [2e/
ITonpobHee Details

Details Details
[eal I

T~ Voo

Details Details

ey

(av/
2

14

Details

3/

Details

Exercise 4. Using the hyperlinks below, practise producing the

English vowels bearing in mind the tongue position, the lip position

and duration.

For more information about each vowel and their production,
please visit interactive International Phonetic Association (IPA)
chart website https://www.seeingspeech.ac.uk/ or phonetic

website Sounds of Speech http://soundsofspeech.uiowa.edu/

resources/english/english.html

1.5.2. Consonants

The description of consonants takes into account which one is a
passive articulator and which one is an active articulator (see Table 1).
When producing a consonant, a student has to use the right articulators.

The articulators of English consonants

The active articulator
Lower lip

Lower lip
Tongue-tip

Tip and blade

The passive articulator
Upper lip

Upper teeth

Upper teeth

Alveolar ridge
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Table 1


https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_short_3.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_long_3.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_dip_3.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_dip_7.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_short_7.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_dip_6.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_short_5.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/vowel_long_5.mp4
https://www.native-english.ru/pronounce/sound-a
https://www.native-english.ru/pronounce/sound-aa
https://www.native-english.ru/pronounce/sound-ai
https://www.native-english.ru/pronounce/sound-au
https://www.native-english.ru/pronounce/sound-ae
https://www.native-english.ru/pronounce/sound-are
https://www.native-english.ru/pronounce/sound-ee
https://www.native-english.ru/pronounce/sound-ear
http://soundsofspeech.uiowa.edu/resources/english/english.html
https://www.seeingspeech.ac.uk/

The active articulator The passive articulator Sounds
Tongue-tip Back of alveolar ridge r
Blade and front of tongue  Alveolar ridge and hard palate [3 § d3

Front of tongue Hard palate ]
Back of tongue Soft palate (velum) kgnw!
Glottis h

Note that sounds /p, t, k/ have aspiration, which means that they are
followed by a brief puff of air. So, you say /p"/ rather than just /p/, e.g. pub
/p"'ab/. Also note that voiced consonants are always voiced. So, you always

say /p"ab/, never /p"Ap/.

Gt The articulation of consonants?

Using the hyperlinks below, compare the articulation of the Russian
and the English consonants of Tables A-J and write what differs the
articulation of English sounds from the articulation of Russian sounds.

A

/m/ /n/ /6/ /b/
ITonpobHee Details ITonpooHee Details
B

/t/ [t/ /a/ /d/

J _J.rl = *_'j\ ' e e j\

ﬂ ] NI

i / /
L = “’ <, = ]
IToapodHee Details IMonpoonee Details

! For /w/, there are two places of articulation: at the lips and the back of the tongue

to the velum.
2 Puc. Ha cTp. 26—28: https://bit.ly/33NJFn2; https://helpiks.org/8-45705.html
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https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiceless_1.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiced_1.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiceless_2.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiced_2.mp4
https://www.native-english.ru/pronounce/sounds-p-b-k-g-f-v-m
https://www.native-english.ru/pronounce/sounds-p-b-k-g-f-v-m
https://www.native-english.ru/pronounce/sounds-n-l-t-d
https://www.native-english.ru/pronounce/sounds-n-l-t-d

C

/x/
ITonpoGHee Details ITonpoGHee Details

D

= e

IToapooHee Details IlonpoGHee Details

/a'/

mﬁmwm@

ITonpoOnee  Details  ITompoonee  Details  Ilompoonee  Details
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http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiceless_4.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiced_4.mp4
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiceless_5.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiced_5.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiceless_7.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiced_7.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiceless_8.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiced_8.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiceless_3.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_other_4.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_other_8.mp4
https://www.native-english.ru/pronounce/sounds-p-b-k-g-f-v-m
https://www.native-english.ru/pronounce/sounds-p-b-k-g-f-v-m
https://www.native-english.ru/pronounce/sounds-p-b-k-g-f-v-m
https://www.native-english.ru/pronounce/sounds-p-b-k-g-f-v-m
https://www.native-english.ru/pronounce/sounds-s-z
https://www.native-english.ru/pronounce/sounds-s-z
https://www.native-english.ru/pronounce/sounds-sh-zh
https://www.native-english.ru/pronounce/sounds-sh-zh
https://www.native-english.ru/pronounce/sound-tch
https://www.native-english.ru/pronounce/sound-h
https://www.native-english.ru/pronounce/sound-j

/p/ r /a/
ITonpooHee Details IMonpooHee
1

/™m/ /m/ /m/
"y ©
IToapodHee Details IMoapoouee
J

[d3/ 10/ [0/

< ! ‘
A A A
Details Details Details

Details

Details

=

Details

[w/ o/

e —

Details

Exercise 5. Using the hyperlinks below, practise producing the English
consonants bearing in mind the active and the passive articulators.

For more information about each vowel and their production,
please visit interactive International Phonetic Association
(IPA) chart website https://www.seeingspeech.ac.uk/ or

phonetic website Sounds of Speech http://soundsofspeech.

uiowa.edu/resources/english/english.html

Exercise 6. Write the number of sounds and the number of vowel

sounds in the words below.

Word

The number of sounds

The number of vowel
sounds
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https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
https://diktory.com/artikulyatsiya_zvukov.html
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_other_6.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_other_5.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_other_1.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_other_2.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiced_3.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiceless_6.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_voiced_6.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_other_7.mp4
http://downloads.bbc.co.uk/worldservice/learningenglish/pronunciation/mp4/con_other_3.mp4
https://soundsofspeech.uiowa.edu/home
https://www.native-english.ru/pronounce/sound-r
https://www.native-english.ru/pronounce/sounds-n-l-t-d
https://www.native-english.ru/pronounce/sounds-p-b-k-g-f-v-m
https://www.native-english.ru/pronounce/sounds-n-l-t-d
https://www.native-english.ru/pronounce/sound-dz
https://www.native-english.ru/pronounce/sounds-ff-th
https://www.native-english.ru/pronounce/sounds-ff-th
https://www.native-english.ru/pronounce/sound-w
https://www.native-english.ru/pronounce/sound-ng
https://www.seeingspeech.ac.uk/
https://www.seeingspeech.ac.uk/

Model

Word The number of sounds i e g v
sounds
Difficult 8 3

Enough, players, directed, worked, dangerous, sometimes, watches,
watched, beautiful, studied, tables, little, gorgeous, buses, bigger,
engineers, adventure, psychologists, boarders, bridges.

Exercise 7. Practise reading phonetic transcription at MioJjiep B.K.
VueOHblil aHrI0-pycckuit cioBapb: 120000 ciioB 1 BbIpaXKeHUIt
B.K. Mrouiep. — M. : Bkemo, 2008. — 864 c.

When reading phonetic transcription, take care of the
superscript vertical line /'/ which is a mark of primary
stress and appears BEFORE the stressed syllable, e.g.
about /a'bauvt/ has two syllables with the second /baut/
Comment being stressed, not the first /a/.

Also, you can observe a low mark / / which is a mark
of secondary stress and appears BEFORE the stressed
syllable but is weaker than primary stress, e.g. education
/. edju'kern/.

Unit 2 THE SYLLABLE AND THE ACCENTUAL
8 PATTERNS OF ENGLISH WORDS

Study Recommendations
Objectives: to master syllabification of English words; to memorise the
reading rules; to master accentual patterns of English words and develop
skills in using the appropriate accentual patterns.

Unit Outline:

2.1. Terminology.

2.2. Theory:
2.2.1. The structure of the syllable.
2.2.2. Rules for syllabification.
2.2.3. The word stress and its types.
2.2.4. The accentual structures.
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https://docviewer.yandex.ru/view/554074712/?*=6TlBnXzJzhOqga0iFCYkPWdVkhJ7InVybCI6InlhLWRpc2stcHVibGljOi8vYjdGbjZHUkQrM3A5ak5EelZVS1p4M3JNSlBqRmFHMWZQWTk4b3ZqV1NTOD0iLCJ0aXRsZSI6ItCj0YfQtdCx0L3Ri9C5INCw0L3Qs9C70L4t0YDRg9GB0YHQutC40Lkg0YHQu9C%2B0LLQsNGA0Ywg0JzRjtC70LvQtdGA0LAgLSB3d3cuUmF6Z292b3JuaWsubmV0LnJhci8v0KPRh9C10LHQvdGL0Lkg0LDQvdCz0LvQvi3RgNGD0YHRgdC60LjQuSDRgdC70L7QstCw0YDRjCDQnNGO0LvQu9C10YDQsCAtIHd3dy5SYXpnb3Zvcm5pay5uZXQucGRmIiwibm9pZnJhbWUiOmZhbHNlLCJ1aWQiOiI1NTQwNzQ3MTIiLCJ0cyI6MTU3NjIzNzc4Mzk3OSwieXUiOiIxNjU3NTAyNTExNDI2MjQ1Mjg0IiwiYXJjaGl2ZS1wYXRoIjoiLy%2FQo9GH0LXQsdC90YvQuSDQsNC90LPQu9C%2BLdGA0YPRgdGB0LrQuNC5INGB0LvQvtCy0LDRgNGMINCc0Y7Qu9C70LXRgNCwIC0gd3d3LlJhemdvdm9ybmlrLm5ldC5wZGYifQ%3D%3D

2.

2.2.5. The accentual patterns.

2.2.6. Stress shift.
3. Group project: The reading rules.

2.4. Performance exercises.

Student will be aware of:
the syllable and the structure of the syllable;
syllabification and syllabification rules in English;
the accentual structure of a word;
the word stress and accentual patterns;
stress shift;
the reading rules.

Student will be able to:
syllabificate words in English;
draw the accentual structure of a word,;
without looking it up in a dictionary read a word in English identifying
its accentual pattern and pronouncing the sounds according to the
reading rules;
work in teams.

To successfully learn the unit student should:
study the unit theory and visit the recommended Internet resources;
complete the table with terminology;
do all the exercises and assignments;
join the group projects;
answer the questions:
1. What is the syllable?
2. What types of the syllable are there?
3. Are there any rules for syllabification? If so, what rules?
4. What rules of reading vowels and their digraphs do you know?
5. What rules of reading consonants and their digraphs do you know?
6. What rules of reading suffixes -S/-ES and-ED do you know?
7. What is stress?
8. What types of the stress can be observed in a word?
9. What syllable carries the primary stress? What does it depend on?
10. When do we use the secondary stress?
11. When does stress shift occur?
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2.1. Terminology

Terminology

A syllable, an open syllable, a closed syllable, a stressed syllable, an
unstressed syllable, syllabic, the nucleus, a digraph, a unit, a letter, a
word, the word stress, the primary stress, a superscript line, the secondary
stress, a subscript line, syllabification, the suffix, the prefix, a part of
speech, the noun, the verb, the adjective, the adverb, the participle, an

accentual structure, the stress shift, derivation, to derive, a sonorant.

Exercise 1. Fill in the table with the words of TERMINOLOGY.
If there are two or more transcriptions, write them all.

Ne Word Transcription Translation

1

2

Model

No Word Transcription Translation
.o , Acnupayus,

1 Aspiration [eespa'rerf(a)n/ npudbixanue

2.2. Theory

2.2.1. The structure of the syllable

The syllable may be defined as a unit that is typically smaller or equal

to a word.

The nucleus of each syllable is one vowel sound, which means there
is no syllable without a vowel sound. When identifying the syllables of a
word no student should confuse the vowel sounds and the vowel letters of
a word as there can be a syllable with some vowel letters, but there cannot
be a syllable with some vowel sounds, e.g. are /a:/ has two vowel letters but
only one syllable. The number of syllables in a word equals the number of

vowel sounds.

The syllable can be stressed with the stress falling on it and unstressed
with no stress falling on it. Some unstressed syllables can have a nucleus with

~ 31~




no vowel sound but a consonant sound instead. The syllabic consonants
are consonants /1/, /n/, /m/ and /n/, which function as syllabic sounds
if the syllable is final, the syllable is not stressed and the consonant is not
preceded by a vowel but another consonant, e.g. garden /'ga:dn/ has a
syllabic consonant /n/ while band /bend/does not.

The length of the syllable varies as the nucleus can be surrounded by
consonants, e.g. are /a:/, car /ka:/, and /e&nd/, con-so-nant /'kpn.ss.nont/,
beau-ti-ful /'bju:.tr.fal/. The syllable ending with a vowel is termed open,
whereas the syllable ending with a consonant is termed closed, e.g. and
/eend/ has one closed syllable while con-so-nant /'kon.sa.nont/ has three
syllables, with the first being closed, the second being open and the third
being closed.

TIPS FOR SYLLABIFICATION

1. Pronounce a word.

2. Identify all the vowel sounds bearing in mind the peculiarities of
diphthongs.

3. Identify a syllabic sonorant if any.

4. Add the number of vowel sounds and the number of syllabic
sonorants.

5. The sum is the number of the syllables. CONGRATULATIONS!

Exercise 2. Write the number of sounds and the number of syllables in
the words below.

Word The number The number The number
of vowel letters | of vowel sounds of syllables
Model
Word The number The number The number
of vowel letters | of vowel sounds of syllables
Difficult 3 3 3

Enough, players, directed, worked, dangerous, sometimes, watches,
watched, studied, tables, little, gorgeous, buses, bigger, bridge, bridges,
visited, adventure, even, broad, legislation.
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2.2.2. Rules for syllabification

Syllabification is the division of words into syllables which follows the

rules.

" Divide a compound word between the words that make it up (e.g. mail-box, fire-works,
.__bed-clothes). ,T

{' When a word has a suffix with a vowel sound in it, divide the word between the suffix
and the base word (e.g. mak-er, troat-y, rest-ful).

" When a word has a prefix, divide the word between the prefix and the base word (e.g.
.__re-stock, re-take, un-fit). W

crack-le, ex-act, rock-et).

" When a word has ck or x init, the word is usually divided after the ckor x (e.g.

{' When be, de, ex and re are at the beginning of a word, they make a syllable of their )
__own (e.g. re-sult, be-cause, de-camp, ex-cept). J

( When -ture and -tion/sion are at the end of a word, they make their own syllable (e.g.
struc-ture, de-ci-sion, in-for-ma-tion). ,T

~When two or more consonants come between two vowels in a word, the word is
j usually divided between the first two consonants (e.g. strug-gle, con-sult, |
in-tra-per-son-al). J

" Consonant blends and digraphs are never separated (e.g. eth-nic, daugh-ter, ]
__punc-tu-ate). ,T

" When a single consonant comes between two vowels in a word, it is usually divided

after the consonant if the vowel is short (e.g. shad-ow, fam-il-y, ev-er).

{' When a single consonant comes between two vowels in a word, it is usually divided

before the consonant if the vowel is long (e.g. e-thos, bea-ver, hu-man). J
" When two vowels come together in a word and are sounded separately, divide the
word between the two vowels (e.g. pi-an-o, ra-di-o, voy-age). ,T

1’ When a vowel is sounded alone in a word, it forms a syllable itself (e.g. u-nit, |
grad-u-a-tion, u-nion).

Exercise 3. Write the transcription and identify the syllables and
their characteristic of the words below. Consult Longman Dictionary
of Contemporary English or Cambridge Dictionary to check the
syllabification.

Characteristic

Word Syllables of the syllable

Transcription
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Model

Characteristic ..
Word Syllables R T——— Transcription
beau Stressed, open /bju:/
Beautiful ti Unstressed, open Vii74
Unstressed,
Jul closed Y

Automobile, playing, visited, walked, dangerous, sometimes, bridges,
spoken, studied, tables, little, theatre, terrible, drawer, family.

2.2.3. The word stress and its types

Syllabification is closely connected with the accentual structure of
words, which is known as the word stress. Each word possesses the stress,
so there is no word without the stress. Each word usually possesses one
stress, which means the syllables of a word are stressed or unstressed.
When pronounced the stressed syllables should sound stronger and louder
than the unstressed ones. In transcription, the superscript vertical line /'/
before the stressed syllable stands for the stress which is the primary stress:
'window, 'pencil, be'gin.

In some words it is possible to determine a second stressed syllable
which is considered to be the secondary stress. When pronounced the
secondary stressed syllable should sound stronger and louder than the
unstressed ones but weaker than the primary stressed one. In transcription,
the subscript low vertical line /,/ before the stressed syllable stands for the
secondary stress, e.g. unsound / an'sauvnd/.

For more information about the stress or accentual patterns

please visit http://www.cambridge.org/elt/resources/skills/
@ interactive/pron_animations/index.htm and http://www.

— myenglishlanguage.com/language-guide/english-phonology/
syllables-and-stress/
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2.2.4. The accentual structures

The accentual structure of a word or syllabification can be pictured
with the help of the following lines:

— isanunstressed syllable;

'~ isa primary stressed syllable;

)~ is a secondary stressed syllable.
e.g. the accentual structure of unsound is: I “—and the accentual structure

of beautiful is:———

Exercise 4. Draw the accentual structures of the words below consulting
the Longman Pronunciation Dictionary or Cambridge Dictionary.
Model

Meteorology e L——
Contradiction, (to) transport, transport, delivered, delicacy, accessory,
accommodation, appreciation, automation, information, isolated,

newspaper, magazine, hotel, companies, magnify, organize, politics,
predigest, project, (to) project.

2.2.5. The accentual patterns

The accentual pattern of a word determines which syllable of a word
carries the primary stress and which syllable of a word carries the secondary
stress according to some parameters: the part of speech, the derivational
pattern and the number of syllables.

Exercise 5. Fill in the table below with the words. When filling in, try to
systematize it according to the part of speech and the number of syllables.

The part N The number | The stressed
hE of speech [ECEULy st of syllables syllable
Model
The part of .. The number | The stressed
Y speech e Rcesnen of syllables syllable
1 noun pencil /'pensl/ 2 1
noun drugstore /'dragsto:/ 2 1
3 noun import /'tmpo:t/ 2 1
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Access, achievable, achievably, achieve, achievement, active, activity,
adventure, adventurous, advertise, advertising, advertisement, analysis,
analyse, apologise, apology, assist, assistant, bedroom, beforehand,
capable, category, categorise, celebrate, characterise, communicable,
communicate, communicated, communicating, concentrate, contact,
danger, dangerous, dangerously, develop, development, discuss, discussed,
discussing, economy, educate, electrical, electrify, electrode, empirical,
energy, exhibit, expression, expressionless, family, friendly, friendship,
generate, happily, happy, imitate, import, importer, increase, ironworks,
lighthouse, linoleum, liquidate, liquidator, magnify, option, optional,
organise, possible, prepare, present, probable, radio, readable, realize,
recognise, specify, suspect, (to) access, (to) contact, (to) import, (to)
increase, (to) present, (to) suspect, (to) transport, (to) export, variety, vary,
violet, visible, whiteboard.

Al Primary stress

Analyzing the table of Exercise 5 and using any available Internet
resources, generate the rules of identifying the primary stressed syllable for
a word with one stress in it. Specifying it according to their parts of speech
and the number of syllables might be very helpful.

Exercise 6. Fill in the table below with the words. When filling in, try to
systematize it according to the part of speech and the number of syllables.

Th Th The stressed
€ | The s N Derived
Ne | part of Transcription| number of syllable
word 3 from
speech syllables |Secondary|Primary
Model
Ao The part h d Transcrip- nge The siressed syllable Derived
" |of speech| 111 " tion number of Secondary| Prima Jrom
syllables ry 4
.. | econo- \ Noun +
1 |adjective| ~_. / eka'nomikal/ 5 1 3 suffix
.. |elephan- , Noun +
2 |adjective tine / elr'fentam/ 4 1 3 suffix
3 |adjective |unsound| / an'savnd/ 2 1 2 Pre.aﬁ x.+
adjective
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Accessibility, antihero, antimatter, antioxidant, capability, categorical,
categorization, celebration, characteristic, characterization, Chinese,
cigarette, come in, communication, concentration, education, electricity,
employee, energetic, energetically, engineer, exhibition, explanation,
generation, get up, go about, graduation, imitation, impolite, introduction,
Japanese, liquidation, nineteen, organization, possibility, preheat,
prehistoric, prejudge, preparation, presentation, probability, readability,
realization, recognition, recollection, reconsider, remake, rent-free,
reword, rewrite, shoot up, situation, sixteen, specification, transportation,
twenty one, undercharge, undercut, underdone, underestimate,
underground, understand, understandable, variation, visibility, well-
known, well-paid, write off.

XSl Secondary stress

Analyzing the table of Exercise 6 and using any available Internet
resources, generate the rules of identifying the secondary stressed syllable.
Specifying it according to their parts of speech, the derivational pattern
and the number of syllables might be very helpful.

Exercise 7. Identify the primary stress and if possible the secondary
stress of the words below without looking them up in a dictionary.

Acupuncture, affectionate, affordable, aggression, antibacterial,
autobiography, biological, business, butcher, characteristically,
consideration, contain, conversational, creation, criminalisation, defend,
demand, determination, dialect, diet, dieting, disobedience, distinguished,
electrifying, environmentalism, environmentalist, establishment,
exchange, gravity, greedy, happy, hover, humour, imaginatively, indecisive,
independence, individuality, industrialisation, inflation, injustice,
insist, inspirational, interdisciplinary, invisibility, justify, laughable,
lemon, luggage, magic, manage, manageable, materialism, mountain,
mountaineer, multiculturalism, nation, particularly, partner, power,
psychologist, quiet, radioactivity, realistic, refrigerator, responsibility,
retrieve, special, spoken, subordination, superiority, temptation, today,
traditional, traditionally, transcribe, transformation, tremendous, trophy,
uncontrollable, understanding, unidentifiable, unsatisfactorily, vegetation,
verbal, voyage.
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Compounds

Look up twenty-five compounds in a dictionary and identify their
accentual patterns.

Model

'Heart at, tack, 'heart failure, 'shop as,sistant, 'shopping centre, hard
"labour, hard 'luck story, The Save the 'Children Fund, The Rocky 'Horror
Show, the London 'Eye, ,Oxford 'Circus.

A compound noun is a word consisting of two or more main
parts, or words, that function as a unit and have its own
specific meaning. For example, a red flag can be any flag
of a red colour or a flag of a red colour, used as a danger
Comment signal. The difference is the accentual pattern: if it is a word
combination of two words with two meanings and any flag of
a red colour, you say a 'red 'flag; if it is a compound noun of
two words with one meaning and a flag of a red colour, used

as a danger signal, you say a red 'flag.

2.2.6. Stress shift

The stress of the word may change if the word has both the primary
and secondary stresses, or double stress words. The stress changes the
following way:

"Thir teen,
‘When counting 'four teen, 'fif teen,
i 'six teen.
Numbers The primary stress Xt
moves back . He lives at number
When there is the
. fif'teen. He has
next word afterit |, ,
fif teen 'cats.
When there is the .
. . The cup is
One-word |The primary stress |next word after it . ..
. s ,Chi'nese. This is a
adjectives |moves back which is strongly |, -, . ,
Chinese 'cup.
stressed
When there isthe |The woman is
Two-word |The primary stress |next word afterit | good'looking. She
adjectives |moves back which is strongly  |is a 'good-'looking
stressed 'woman.
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When looking up words in the dictionary, take care of the special sign<
which shows stress shift. For example, / ffar'ni:z</ means that the primary
stress changes under specific conditions.

Exercise 8. Read the sentences below and say if the stress of the words
changes.
1. All the banks here are old-established.
2. Can that good-looking lady be good-natured?
3. Do you speak Portuguese?
4. Have you got Portuguese wine?
5. He said my idea was half-baked.
6. His speech was controversial.
7. 1 do not want twenty-four pens. I want twenty-five.
8. I'love her smile. It’s good-humoured.
9. I need a well-informed source.
10. I want to buy handmade shoes.
11. It was a controversial speech.
12. It was an unknown soldier.
13. It’s a well-known fact.
14. No surprise the shoes are expensive. They are handmade.
15. She bought twenty-five books.
16. She smiled with a good-humoured smile.
17. Stop interrupting me. Sixteen, seventeen, eighteen, nineteen.
18. The soldier was unknown.
19. The word is old-fashioned.
20. This is an old-fashioned word.
21. What a half-baked idea!
22. You can find old-established banks here.

2.3.  Group project: The reading rules

This is an occasion when you are expected to work together to complete
a piece of work. This project involves researching and writing a report.

Stage 1. Researching

You study the reading rules of English with any available resource.
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For more information about the reading rules, please visit
https://enguide.ru/magazine/prostye-pravila-chteniva-na-

@ anglivskom-yazyke and http://usefulenglish.ru/phonetics/
english-consonant-sounds and http://usefulenglish.ru/
phonetics/english-vowel-sounds and https://pronuncian.

com/sounds/

There are five major issues:

1) reading rules for vowels (see Table 1 and Model 1);

2)reading rules for vowel digraphs and letter groups starting with vowels
(see Table 2 and Model 3);

3)reading rules for consonants (see Table 3 and Model 2);

4)reading rules for consonant digraphs and letter groups starting with
consonants (see Table 4 and Model 3);

S)reading rules for suffixes -S/ES and -ED (see Table 5 and Model 1).

Stage 2. Writing a report

You write a report. The final report is a set of tables on the major issues:

1) reading rules for vowels (see Table 1 and Model 1). There will be a
table with six vowels;

Table 1

Reading rules for vowels

Letter Sound Rule Examples

2) reading rules for vowel digraphs and letter groups starting with
vowels (see Table 2 and Model 3). There will be a table with digraphs ai,
air, al, au, aw, ay, ea, ee, eer, ei, eu, ew, ey, ie, igh, oa, oi, 0o, oor, ou, ought,
our, ow, 0y, uy, ue, ui,

Table 2

Reading rules for vowel digraphs and letter groups starting with vowels

Digraph Sound Examples
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3) reading rules for consonants (see Table 3 and Model 2). There will
be a table with twenty consonants;

Table 3

Reading rules for consonants

Letter Sound Rule Examples

4) reading rules for consonant digraphs and letter groups starting with
consonants (see Table 4 and Model 3). There will be a table with digraphs
bt, cc, ch, ck, dge, gh, gn, gu, kn, Im, mb, ng, nk, ph, pn, ps, pt, qu, rh, sc,
sch, sh, tch, th, wa, wh, wor, wr, xh and digraphs in the suffix #, ci, si, su;

Table 4

Reading rules for consonant digraphs and letter groups
starting with consonants

Digraph Sound Examples

5) reading rules for suffixes-S/ES and-ED (see Table 5 and Model 1).

Table 5
Reading rules for suffixes-S/ES and-ED
Suffix Sound Rule Examples
-S/ES
-ED

To feel confident you are doing it in an appropriate way see the Model.
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Model 1

Reading rules for vowels
Letter | Sound Rule Examples
/er/ |Stressed open syllable Name, fake, table

Cat, family, stamp
Exception: marathon

/el |Stressed closed syllable

Stressed closed syllable with
/a:/ |-R and another consonant
(/r/ is not pronounced)

Car, mark, shark
Exception: father

a Stressed open syllable
/e3/ |ending with-RE (/r/ is not Fare, care, dare
pronounced)
/3l |Unstressed syllable About, apology, marathon

Last unstressed syllable ending

n/ with -age (/1ds/) Voyage, breakage, storage
/el |An exception Any, many
Model 2
Reading rules for consonants
Letter Sound Rule Examples
p /p/ always Pin, pan, pine, speak, top
Model 3
Reading rules for consonant digraphs and letter groups starting with
consonants
Digraph Sound Examples
ch /17 Chair, choose, teacher, much
/k/ Chemistry, chaos

Exercise 9. Find rhymes to the words below.

Model

Sign — pine

(To) bow, ate, book, broad, bullish, cars, cliff, concentrate, dance,
drummer, electrical, fare, fashion, fight, flood, food, glass, glove, main,
meat, memorise, nation, pair, right, road, row, shoe, sigh, sustain, term.
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2.4. Performance exercises

Saving the Pandas Means Dressing Like a Panda

Why conservationists costume themselves like the animals they’re trying
to save.

By Tove K. Danovich

Joe Duff, CEO of Operation Migration, is not the only conservationist
to wear a uniform to work. But instead of the khakis and polos that serve
to show that humans are all part of the same team, his uniform helps him
blend in among a flock of whooping cranes. It’s not a bird costume, per
se. Rather than making the wearer look like something else, its purpose
is to conceal what they are — a human being who’s trying to teach these
cranes how to be wild.

Most of the suit is nothing more than an amorphous white bag
that covers the wearer’s arms and everything from head to mid-calf.
A volunteer of theirs makes every part specially for the program. To hide
their faces, they use white plastic construction helmets covered in a layer
of white fabric, except for a small plate made out of reflective mylar that
they use to see and a strip of mesh to help them breathe. The costumes are
neither stylish nor, in the hot summer months, particularly comfortable.
(“Whooping cranes can spend their life in the marsh and mud and they’re
still pure white; we can’t spend 10 minutes,” Duff says.) They use the
same outfits year-round and have to make them from a material thick
enough that when the light shines through, there’s no chance of a crane
making out the human silhouette underneath. One hand is covered by a
black fabric mitten stitched to the costume so the birds never see a glimpse
of skin. In the other, they carry a puppet meant to look like the head of a
whooping crane. It’s this, not the blob of white human attached to it, that
the birds interact with.

And whooping cranes aren’t the only being put back into the wild
with the help of humans in disguise. Reintroduction efforts for California
condors, peregrine falcons, and Maui parrotbills have all reared birds
using hand puppets meant to resemble the species, if not full costumes.
The Monterey Bay Aquarium uses costumes that they refer to as “Darth
Vader suits” to raise sea otter pups. The internet is full of photo roundups
and videos of panda cubs being carried by humans in panda suits, which
range from what appears to be a baggy panda-colored onesie to a leftover
panda mascot uniform, complete with an oversize head.
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These costumed antics aren't just thoroughly charming; they’re
indicative of our relationship with nature. We might be incapable of (or
unwilling to) fix the problems that have led to these animals becoming
endangered in the first place, but we’re happy to play mother to wild
animals on an individual basis in the hope that these small successes will
make up for the numbers they’ve lost. Give us baby animal photos, we say,
but keep the environmental doomsaying to yourself.

“The whooping crane is so near the precipice of extinction that it is
apt to topple over at any moment,” wrote an ornithologist for National
Geographic in 1937. At 5 feet tall and with a wingspan of over 7 feet,
this snowy white bird with black legs and a head decorated by a single
iridescent red racing stripe is the tallest in North America. In the mid-
1800s, a population of 1,500 birds embarked on an annual migration
from the coldest territories of Canada to warmer grounds near the Gulf
of Mexico. The loud calls of whooping crane pairs echoed for nearly two
miles across marshes throughout the country. By the 1940s, those calls
were replaced with silence; there were only 21 of them left in the wild.

Destruction of wetlands, a growing reliance on pesticides, and — of
course — hunting had completely decimated the population. The plight
of the whooping crane got so much press that they were left more or less
alone, allowing their numbers to grow. But since a crane takes four to
five years to reach sexual maturity and each pair only raises one chick
each breeding season, it was a slow process. In the late 1960s, biologists
proposed the creation of a captive breeding program that might help raise
whooping crane numbers in tandem with their wild cousins.

But teaching the birds bred in captivity how to be wild was another
matter. Operation Migration, which started a costume-rearing program
for whooping cranes in 2001, was involved with every step of the process
of raising the chicks, from hatching to migration. If you’ve ever seen the
1996 film Fly Away Home, you’ll be somewhat familiar with the method.
In the 1980s, Bill Lishman, whose story is dramatized in the movie,
taught Canadian Geese to migrate by allowing them to imprint on him
and then flying the migration route in his ultra-light aircraft, the geese
trailing behind.

Duft, a commercial photographer, helped Lishman travel on the first
migration with the geese in 1993. When that was successful, they moved on
to working with sandhill cranes, then trumpeter swans. But while the birds
completed a successful migration, they were also relatively tame. The men
tried using a simple poncho to disguise themselves with the sandhill cranes.
“They figured it out,” Duff'says. The birds now connected humans with food.
“They’d land in schoolyards, an exercise park for a high-security prison,
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even a pick-your-own strawberry farm.” Sandhill cranes can be as large
as 3 to 5 feet, depending on the species, and have sharp beaks and claws
they’ll use to attack when threatened. The team had to find a way to work
with the birds without the birds realizing it. The cranes needed to feel
totally independent of humans and, in fact, to fear them if encountered in
the wild. “That’s why the costume idea began,” Duff says.

(https://www.racked.com/2018/1/11/16874500/conservation-panda-
whooping-cranes-otters)

Exercise 10. Analyse each word of the text and say which reading rules
can explain its transcription.

Exercise 11. Analyse each two- and more syllable word of the text and
say if you can observe the secondary stress in it.

Exercise 12. Analyse each compound noun of the text and say which
syllable bears the primary stress and which one the secondary stress.

Exercise 13. Analyse each two- and more syllable word of the text and
say if there can be stress shift.

Exercise 14. Choose 10 two- and more syllable words in the text and
draw the accentual structures of the words.

Exercise 15. Choose 10 two- and more syllable words in the text and
find rhymes to them.

Exercise 16. Read each word and compound noun of the text in
isolation according to the reading rules and the accentual patterns.

FEATURES OF CONNECTED SPEECH

Study Recommendations
Objectives: to master the modifications of sounds in connected speech.
Unit Outline:
3.1. Terminology.

3.2. Group project.
3.3. Performance exercises.
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Student will be aware of:
assimilation;
voicing assimilation;
manner assimilation;
place assimilation;
assimilation of place;
glottal stop;
palatalisation;
labialisation;
vowel reduction;
elision;
insertion and linking /r/.

Student will be able to:
work in teams;

identify the sound modifications in connected speech.

To successfully learn the unit student should:

complete the table with terminology;
do the project;
answer the questions:
1. What is assimilation?
2. What is voicing assimilation?
3. What is manner assimilation?
4. What is place assimilation?
5. What is glottal stop?
6. What is palatalisation?
7. What is labialisation?
8. What is vowel reduction?
9. What is elision?
10. What is insertion (liaison)?
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3.1. Terminology

Terminology

Assimilation, voicing assimilation, manner assimilation, assimilation of
place, glottal stop, palatalisation, labialisation, vowel reduction, elision,
liaison, insertion, linking R

Exercise 1. Fill in the table with the words of TERMINOLOGY. If
there are two or more transcriptions, write them all.

Ne Word Transcription Translation
1
2
Model
Ne Word Transcription Translation
1 Phonetics /fo'netiks/ (oneTnka

3.2. Group project

This is an occasion when you are expected to work together to complete
a piece of work. This project involves researching, writing and presenting
a report.

Stage 1. Researching

You study the modifications of connected speech in English with any
available resource. There are five major issues:
1) assimilation (general term):

i. voicing assimilation,

ii. manner assimilation,

iii. place assimilation,

iv. assimilation of place,

v. glottal stop,
2) palatalisation;
3) elision;
4) vowel reduction;
5) insertion (liaison): linking /r/;
6) labialisation.
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Stage 2. Writing a report
You write a report bearing in mind the plan below.
1. Introduction.
2. The definition of the sound modification in English.
3. The examples of the sound modification in English (10 examples
for you to clarify the modification to the audience).
4. The examples of the sound modification in English (15 examples
for your audience to be aware they understand the modification perfectly
well and for you to guide the audience).

Stage 3. Presenting a report

You present your report to the other students. When presenting,
remember the structure and avoid using too many terms and unknown
words. Try to explain everything in your own words.

3.3. Performance exercises

Fill the ‘hungry gap’ with Chinese cedar

The Asian spring crop, common as an ornamental plant in British
gardens, has delicious leaves

Spring is in the air! But as any allotmenteer will know, the sad irony
with seeing the first signs of new life burst forth is that it is usually one of
the leanest months in the British veggie patch. Traditionally known as the
“hungry gap”, this period describes the window where stocks of stored
autumn and winter veg are running low, but the first spring crops have yet
to mature. The term is used so widely to reflect the UK season of growing
that you might think it was an inescapable reality of seasonal eating at our
northern latitude. Yet in other temperate parts of the world that still eat a
much broader range of traditional crops, such as east Asia, this period is
not known as a time of leanness but a time of plenty.

As a greedy botanist fascinated with unusual edibles, what I have
found most intriguing is that many of these prized Asian spring crops
lead secret double lives as common ornamental plants in British gardens.
Having munched my way through my fair share, both when travelling
to their countries of origin and in my own back garden experiments, |
would say that above all my favourite all-rounder has to be the Chinese
cedar, Toona sinensis. It is lovingly referred to in Mandarin as xiang chun
or “fragrant springtime”, and the young leaves of this stately tree have a
deliciously warm, rich flavour and a distinctly bold onion-like aroma.
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In fact, for those unfamiliar with the plant, it is surprising just how
“meaty” or “savoury” a leaf can taste. It’s a world away from the generic
“green” or “leafy” flavour of the plethora of other veg that are almost
interchangeable with kale or spinach. One of my mates, having been
invited to taste the foliage, really hit the nail on the head when he came
out with: “Wow! Beef-flavoured crisps!”

The leaves get this flavour from a range of natural, sulphur-based
compounds that they produce to protect their young growth against insect
attack. Onions and garlic contain the same defence mechanism, which, as
with Toona sinensis, ironically makes them super tasty to humans, too,
with potential health benefits to boot. Their strangely familiar savoury
flavour also means that, as with onions or garlic, they are supremely
versatile in the kitchen, working well in the place of any other green veg in
everything from soups and stews to sautées and stir fries.

But I have saved the best aspect to last. The species, in addition to
having tasty spring shoots, is also a stunningly beautiful garden tree with
peeling bark, rich green leaves and fragrant flowers that the bees just love.
It grows extremely rapidly to form a stately tree in a huge range of soils.
Pick a variety like “Flamingo” and you will get a truly show-stopping
display of powder-pink new growth that can easily upstage any flowering
cherry, but with a far longer display. Want to contain its size? No problem.
They are very amenable to pruning. Or should that be “harvesting”?

(https://www.theguardian.com/lifeandstyle/2018/mar/11/fill-the-
hungry-gap-with-chinese-cedar)

Exercise 2. Transcribe each sentence of any paragraph of the text.
When transcribing, you can use https://tophonetics.com/.

Exercise 3. Underline the clusters of the paragraph transcribed which
are examples of assimilation.

Exercise 4. Underline the clusters of the paragraph transcribed which
are examples of voicing assimilation.

Exercise 5. Underline the clusters of the paragraph transcribed which
are examples of manner assimilation.

Exercise 6. Underline the clusters of the paragraph transcribed which
are examples of place assimilation.

Exercise 7. Underline the clusters of the paragraph transcribed which
are examples of assimilation of place.
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Exercise 8. Underline the clusters of the paragraph transcribed which
are examples of glottal stop.

Exercise 9. Underline the clusters of the paragraph transcribed which
are examples of palatalisation.

Exercise 10. Underline the clusters of the paragraph transcribed which
are examples of labialisation.

Exercise 11. Underline the sounds of the paragraph transcribed which
are/can be examples of elision.

Exercise 12. Underline the sounds of the paragraph transcribed which
are examples of vowel reduction.

Exercise 13. Underline the sounds of the paragraph transcribed which
are examples of linking /r/.

Exercise 14. For more practice transcribe the other paragraphs of the
text and do exercises 3—13.

Exercise 15. Read the text bearing in mind that modifications change
the sound quality. Avoid reading words in isolation.

CLASSIFICATION OF VOWELS

Study Recommendations

Objective: to master the RP by mastering the vowels.

Unit Outline:
4.1. Terminology.
4.2. Classification of vowels:
4.2.1. Classification of monophthongs.
4.2.2. Classification of diphthongs.
4.3. Performance exercises:
4.3.1. Sound /i:/.
4.3.2. Sound /1/.
4.3.3. Sound /e/.
4.3.4. Sound /=/.
4.3.5. Sound /a/.
4.3.6. Sound /a:/.
4.3.7. Sound /o/.

~ 50~



4.3.8. Sound /o:/.

4.3.9. Sound /u/.

4.3.10. Sound /u:/.
4.3.11. Sound /3:/.
4.3.12. Sound /5/.

4.3.13. Sound /er/.
4.3.14. Sound /a1/.
4.3.15. Sound /or1/.
4.3.16. Sound /au/.
4.3.17. Sound /au/.
4.3.18. Sound /19/.
4.3.19. Sound /e5/.
4.3.20. Sound /va/.

Student will be aware of:
the classification of vowels;

peculiarities of pronouncing short monophthongs;
peculiarities of pronouncing long monophthongs;
peculiarities of pronouncing diphthongs.

Student will be able to: pronounce vowels in connected speech.

To successfully learn the unit student should:
« study the unit theory and visit the recommended Internet resources;
complete the table with terminology;
* do all the exercises and assignments;

practise pronouncing each vowel in connected speech;
° comment on:

1) the characteristics of short monophthongs;

2) the characteristics of long monophthongs;

3) the characteristics of diphthongs.

4.1. Terminology

Terminology

Front, front-central, central, back-central, back.
High (close), mid, low (open).

Unrounded, rounded.

Long, short.

A lax vowel, a tense vowel
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Exercise 1. Fill in the table with the words of TERMINOLOGY. If
there are two or more transcriptions, write them all. When translating use
the words in the box below.

Bricokuii mogbeM (3aKphIThIiA ), HOJTUIA, 3aJHUI TPOJBUHYTHIA BIIEPE
pan, 3agHURl psAn, KpaTKuid, JaOWalvu30BaHHBIN, HaMpPSKEHHBIN
IJIaCHBIN, HeJa0UaIM30BaHHbBIN, HEHATPSI)KEHHbIN TJIaCHbIM, HU3KUM
noabeM (OTKPBITHIN), IEPEAHUI OTONBUHYTBIN Ha3al psif, MepenHut
psill, CpeAHUIN MOIbEM (TTOTYOTKPBITHIN), CPETHUIN PSIA,

Ne Word Transcription Translation
1
2
Model
No Word Transcription Translation
1 Short /o) KpaTKui

4.2. Classification of vowels
For more information about each sound and their production,
please visit interactive International Phonetic Association
@ (IPA) chart website https://www.seeingspeech.ac.uk/ or
——  phonetic website Sounds of Speech http://soundsofspeech.

uiowa.edu/resources/english/english.html

R.-A. Knight, P. Ashby, D.F. Finch, P. Roach, B. Collins and
P. Ladefoged argue that vowels are produced with a relatively open vocal

tract and with no significant constriction of the oral cavities; in other words,
they are typically louder than consonants.

According to the time taken by the articulation there are short
monophthongs, long monophthongs and diphthongs in which there is a
change in quality during their duration.

Accordingto the degree of muscular activity involved in the articulation
there are lax vowels occurring in stressed closed and unstressed syllables
with less muscular activity, usually short monophthongs, and tense vowels
occurring in stressed open syllables with more muscular activity, usually
long monophthongs and diphthongs.
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4.2.1. Classification of monophthongs

Monophthongs, or pure vowels, are commonly described according to
certain parameters: the tongue’s position relative to the palate, the portion
of the tongue that is involved in the articulation and the lip shape. So, there
is an established three term classification of monophthongs: 1) height, that
is the distance between the tongue and the palate, with vowels being high,
mid and low; 2) frontness/backness, that is which part of the tongue is
highest, with vowels being front, central and back; 3) rounding, that is the
lips are rounded or unrounded, with vowels being rounded or unrounded.
For more details, see Figure 1 with the diagram of vowels by D. Jones, then

simplified by J. Windsor and finally presented by D.F. Finch.

Frontness/backness
Front Central Back
(o) ' O (o)
close - close
" Y Note that Ois a rounded
- . ' . vowel while O is an
_'E) Mid € 74 2 Mid unrounded one.
(/] A
T
Low = Low
(open) alo (open)

Figure 1. The classification of monophthongs'

Each monophthong takes its own spot on the diagram, which means
that there is difference in producing them even if they are within the
same area.

This is a front, close, unrounded long monophthong. The lips are
spread. The most common realisation is a slight diphthong /1i/ in
stressed open syllables. In other contexts, it is more usual to hear
a monophthong.

This is a front-central, close-mid, unrounded short monophthong.
The lips are slightly spread.

This is a front, open-mid, unrounded short monophthong. The
lips are slightly spread.

' Puc. Ha ctp. 53, 55: Finch D.F, Lira H.O. A course in English phonetics for Spanish
speakers. — London : Heinemann Educational Books Ltd, 1982. — 196 p. — P. 35, 36, 37.
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This is a front, open, unrounded short monophthong. The lips are
spread.

This is a central, open-mid, unrounded short monophthong. The
lips are relaxed.

This is a back, open, unrounded long monophthong. The lips are
relaxed.

This is a back, open, rounded short monophthong. The lips are
slightly rounded.

This is a back, open-mid, rounded long monophthong. The lips
are strongly rounded.

This is a back-central, close-mid, rounded short monophthong.
The lips are rounded.

This is a back, close, rounded long monophthong. The lips are
moderately rounded. The most common realisation is a slight
diphthong /uii/ in stressed open syllables. In other contexts, it is
more usual to hear a monophthong.

This is a central, open-mid, unrounded short monophthong. The
lips are relaxed.

This is a central, open-mid, unrounded long monophthong. The
lips are relaxed.

4.2.2. C(lassification of diphthongs

Diphthongs are considered to be one sound but with two vowel
qualities to be produced. The first element is referred to as the onglide,
its end element to as the offglide. Diphthongs are commonly described

according to certain parameters: 1) the distance that the tongue travels
when gliding from the ongide to the offglide, with diphthongs being wide
(long distance) and narrow (short distance); 2) according to the direction

that the tongue makes when gliding from the ongide to the offglide, with
diphthongs being centring with a glide towards a central position and
closing with a glide towards a closer, or higher, tongue position that can be

front-closing if the offglide is front or back-closing if the offglide is back.
For more details, see Fig. 2 and Fig. 3 with diagrams of diphthongs by
B. Collins and D.F. Finch.
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Front Central Back Front Central Back
High \ﬁ T \ High
(close) \ 13 \ U3, (close)
Mid er ElY Mid
\ - .
Low ailavMs1 gt Low
(open) (open)

Fig. 2. The English closing
diphthongs with the finishing areas
close to /1/ or /u/

Fig. 3. The English centering
diphthongs with F showing the
finishing area of /o/

XSt DMl Classification of diphthongs

Using the labels for diphthongs from the text and the model, write
labels for diphthongs according to the distance and the direction of the
tongue when gliding from the onglide to the offglide.

Model
/et/ is a narrow front-closing diphthong.
/av/ is a wide back-closing diphthong.

4.3. Performance exercises

LN Sound /i:/

Tongue twisters
. Eating between meals?
. Greek meets Greek.
. Reach me a needle, please.
. Pete eats chiefly meat.
. Please feel free to leave.
. My niece feels seedy.

N O\ AW N

. He speaks Chinese and Japanese with equal ease.
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8. Fifteen teens eat fifteen sweets,
Sixteen teens eat sixteen sweets.
If fifteen teens didn’t eat fifteen sweets,
Would sixteen teens eat sixteen sweets?

Exercise 2. Practise reading the tongue twisters.

Dialogue

INAC_ :IT'SC TOE ATM

CHRISTINA: W w_ 'y 1  toe ,P_ ?Thec
S are the c

PETER: Er... mmm ...oh,ac S D ,C
CHRISTINA: C_~ .mmm ...J  ?W___ 'y 1 ab_
S orac S ?

JANINE: Ac S P .

PETER:W__ _a y ,C ?W 1 ¢ or
b ?

WAITRESS: Arey _allr  too  ?W__w y 1  toe ?
CHRISTINA: Er, we’ll h o b s , t C

S and, mmm, t_ for me.
JANINE: T _formet ,p
PETER:Y ,m t t  t ,p .
WAITRESS: O b S ,t c S
and t t

Exercise 3. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

Sound /1/

Minimal pairs
It — eats, ill — eel, fill — feel, myths — meals, did — indeed, lives — leaves,
sick — seeks, sits — seats, pill — peals, him — heels, picked — peaks,
women — weak, will — wheels.

Exercise 4. Practise reading the minimal pairs.
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Tongue twisters
1. I think it’s a bit thick.
2. Willie’s quick-witted.
3. It isn’t his business, is it?
4. Tillie is niminy-piminy.
5. Mister Twister daily visits a busy city
With many office buildings.
Is it easy to live in a busy city
With many office buildings?

Exercise 5. Practise reading the tongue twisters.

Dialogue

T I F

BILL:G__ e ,M_ L

GINA:IsK__ in?

BILL:Ishec  tothec .M L ?It’sthe C F
F

MRS LEE: K i
BILL: H _ heis!

GINA: Hi, K !

KIM: Hi,G___'Hi,B__ !

BILL: K , w g t t f  t tos__t
p -W f forc !

MRSLEE:L K ..

KIM: Isit i ?

GINA: We t itis. F t as f a g and
C inA ,and ...

BILL:...t then_f isa  thes b O g

c ,andt ...

GINA: ...t  it’stheb f —TheH of E C

KIM: C !

BILL: It’sat f

MRS LEE:Ify i K

GINA:Itw___ _beap_ tom___ it

MRSLEE:N 1 |y k

BILL: And it b inf m

~B7 ~



MRS LEE: K_!
KIM: Q '0rw m___ theb ofthe g

£ !

Exercise 6. Listen to the dialogue and practise reading the dialogue

trying to imitate the speakers’ intonation.

Sound /e/

Minimal pairs

Men — mean, said — seeds, end — eat, pet — pity, left — leaf, beast — best,
better — bitter, bread — breed, gem — gym, neck — Nick, bed — bid, tell —

till, bells — bills.
Exercise 7. Practise reading the minimal pairs.

Tongue twisters
. Well said.
. Press the bell.
. Well, I never.
. Get better.
. Very well, then.
. The engine went dead.
. It then settles the question.
. Ed expects better weather yet.
. Jen spent ten pence on a dress,

O 0 9 N L A W N —

Jem spent seven pence on a sweater.
Can Jen spend seven pence on a dress?
Can Jem spend ten pence on a sweater?

Exercise 8. Practise reading the tongue twisters.

Dialogue

F

ADELE: H ,E _'H ,B ' H , E ! H , E 'H_,
e !

EVERYBODY EXCEPT KEVIN: H | A !

EMILY:N___ tos_y a A Kt isA LA ,t

is K .
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ADELE: H , K . A y 1 tothe R._ H C
P ?1t’st |

KEVIN:Y ..Ist b  ?A 'y af of E ?
ADELE:Y_ .

KEVIN:E s s h af c A .

EDDIE: H vy to M f A . 1 on the
k b .

EMILY: And t F b onthes .

BEN:C Ig y ad
ADELE:Y ,t B .S 1 withab__ ofi_init.
EMMA:H y m m f A yet, K ?

KEVIN:Y I j m h .S v |

BEN:H_ d y_ s y _h A ?
ADELE:Iw___ toS_ A w myb f K
EVERYBODY:W__ !

EMMA: W a_j .

EDDIE:W__i e ?

ADELE: N v . B 1Is e .Ih a_m
|

Exercise 9. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

Sound /ce/

Minimal pairs
Added — end, that — this, back — Beck, pal — peel, bad — beds, pant —
pence, shall — shell, lap — leap, ham — him, flat — fleet, Annie — Emily,
man — mean, match — Mitch.

Exercise 10. Practise reading the minimal pairs.

Tongue twisters
1. Fancy! Fancy that!
2. That's absolutely fantastic!
3. The lad cannot be that bad.
4. Ann chatters like a magpie.
5. Pat cannot catch that.
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6. He that hatches matches hatches catches.

7. Alice Adam chats with attractive actors,
Andy Alan chats with attractive actresses.
If Alice Adam didn’t chat with attractive actors,
Would Andy Alan chat with attractive actresses?

Exercise 11. Practise reading the tongue twisters.

Sound /a/

Minimal pairs
Come — can, cut — cat, but — bat, some — seamed, done — Dan, won —
wins, tongue — tank, just — jest, shut — sheet, must — mask, pulse — pal,
cult — melt, luck — lack.

Exercise 12. Practise reading the minimal pairs.

Tongue twisters
1. Pluck up your courage!
2. Double Dutch!
3. My brother made Mother’s cup run over.
4. None but dullards copy one another.
5. A funny puppy runs in front of a pub,
A fluffy puppy runs in front of a club.
If the funny puppy didn’t run in front of the pub,
Would the fluffy puppy run in front of the club?

Exercise 13. Practise reading the tongue twisters.

Dialogue

S D L H

JASMINE:H_ . w__arey sos ?H_ ,w__arey_ sou ?
Id u .

DUNCAN:Y _d 1  me,] .

JASMINE: But D Ly v, o om !

DUNCAN: T u ] .Y 1 myc

JASMINE: J ?
DUNCAN: No,h__ b .
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JASMINE: D ?

DUNCAN:No.S__ b f J .N_t o .Theo
b .H Yt h_ 1 and 'mu
JASMINE: D 'T u I !

DUNCAN: And H 1yt .
JASMINE: No, he d .
DUNCAN:Y ,hed .

JASMINE:D  |j o I m ITh 1 with H
Y m_ w1l 'y ¢ m__ b t H

H

DUNCAN:O_,j_ s up,J !

JASMINE: But h It y w

DUNCAN: Oh,s  up,J

JASMINE: N__ t e 'Y i ,D .Y_s__up!

Exercise 14. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

SN Sound /a:/

Minimal pairs
Park — truck, dark — duck, task — tusk, heart — hut, staff — stuff, bart —
but, cart — cut, dance — done, last — luck, pass — pluck, barn — bun,
bars — buzz, carp — cup.

Exercise 15. Practise reading the minimal pairs.

Tongue twisters
1. Are we to be a large party?
2. He laughs best who laughs last.
3. Father’s rather hard on Charles.
4. The exam will be rather hard to pass.
5. How smart you are, aren’t you, Mark?
6. Mark’s car’s faster than Bart’s car,
Bart’s car’s smarter than Mark’s car.
If Mark’s car wasn’t faster than Bart’s car,
Would Bart’s car be smarter than Mark’s car?

Exercise 16. Practise reading the tongue twisters.
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Dialogue

A P

ALANA:W___ am p t 'l h  som_f |
M .

MARGARET: W y g ,A ?

ALANA:H 'y a .T .T e .

MARTIN: A 'M !C__ _intotheg. . T D

and M M a d ontheg .

MARGARET: Inthed  ?

MARTIN: T d u the s

ALANA: F '!AndB__ ] isp h g

MARGARET:J 1 atT__!S ¢ d buts_ 1 \%
S .

MARTIN: L _ atM .W___ af d !
ALANA: W___ an a c t a !L t  a
p of t

Exercise 17. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

Sound />/

Minimal pairs
Dock — dark, lock — luck, dot — dart, cod — card, lost — last, shop — sharp,
pot — part, clock — clerk, cost — cast, shock — shark, hot — heart, box —
barks, stock — stuck.

Exercise 18. Practise reading the minimal pairs.

Tongue twisters
1. Not for toffies!
2. Possibly not!
3. What a lot of nonsense!
4. Tom’s watch stopped.
5. Poll’s gone to the wrong shop.
6. Was it possible to stop Tom?
7. Rob often drops his wallet in shops,
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Tom often drops his wallet at stops.
If Rob didn’t often drop his wallet in shops,
Would Tom often drop his wallet at stops?

Exercise 19. Practise reading the tongue twisters.

Dialogue

TVA FOR “O ?
VOICEA:W_____w w 'y M B ?
MRSBLOGGS:W_  w = w_ me?lw___ ah f
t h j_ofw_ s 1

VOICEB: B ab of O , M B !

VOICEC: O issos__ands .

VOICED:Y d w 1 ofh w w O
VOICEA:I n al j w_ O

VOICEB:U O o !

VOICEC:Y__ w bes LWy g O
VOICE D: E w (0] .

EVERYBODY: O issop !

Exercise 20. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

Sound />:/

Minimal pairs
Saw — sock, call — cod, hall — hop, order — god, autumn — bottom,
daughter — dot, tall — tock, fall — flop, port — pot, pour — pock, taught —
plot, short — shot, small — smog.

Exercise 21. Practise reading the minimal pairs.

Tongue twisters
1. All aboard!
2. Draw in your claws!
3. It’s all your fault!
4. Pau’s eyes draw straws.
5. Forewarned is forearmed.
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6. George always talks horse.

7. Cora adores small talk.

8. Norton is forcing an open door.

9. Four explorers explore forty waterfalls,
Forty explorers explore four waterfalls.
If four explorers didn’t explore forty waterfalls,
Would forty explorers explore four waterfalls?

Exercise 22. Practise reading the tongue twisters.

Dialogue

S R F R S 4

ANNOUNCER: T m the R f t a

b f Y L S iso s r ,ands w__ at
the a .

LAURA SHORT: G_  m , 1 T isL S
A thef a w t me. H G B |t
g .G__ m ,G_ .

GEORGEBALL:G__ m LAy ar ?
LAURASHORTY ,G___ .I'mL S f R S

4T wusa the f m w_ Y

GEORGE BALL: W___,itw__a .Wel .Andthes  w__
f £ f B itw my f ,L

LAURASHORTW_  f w_it,G ?

GEORGE BALL: The f .

LAURA SHORT: The f ?

GEORGE BALL:Y . Thef .T w a f over

orl theb | -

Exercise 23. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

R Sound /u/

Minimal pairs
Good — god, look — lock, put — pot, could — cod, books — box, wood —
what, cook — cock, full — fall, bull — ball, foot — thought, push — porch,
could — cord.
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Exercise 24. Practise reading the minimal pairs.

Tongue twisters
1. Would you help the woman if you could?
2. Keep a good look out.
3. It wouldn’t look good, would it?
4. If only Foot should pull through!
5. Wolfe is put to the push.
6. A good-looking woman cooks cookies
With sugar and gooseberry from a good cookbook.
If the cookbook wasn’t good,
Could the good-looking woman cook good cookies?

Exercise 25. Practise reading the tongue twisters.

AL B

MRCOOK.C 'y t mew__y p myb B ?
MRS COOK.I  itont b ?

MR COOK.No.T__ b isf _ofy ¢ b
MRSCOOK. Ty s 1 intheb ,S y_?
MRCOOK.1T 1 .Y t t b andp__its ,d
y_?

MRS COOK. Thel  -r?

MR COOK. No. T 1 ILg top_a myb  inab
and1l___ it!

MRSCOOK.L ,J !It'sonthef n_  toy f
MR COOK.Ah!G !

Exercise 26. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

N /A Sound /u;/

Minimal pairs
Foot — food, took — two, shook — shoot, cook — cool, book — boot, full —
fool, pull — pool, hook — who, should — shoe, put — poodle, wool — woo,
wolf — woo.
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Exercise 27. Practise reading the minimal pairs.

Tongue twisters
. The new moon is due.
. You are a nuisance too.
. Rupert will do beautifully.
. Don’t you be too soon, Bruce.
. Trudie is too busy doing the rooms.
. Lou grew too big for his boots.

N N AW N =

. School menu usually includes
Seafood soup, noodles and stewed fruit.
University menu usually includes
Goose, cucumbers, mushrooms and fruit juice.

Exercise 28. Practise reading the tongue twisters.

Dialogue

THET R S INTHE S

MISSLUKE: G___ a , g

GIRLS: G a ,M_ L

MISSLUKE: T  a w_ g  tol h toc s
T ony ¢ andl___ atu t -t

LUCYE  me M L

MISSLUKE:Y ,L ?

LUCY:- T s ¢ g ony s

MISS LUKE: W__ t t c g onthef ?W ity |
L ?

LUCY:No,M L .Itw S .

MISS LUKE: W__?

LUCY:S D

SUSAN: Itw me, s w1

JULIE: Itw__y !

SUSAN: Itw_ me!lMym_ f  ofc g .L M
L !

JULIE:S p  myh S . Itw_y !

SUSAN:Y_ !

JULIE: Y !
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MISS LUKE: E me!lfy t ¢ w t r ,

y c_ s __a S i ofg tothep

Exercise 29. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

NI Sound /3:/

Minimal pairs
Sir — Sam, her — ham, girl — gem, burst — bust, first — fist, hurt — hot,
learn — lean, fir — fork, world — warm, bird — board, surf — sort, err — or,
earn — corn, curl — call.

Exercise 30. Practise reading the minimal pairs.

Tongue twisters
. A worm will turn.
. The work will serve no purpose.
. The girls preferred to work turn-and-turn again.
. Myrtle too will serve a certain purpose.
. Percy’ll certainly prefer to start the journey early.
. Ernest is determined to learn German.
. The first skirt is dirtier than the third shirt,
The first shirt is dirtier than the third skirt.
If the first skirt wasn’t dirtier than the third shirt,
Would the first shirt be dirtier than the third skirt?

~N N R W N =

Exercise 31. Practise reading the tongue twisters.

Dialogue

THEW_ N

SIR HERBERT:N !

COLONEL BURTON: N 't !

SIRHERBERT:-N  !'Myh h !

COLONEL BURTON: N S a w S d

S .

SIRHERBERT:Hen  a atw___ e .

COLONEL BURTON: He a__ ...er ... N T w at
w onT Wt ?
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SIR HERBERT: No,t  w .
COLONEL BURTON: N S is the w n in the

w_ i he,S H ?
SIR HERBERT: No, hei_ , C B .H_ thew n
inthe w !

Exercise 32. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

SN VA Sound /2/

Minimal pairs
Affect — effect, accept — except, sitter — city, offers — office, better — Betty,
fisher — fishy, armour — army.

Exercise 33. Practise reading the minimal pairs.

Tongue twisters
. A day after the fair.
. If I were you, I should not do it.
. There must be no delay!
. Try not to make a fool of yourself.
. Never judge from appearances.
. Man can die but once.
. Everest is higher than Olympus,
. Olympus is lower than Everest.
. If Everest wasn’t higher than Olympus,
10. Would Olympus be lower than Everest?

O 0 N N D bW =

Exercise 34. Practise reading the tongue twisters.

Story

Far out in the uncharted backwaters of the unfashionable end of the
western spiral arm of the Galaxy lies a small unregarded yellow sun.
Orbiting this at a distance of roughly ninety-two million miles is an utterly
insignificant little blue green planet whose ape-descended life forms are
so amazingly primitive that they still think digital watches are a pretty
neat idea.
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This planet has--or rather had--a problem, which was this: most of the
people on it were unhappy for pretty much of the time. Many solutions
were suggested for this problem, but most of these were largely concerned
with the movements of small green pieces of paper, which is odd because
on the whole it wasn’t the small green pieces of paper that were unhappy.
And so the problem remained; lots of the people were mean, and most of
them were miserable, even the ones with digital watches.

Many were increasingly of the opinion that they’d all made a big mistake in
coming down from the trees in the first place. And some said that even the
trees had been a bad move, and that no one should ever have left the oceans.
It is the story of a book, a book called The Hitch Hiker’s Guide to the
Galaxy--not an Earth book, never published on Earth, and until the
terrible catastrophe occurred, never seen or heard of by any Earthman.

(The Foreword to Douglas Adams’ The Hitch-Hikers Guide to the
Galaxy, Pan Books, London, 1979, http://www.heretical.com/miscella/
hhg.html)

Exercise 35. Practise reading the story aloud.

SN SR Sound /e1/

Minimal pairs
Pain — pen, raid — red, main — men, sail — sell, fail — fell, mail — Mel,
bail — bell, mate — met, wait — wet, bake — beck, date — debt, paper —
pepper, afraid — Fred.

Exercise 36. Practise reading the minimal pairs.

Tongue twisters
. Make haste.
. Save your pains.
. Name the day.
. Haste makes waste.
. Fay’s afraid she may fail.
. It may rain today.
. Kate’s mainly to blame.
. They are playing the waiting game.
. They have eight minutes to make train.

O 0 3 N L B W N —
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Exercise 37. Practise reading the tongue twisters.

AT THE R S

MRGREY: Tt I ' b w h_ fora__ .
PORTER:W __ t 2

MR GREY: The 8.18t0B____ S

PORTER: The 8.18?1 _a y m___am

>S__
MR GREY: Am ? My t s :B S t —
8.18.
PORTER: Oh no. The B S t 1 at 8.08.
MR GREY: At 8.08?
PORTER: T___ ¢ the t atthee  of A .1  the
f ofM _t
MR GREY: C it?’ M Is then t ?W_ d it
s ?
PORTER:Its  :B S t — 8.08.
MR GREY: Ohno! Y r .Thet i |

Exercise 38. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

SN U Sound /ar/

Minimal pairs
Eyes — as, mine — man, side — sad, height — hat, fight — fat, sight — sat,
might — mat, bike — back, like — lack, kite — cat, pike — pack, dine — Dan,
right — rat, pile — pal.

Exercise 39. Practise reading the minimal pairs.

Tongue twisters
1. Time flies!
2. Mind your eye.
3. And pigs might fly.
4. My child’s bright.
5. I had a white night.
6. I quite like Mike.
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7. 1 find it quite right.
8. Stop piping the eye like the crocodile.
9. But meanwhile it is flying, the time is flying.

Exercise 40. Practise reading the tongue twisters.

Dialogue

H ,C ANDN

HEIDI: Hi, N___ .

NIGEL:Hi,H_ . Hi,C Y 1 n_ ,C
NIGEL:W___ vy 1 s i ¢ ,C ?

CAROLINE: No t , N .I'mb t .1h 99p

tot  byF .

NIGEL:N. m  .Doy I m b r ,C ?
CAROLINE: S .My m '..H .. Hi,R___!'I'dl___
that...... ... atf ... atthel LLIs19H S b b !
NIGEL:W___ y I  toc__ r  w_ met ,C ?
CAROLINE: Nt ,N .I'mg forad w___R
NIGEL:W__a F  ?

CAROLINE: F 21 g c w_ M
NIGEL:A_r_ t .B_.

HEIDI: C , N p_s b y ¢
CAROLINE: Isits n ,H ?

HEIDI: No.I__as .

Exercise 41. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

VNS Sound />1/

Minimal pairs
Join — John, spoilt — spot, point — pot, doily — dolly, boys — boss, toys —
toss, noise — not, broil — brought, oil — all, soil — small, foil — fall,
coin — corn.

Exercise 42. Practise reading the minimal pairs.
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Tongue twisters
. Boys will be boys.
. The noise is annoying.
. Join me in the voyage.
. It’s beyond the point.
. Roy forgot his appointment.
. What’s the boiling point of oil.
. Joy is at boiling point.

O N N L AW~

. Boys take enjoyment in spoiling toys.

Exercise 43. Practise reading the tongue twisters.

Dialogue

J R R R

ROY COYNE: W___at n ,M__ R !

JOYCE ROYAL: I ita ,R_ ?It’so_ ofo .

ROY COYNE: AR R 'O0_ofo ?2..A 1 . The
w b ' P y S the m_ . Ore
d itt H d 'It'ss  ab R

R .. AndaR R i at !

JOYCEROYAL:H__ d 'I__ bel  formya

Exercise 44. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

N UM Sound /av/

Minimal pairs
Owl — are, found — far, town — tar, ground — grant, mouse — mast, out —
cart, down — darn, house — hard, doubt — dart, hour — are, tower — tare.

Exercise 45. Practise reading the minimal pairs.

Tongue twisters
1. Now, now.
2. Out of doubt.
3. Count Brown out.
4. Without doubt Gower is somewhere around.
5. Howell is seldom out of town nowadays.
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6. Now, how would Brown work that problem out?
7. I’'m doubtful about the hour.

8. They found themselves about the town tower.

9. Out of the house to the grounds!

Exercise 46. Practise reading the tongue twisters.

AM_ INTHEH

MRBROWN:I  f am m

MRS BROWN: Oh! Y S too 1 .S d andd
f .

MRBROWN:I  f am_ intheh .

MRS BROWN:Ab m_ ?

MR BROWN:Y_ .Al T m s a
inthel .

MRS BROWN:Ontheg  ?

MR BROWN:Y_ .It’su the ¢ n

MRS BROWN:W . g ito

MR BROWN: H_ ?

MRS BROWN:T___ thec u d .G_ito_s . We
d w am inour h .O__ isthec h in
thet !

Exercise 47. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

SN VAN Sound /2u/

Minimal pairs
So — sir, own — earn, stone — stern, goal — girl, code — curd, dote —
dirt, tone — turn, woke — work, bone — burn, loan — learn, pole — pearl,
blow — blur, cold — curb.

Exercise 48. Practise reading the minimal pairs.

Tongue twisters
1. Oh, no!
2. I suppose so.
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3. No go.

4. Go slow.

5. Follow your nose.

6. No smoking.

7. Don’t grow cold.

8. Tea so soon grows cold.
9. I vote we go home.

Exercise 49. Practise reading the tongue twisters.

Dialogue

S INO

JOANNA:J !J 'J 'H  ,w__ up,J !
JOE:Oh!'W__ isit,J  ?

JOANNA:L o ofthew .

JOE:No.Mye arec ,andI’'mg_ togotos a
JOANNA: Oh! D gotos ,J L atthes_ !

JOE:S __ ?Butit'so__ O Jdk ot nos
JOANNA:C o tothew  ,J

JOE: Y j ,J .T nos__ .

JOANNA: OK. I p myc__onandgoo_ andm__ as
and t itaty n_,J ] !

Exercise 50. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

VN LA Sound /12/

Minimal pairs
Near — knee, dear — deem, here — heel, beer — beam, real — read, idea —
deal, appear — peak, mere — meet, clear — clean, theatre — feet, year — eel,
fear — feel.

Exercise 51. Practise reading the minimal pairs.

Tongue twisters
1. Oh, dear, oh, dear.
2. It’s a curious experience.
3. This periodical appears once a year.
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4. It’s not nearly as fearful as it appears.
5. Can you hear clearly from here?

6. The museum is somewhere near here.
7. Experience keeps a dear school.

8. The idea — my dear!

9. All’s queer here.

Exercise 52. Practise reading the tongue twisters.

Dialogue

AB M
MR LEAR: L h__ab__h_ ,d .
MRS LEAR:W___ag i !T h v g b h . We

c h 1 'y . -
MR LEAR: The a h_ isv._ ¢

MRS LEAR: Buti  w t 1Ly .

MRLEAR:T b ,p .

MRSLEAR:L ,d !L att m d b
MR LEAR: Hisb__ isinhisb__ .

MRS LEAR: His b hasn d intohisb___!

MR LEAR: Sh!Hem__ h_

WAITER:H___y are,sirT__b_

MR LEAR: T y_.C !

MRSLEAR:C__ 'H_  totheb m !

Exercise 53. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers’ intonation.

CNCA Sound /co/

Minimal pairs
Air — ear, hair — here, share — sheer, dare — dear, pair — peer, chair —
cheer, fare — fear, fair — fat, dare — Dan, tear — tack, swear — swam,
care — cat, stairs — stars.

Exercise 54. Practise reading the minimal pairs.
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Tongue twisters
. Well, I declare.
. There! There!
. Bear and forbear.
. I dare swear.
. What’s the air-fare?
. It’s late to tear your hair.
. It’s their fair share.
. Mary wears her hair long.

O N N L AW~

Exercise 55. Practise reading the tongue twisters.

Dialogue

AP OFH

MARY:1___ 1t s h ,C .T ap__ .
CLAIRE:H vy 1 c e
MARY:Y .T n h_ .T j a a !
CLAIRE:H___y_ 1 u ?

MARY: U !'D 'E 'T j  a
t !

CLAIRE: Hm!'A_t s ,M__ 7

MARY: Y . W_?

CLAIRE:W___ |y w o oft iny h !
MARY:Oh! T w the o o_?

CLAIRE: It’so_ t u the ¢
MARY: Hm!

Exercise 56. Listen to the dialogue and practise reading the dialogue
trying to imitate the speakers' intonation.

SN/ Sound /va/

Minimal pairs
Tour — two, sure — shoe, poor — pool, fuel — fool, cruel — true, pure —
pull, tour — took, cure — cook, cruel — crook.

Exercise 57. Practise reading the minimal pairs.
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Tongue twisters
1. For sure.
2. It’s a usual cure for a cold.
3. Curiosity is incurable.

N

. I’ll surely speak more fluently after a tour to Europe.
5. Do you feel secure about your fuel?

6. The truer my friends are, the surer I feel.

7. Wasn’t it pure cruelty?

Exercise 58. Practise reading the tongue twisters.

CLASSIFICATION OF CONSONANTS

Study Recommendations

Objective: to master the RP by mastering the consonants.

Unit Outline:

5.1. Terminology.

5.2. Classification of consonants.

5.3. Performance exercises:
5.3.1. Sound /p/.
5.3.2. Sound /b/.
5.3.3. Sound /t/.
5.3.4. Sound /d/.
5.3.5. Sound /k/.
5.3.6. Sound /g/.
5.3.7. Sound /s/.
5.3.8. Sound /z/.
5.3.9. Sound /[/.
5.3.10. Sound /3/.
5.3.11. Sound /4.
5.3.12. Sound /d3/.
5.3.13. Sound /f/.
5.3.14. Sound /v/.
5.3.15. Sound /w/.
5.3.16. Sound /j/.
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5.3.17. Sound /h/.
5.3.18. Sound /6/.
5.3.19. Sound /9/.
5.3.20. Sound /m/.
5.3.21. Sound /n/.
5.3.22. Sound /y/.
5.3.23. Sound /1/.
5.3.24. Sound /r/.

Student will be aware of:
characteristics of consonants;
peculiarities of pronouncing plosives;
peculiarities of pronouncing nasals;
peculiarities of pronouncing fricatives;
peculiarities of pronouncing approximants;
peculiarities of pronouncing affricates.

Student will be able to: pronounce consonants in connected speech.

To successfully learn the unit student should:
study the unit theory and visit the recommended Internet resources;
complete the table with terminology;
do all the exercises and assignments;
practise pronouncing each consonant in connected speech;
comment on:

1) the characteristics of plosives;

2) the mistakes of pronouncing plosives;

3) the characteristics of fricatives;

4) the mistakes of pronouncing fricatives;

5) the characteristics of affricates;

6) the mistakes of pronouncing affricates;

7) the characteristics of approximants;

8) the mistakes of pronouncing approximants;

9) the characteristics of nasals.
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5.1. Terminology

Terminology

Plosive, nasal, fricative, lateral, affricate, approximant

Labial, apical, coronal, dorsal, mediodorsal, postdorsal

Bilabial, labio-dental, glottal, dental, alveolar, post-alveolar, palato-
alveolar, palatal, velar

Fortis, lenis

Voiceless, voiced

A sonorant, an obstruent

Exercise 1. Fill in the table with the words of TERMINOLOGY. If
there are two or more transcriptions, write them all. When translating use
the words in the box below.

AJbBEOJISIpHBIN, allMKaJIbHBIN (TIepeIHESI3bITHBII), alllTPOKCUMAHT,
addpukara, 60KOBOIA (3ByK), B3PBIBHOU 3BYK, TYOHOI, [JIyXOi,
rOpTaHHbIN, TYOHO-TYOHOI, TYOHO-3yOHOM, TOPCaTbHbIA,
3aaJIbBEOISIPHBIN, 3aJHEHEOHBI, 3BOHKUIA, 3yOHOM, KOPOHAJIbHBII
(TmepenHes3bIYHbI), HOCOBOH 3BYK, MajlaTaIbHO-aJIbBEOJISIPHBIN,
najaTajbHbI, MOCTAOPCANbHbIN (3aAHESA3bIYHBII), CUIbHBIN (hop-
TUCHBII), CJIa0bIi (JICHUCHBII), COHOPHBIN 3BYK, MEIMOI0PCATBHBIN
(cpenHes3bIuHbIN), PPUKATUBHBIN 3BYK, IITYMHBII COTIACHBIA

Ne Word Transcription Translation
1
2
Model
No Word Transcription Translation
1 Voiced /voist/ 3BOHKMI

~ 79 ~



5.2. Classification of consonants

For more information about each sound and their production,

please visit interactive International Phonetic Association

@ (IPA) chart website https://www.seeingspeech.ac.uk/ or

—  phonetic website Sounds of Speech http://soundsofspeech.
uiowa.edu/resources/english/english.html

The classification of consonants is based by R.-A. Knight, P. Ashby,
D.E Finch, P. Roach, B. Collins and P. Ladefoged on the parameters of
place of articulation, manner of articulation and energy of articulation.

The place of articulation says where in the vocal tract the sound is
articulated, in other words, which one is an active articulator (see Table 1)
and which one is a passive articulator (see Table 2). If the active
articulator is a lip, a sound is labial; if the active articulator is a tip
of the tongue, a sound is apical; if the active articulator is a front or
back of the tongue, a sound is dorsal; if the active articulator is the
blade of the tongue, a sound is coronal; if the active articulator is the
glottis, the sound is glottal.

Table 1
Places of articulation according to the active articulator
Phonetic Descriptor The Active Articulator Sounds
Labial Lower lip pbmfvw
Apical (apico-) Tongue-tip 00szrl
Tip and blade tdn
Coronal
Blade and front of tongue I3 ds
Mediodorsal Front of tongue ]
Dorsal
Postdorsal Back of tongue kgn
Glottal Glottis h
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Table 2

Places of articulation according to the passive articulator

Phonetic Descriptor The passive articulator Sounds
Labial Upper lip pbmw
Dental Upper teeth fvoo

Alveolar Alveolar ridge tdsznl
Post-alveolar Back of alveolar ridge r
Palato-alveolar Alveolar ridge and hard palate J30d3
Palatal Hard palate j
Velar Soft palate (velum) kggw

The manner of articulation says how the airstream is modified by the
articulators and what is the relationship between the active and passive
articulators, or constriction (see Table 3).

If there is less constriction between the articulators during the
production of consonants, it results in sonority and this group of consonants
is labeled sonorants. The sonorants are the nasals and the approximants.
If there is a complete or narrow constriction between the articulators, the
consonants are labeled obstruents. The obstruents are the plosives, the
fricatives and the affricates.

Table 3
Manner of articulation
Natul:e (.)f Effect of Constriction Type of Sound Sounds
Constriction
Blocks airstream
completely, then there is a Plosives pbtdkg
sudden release.
Blocks airstream
Complete completely, but allows nasal Nasals mn 1
closure escape.
Blocks airstream
completely, then there is .
a slow release with slight AR yds
friction.
Clpse . Narrowmg gives rise to Fricatives fvodsz/
approximation friction 3h
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NEIE T Effect of Constriction Type of Sound Sounds

Constriction
Open . No block, no friction AATPIOIATE, rwj
approximation (central)

Blocks airstream centrally,
. Lateral
Partial closure but allows lateral escape (approximant) 1
without any friction. pp

Energy of articulation says what the articulation of a consonant sound
is like. If the articulation is more energetic and voiceless, the sound is
fortis; if the articulation is less energetic and voiced, the sound is lenis. The
fortis/lenis contrast only affects pairs: /p/ is fortis and /b/ is lenis while /h/
is voiceless but neither fortis nor lenis as there is no pair.

XSl The classification of consonants

Fill in the tables A and B by consulting the text above. Tables 1 and 2
are combined in Table A.

Table A

Manner and place of articulation of English consonants

Place  pilabial Labiodental Alveolar  Glottal
Manner
Plosive pb td
Affricate
Table B
The fortis/lenis contrast
Fortis Lenis
p.. b..
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WSt The labels for consonants

Using the labels for consonants from the text above and the model,
write labels for each consonant according to the place, manner and energy
of articulation.

Model.
/p/ is an obstruent; a fortis bilabial plosive.
/s/ is an obstruent; a fortis apico-alveolar fricative.
/n/ is a sonorant; a voiced coronal alveolar nasal.
/l/ is a sonorant; a voiced apico-alveolar lateral approximant.
/W/ is a sonorant; a voiced labial-velar approximant.

5.3. Performance exercises

Sound /p/

Minimal pairs
Piece, port, party, speak, pool, pin, pack, pet, pot, put, stop, hope, lap,
open, happen, plot.

Exercise 2. Practise reading the minimal pairs.

Tongue twisters
1. Percy’s as proud as a peacock.
2. Peg’s as pretty as a picture.
3. They pulled Paul to pieces.
4. Don’t pass up the opportunity, Rupert.
5. Paolo Piccolli prepared for his presentation party
A pair of plates of pizzas with potatoes and pepper
And a pair of plates of pasta with prawns.
Which pair of plates pleased people at Paolo’s party?

Exercise 3. Practise reading the tongue twisters.

Exercise 4. Listen and write the dialogue. Then listen and check.

Passports, please
OFFICIAL:
MR TUPMAN:
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MRS TUPMAN:
MR TUPMAN:
MRS TUPMAN:
MR TUPMAN:
MRS TUPMAN:
MR TUPMAN:
MRS TUPMAN:
OFFICIAL:

MR TUPMAN:
OFFICIAL:

MR TUPMAN:
OFFICIAL:

Exercise 5. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

Sound /b/

Minimal pairs
Bee — pea, bar — par, bin — pin, back — pack, beer — peer, bear — pair,
bride — pride, mob — mop, cab — cap, hob — hop, bye — pie, bay — pay.

Exercise 6. Practise reading the minimal pairs.

Tongue twisters
1. Rob’s as blind as a bat.
2. Betty’s as bold as brass.
3. Barbara’s as busy as a bee.
4. Bob is a big bug.
5. Bel has a bee in her bonnet.
6. Bab bakes brown biscuits for her boyfriend Bob’s birthdays,
Bob buys and brings Bab big beautiful bunches.
But if Bab didn’t bake Bob brown biscuits,
Would Bob bring Bab big beautiful bunches?

Exercise 7. Practise reading the tongue twisters.
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Exercise 8. Listen and write the dialogue. Then listen and check.

Happy birthday
BOB:
BARBARA:
BOB:
BARBARA:
BOB:
BARBARA:
BOB:
BARBARA:
BOB:
BARBARA:

Exercise 9. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

Sound /t/

Minimal pairs
Tea, task, torture, turn, top, town, tag, tip, button, step, still, star, stone,
butter, writer, great, cotton, tree, true, try, twice, two, twin.

Exercise 10. Practise reading the minimal pairs.

Tongue twisters

1. Don’t take it to heart.

2. You are telling pretty tall stories.

3. I don’t want to get mixed up.

4. Put two and two together.

5. It went out of date.

6. Tina, don’t speak out of your turn.

7. Tim told Tom a true story about twenty-two tall trees
That Tim planted at a mountain top.
Is Tim’s story about twenty-two tall trees
At the mountain top totally true?

Exercise 11. Practise reading the tongue twisters.
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Dialogue

Exercise 12. Listen and write the dialogue. Then listen and check.

In a department store
CUSTOMER 1:
ASSISTANT:
CUSTOMER 2:
ASSISTANT:
CUSTOMER 3:
ASSISTANT:
CUSTOMER 4:
ASSISTANT:
CUSTOMER 5:
ASSISTANT:
CUSTOMER é6:
ASSISTANT:
CUSTOMER 7:
ASSISTANT:
CUSTOMER 8:
ASSISTANT:

Exercise 13. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

Sound /d/

Minimal pairs
Die — tie, tick — Dick, do — too, dry — try, drunk — trunk, bid — bit,
said — set, spend — spent, seed — seat, laid — late, ride — write, ladder —
latter, bud — but.

Exercise 14. Practise reading the minimal pairs.

Tongue twisters
1. Don’t disturb.
2. Good riddance.
3. The kid’s as good as gold.
4. Beyond the shadow of a doubt.
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5. Daisy’s Dad doesn’t have a driver,
So he drives his daughter daily to downtown.
If Daisy’s Dad had a driver,
Would he drive Daisy daily to downtown?

Exercise 15. Practise reading the tongue twisters.

Exercise 16. Listen and write the dialogue. Then listen and check.

A Damaged telephone line
DAISY:
DAVID:
DAISY:
DAVID:
DAISY:
DAVID:
DAISY:
DAVID:
DAISY:
DAVID:
DAISY:
DAVID:
DAISY:
DAVID:

Exercise 17. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

Sound /%

Minimal pairs
Cat, key, ceramics, clay, kite, card, keep, scarf, sky, school, score, dark,
mark, sock, doctor, book, sick, black, care, cook, castle, kept.

Exercise 18. Practise reading the minimal pairs.

~ 87 ~



Tongue twisters
. Ken’s as cold as a cucumber.
. Kate’s as weak as a cat.
. Kay is like a walking dictionary.
. Come back and keep us company.
. Kim’s coat could do with a clean.

AN DN AW N —

. A clever cook cleans a cooker in a cozy kitchen,
To cook crisp cookies on a clean cooker.
If the clever cook didn't clean the cooker in the cozy kitchen,
Can she cook crisp cookies on the clean cooker?

Exercise 19. Practise reading the tongue twisters.

Exercise 20. Listen and write the dialogue. Then listen and check.

The cuckoo clock
KAREN COOK:
KATE CLARK:
KAREN COOK:
KATE CLARK:
KAREN COOK:
KATE CLARK:
KAREN COOK:
KATE CLARK:
KAREN COOK:
KATE CLARK:
KAREN COOK:
KATE CLARK:
KAREN COOK:
CLOCK:

KATE CLARK:

Exercise 21. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.
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Sound /g/

Minimal pairs
Gum — come, goat — coat, gate — Kate, grew — crew, pig — pick, dog —
dock, bag — back, smog — smoke, log — lock, tag — tack, girl — curl,
grow — crow, glass — class.

Exercise 22. Practise reading the minimal pairs.

Tongue twisters

1. Go while the goings go.

2. A good dog deserves a good bone.

3. We agreed to go there together.

4. Grace has got good sea legs.

5. Granny gets my goat.

6. A grey gardener is going to go through a green gate
On green grass of a gorgeous garden, by a grey garage,
By garden-beds with gales to a glasshouse
To get some greenery for a glamour garden-party.

Exercise 23. Practise reading the tongue twisters.

Dialogue

Exercise 24. Listen and write the messages. Then listen and check.

Craig and Maggie’s answering machine
Craig and Maggie are unable...

. Hi, Craig. ...

. Hi, Maggie. ...

. Hi, Maggie. This is Carol. ...

. Hi there, Craig and Maggie. ...

. Hi, Maggie. ...

. Hi there. This is Carol again. ...

. Hi, Craig and Maggie. ...
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Exercise 25. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.
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Sound /s/

Minimal pairs
See, seem, sea, soon, so, say, said, says, sent, send, this, miss, sweet, sweat,
swim, swan, swallow, sin, sock, sort, surfs.

Exercise 26. Practise reading the minimal pairs.

Tongue twisters

1. It makes no sense.
2. It’s nice of you to say so, sir.
3. It’s beside the question.
4. I am so sorry to be such a nuisance.
5. I’m absolutely certain of success.
6. A single singer sings a sad song

About sixty-six sisters, sitting at seaside.

If sixty-six sisters weren’t sitting at seaside,

Would the single singer sing the sad song about them?

Exercise 27. Practise reading the tongue twisters.

Exercise 28. Listen and write the dialogue. Then listen and check.

It’s expensive
SAM:
SUE:
SAM:
SUE:
SAM:
SUE:

Exercise 29. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.
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Sound /z/

Minimal pairs
Zet — set, these — this, as — us, sins — since, seems — seeks, zip — sip,
piece — peas, works — words, carts — cards, dots — dolls, flocks — flogs,
price — prize.

Exercise 30. Practise reading the minimal pairs.

Tongue twisters
. What James says goes.
. Easy does it.
. It is miles easier.
. His fingers are all thumbs.
. Charles is as safe as houses.
. Everybody’s business is nobody’s business.
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. The Brazilian president always uses his position
To puzzle his wise opposition by refusing
Hesitating pauses as easy as praising phrases
And surprising examples in his presentations.

Exercise 31. Practise reading the tongue twisters.

Dialogue

Exercise 32. Listen and write the dialogue. Then listen and check.

Surprises in the post office
SUSAN:
ZENA:
SUSAN:
ZENA:
SUSAN:
ZENA:
SUSAN:
SACK:
SUSAN:
ZENA:
SUSAN:
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BOX:
SUSAN:
ZENA:
SUSAN:

Exercise 33. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

Sound /f/

Minimal pairs
Sheep, ship, shoe, show, shy, shine, shower, shop, washes, bush, pushed,
wish, ocean, pressure, vacation, information, station, fashion, tradition,
nation.

Exercise 34. Practise reading the minimal pairs.

Tongue twisters
1. Stop shouting and pushing, Shirley.
2. Why should she be so sure?
3. She was shaking in her shoes.
4. Why shouldn’t she share with me?
5. Wishes don’t wash dishes.
6. Friendship in trouble — friendship sure.
7. A shoeless shoeshine showed to a shoemaker
A shabby shoebox with shoehorns, shoelaces and shoepolish.
Should the shoeless shoeshine show to the shoemaker
The shabby shoebox with shoehorns, shoelaces and shoepolish?

Exercise 35. Practise reading the tongue twisters.

Exercise 36. Listen and write the dialogue. Then listen and check.

A special washing machine
MRS MARSH:

MR SHAW:

MRS MARSH:

MR SHAW-
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MRS MARSH:
MR SHAW.
MRS MARSH:
MR SHAW.
MRS MARSH:
MR SHAW.
MRS MARSH:

Exercise 37. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

KRNI/ Sound /3/

Minimal pairs
Casual, measure, occasion, massage, illusion, vision, decision, pleasure,
treasure, genre, mirage, garage.

Exercise 38. Practise reading the minimal pairs.

Tongue twisters
. Eat at pleasure, drink with measure.
. It’s a pleasurable occasion.
. His persuasion is unusual.
. His pleasure and joy knew no measure.
. Conversation is a pleasure, but it wants leisure.
. Visual revision of a fuselage for corrosion usually
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Occasions garage, camouflage and demontage of the fuselage.
Could visual revision of a fuselage for corrosion casually
Occasion garage, camouflage and demontage of the fuselage?

Exercise 39. Practise reading the tongue twisters.

5.3.11. W%

Minimal pairs
Ship — chip, sheep — cheap, shop — chop, cash — catch, wash — watch,
wish — which, shock — chalk, shoes — choose, she is — cheese, Sherry —
Cherry.

Exercise 40. Practise reading the minimal pairs.
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Tongue twisters

1. What a charming child!

2. Here are two pictures which are a match.

3. Charlie doesn't know chalk from cheese.

4. Which is your choice?

5. Nothing much to choose between them.

6. A Chilean chess-player checks to a Chinese chess-player,
The Chinese chess-player checkmates to the Chilean.
If the Chilean chess-player didn't check to the Chinese,
Would the Chinese chess-player checkmate to the Chilean?

Exercise 41. Practise reading the tongue twisters.

Exercise 42. Listen and write the dialogue. Then listen and check.

At the butcher’s shop
CHARLES:

MRS CHURCH:
CHARLES:

MRS CHURCH:
CHARLES:

MRS CHURCH:
CHARLES:

MRS CHURCH:
CHARLES:

Exercise 43. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

EEN P Sound /ds/

Minimal pairs
Gin — chin, jeep — cheap, joke — choke, jeer — cheer, ridge — rich,
marge — march, age — H, jest — chest, cage — catch.

Exercise 44. Practise reading the minimal pairs.
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Tongue twisters
. John arranged your journey to Japan.
. James joined the geography society.
. Jo, make a margin on the left of the page.
. Just imagine Jim learning the German language.
. Be just before you are generous.
. John changed a jug of juice to a jar of gin,
Jane changed a jar of gin to a jug of juice.
If John didn’t change the jug of juice to the jar of gin,
Could Jane change the jar of gin to the jug of juice?
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Exercise 45. Practise reading the tongue twisters.

Exercise 46. Listen and write the dialogue. Then listen and check.

A dangerous bridge
JERRY:
JOHN:
JERRY:
JOHN:
JERRY:
JOHN:
JERRY:
JOHN:
JERRY:
JOHN:
JERRY:

Exercise 47. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

KRN RN Sound /f/

Minimal pairs
Pin — fin, pill — fill, peel — feel, pork — fork, pull — full, pool — fool, pat —
fat, pair — fair, pence — fence, pale — fail, pace — face, pan — fan.

Exercise 48. Practise reading the minimal pairs.
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Tongue twisters

. I’m afraid Flo is far from well.

. Fingers were made before forks.

. Fortune favours fools.

. Face front and listen carefully.

. Fight fire with fire.

. A fair field and no favour.

. The first fly flies forty-four feet,
The fourth fly flies forty-five feet,
The fifth fly flies fifty-four feet.
What fly flies fifty-five feet?
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Exercise 49. Practise reading the tongue twisters.

Dialogue

Exercise 50. Listen and write the dialogue. Then listen and check.

A funny photographer
PHOTOGRAPHER:
FRED:
PHOTOGRAPHER:
PHILLIPPA:
PHOTOGRAPHER:
FRED:

PHILLIPPA:

FRED:

PHILLIPPA:
PHOTOGRAPHER:
PHILLIPPA:
PHOTOGRAPHER:
FRED:
PHOTOGRAPHER:
FRED:
PHOTOGRAPHER:
FRED:
PHOTOGRAPHER:
PHILLIPPA:
PHOTOGRAPHER:
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Exercise 51. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

MW ES Sound /v/

Minimal pairs
Safe — save, few — view, fast — vast, fat — vat, leaf — leave, wolf — wolves,
serf — serve, staff — starve, proof — prove, ferry — very, wheel — veal,
winner — vinegar, web — vet, weak — Vic, bet — vet, best — vest.

Exercise 52. Practise reading the minimal pairs.

Tongue twisters

1. They’ve arrived at five.
2. I’ve moved heaven and earth.
3. I believe the very reverse is true.
4. I’ve never forgiven Vera.
5. Van ought never to have ventured it.
6. A village vet visits villagers in the vicinity

To vaccinate village calves from a virulent virus.

If the village vet didn’t visit villagers in the vicinity,

Could he vaccinate the village calves from the virulent virus?

Exercise 53. Practise reading the tongue twisters.

Dialogue

Exercise 54. Listen and write the dialogue. Then listen and check.

A fine view
VIVIENNE:
VICTOR:
VIVIENNE:
VICTOR:
VIVIENNE:
VICTOR:

Exercise 55. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.
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Sound /w/

Minimal pairs
Vest — west, vet — wet, verse — worse, viper — wiper, vow — wow, Vic —
weak, vet — wet, bet — wet, bin — win, bill — will, bare — where.

Exercise 56. Practise reading the minimal pairs.

Tongue twisters
. Why worry?
. Time works wonders.
. We'll walk whatever the weather.
. We wondered where we were.
. Watt is as swift as the wind.
. No sweet without some sweat.

~N O\ AW N =

. We wear woolen wear in winter,
While we wear waterproofs in wet weather.
Why do we wear woolen wear in winter,
While we wear waterproofs in wet weather?

Exercise 57. Practise reading the tongue twisters.

Exercise 58. Listen and write the dialogue. Then listen and check.

A walk in the woods
VIRGINIA:
WINNONA:
VIRGINIA:
WINNONA:
VIRGINIA:
WINNONA:
VIRGINIA:
WINNONA:
VIRGINIA:
WINNONA:
VIRGINIA:
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Exercise 59. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

SN Sound /j/

Minimal pairs
Juice — use, jess — yes, jeers — years, jaw — your, jury — pure, join — yearn,
jelly — yell, jerk — York.

Exercise 60. Practise reading the minimal pairs.

Tongue twisters

1. The year is young yet.

2. You’d be less than human if you refused.

3. New Year’s Day is the youngest day in the year.

4. Did you sell your old piano?

5. Yes, your face is familiar.

6. Yesterday a new newsagent introduced a newspaper
That continues to interview young popular musicians.
Why did the new newsagent introduce the newspaper
That continues to interview young popular musicians?

Exercise 61. Practise reading the tongue twisters.

Dialogue

Exercise 62. Listen and write the dialogue. Then listen and check.

Not so stupid
JOHN YEE:
JOE YOUNG:
JOHN YEE:
JOE YOUNG:
JOHN YEE:
JOE YOUNG:
JOHN YEE:
JOE YOUNG:
JOHN YEE:
JOE YOUNG:

~ 99 ~



JOHN YEE:
JOE YOUNG:

Exercise 63. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

KRN VAN Sound /h/

Minimal pairs
IlI — hill, and — hand, old — hold, ear — here, or — horn, am — ham, as —
has, air — hair, arm — harm, eat — heat, at — hat.

Exercise 64. Practise reading the minimal pairs.

Tongue twisters
. Harry entered hat in hand.
. Henry is hungry as a hunter.
. Hal has hunted the whole house for his hat.
. T hope I haven’t hurt him.
. Time hangs heavy on his hands.
. He who has begun has half done.
. A housewife, who holds her house by herself,
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Has a home help, who helps her.
If the housewife didn’t hold her house by herself,
How could she have a home help, who helps her?

Exercise 65. Practise reading the tongue twisters.

Exercise 66. Listen and write the dialogue. Then listen and check.

A horrible accident
EMMA:
HOLLY:
EMMA:
HOLLY:
EMMA:
HOLLY:
EMMA:
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HOLLY:
EMMA:
HOLLY:
EMMA:
HOLLY:

Exercise 67. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

MWL Sound /0/

Minimal pairs
Mouse — mouth, sick — thick, sink — think, pass — path, sin — thin,
first — thirst, free — three, flee — thee, foe — though, tree — three, tanks —
thanks, taught — thought, tie — thigh.

Exercise 68. Practise reading the minimal pairs.

Tongue twisters

. Think things over.

. Thank you for nothing.

. When three Thursdays come together.

. A thousand thanks to you both.

. You’ve thrust the thing into my throat.

. Martha’s like nothing on earth.

. Thirty-three thousand and thirty thinkers thought
Thirty-three thousand and thirty thoughts.
Did thirty thousand and thirty-three thinkers think
Thirty thousand and thirty-three thoughts?
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Exercise 69. Practise reading the tongue twisters.

Dialogue

Exercise 70. Listen and write the dialogue. Then listen and check.

Gossips
CATHERINE:
RUTH:
CATHERINE:
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RUTH:
CATHERINE:
RUTH:
CATHERINE:
RUTH:
CATHERINE:
RUTH:
CATHERINE:
RUTH:
CATHERINE:

Exercise 71. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

SN UM Sound /o/

Minimal pairs
Dan — than, day — they, dare — there, ladder — lather, does — thus, close —
clothes, breeze — breathe, seize — these, vet — then.

Exercise 72. Practise reading the minimal pairs.

Tongue twisters

. There’s nothing like leather.

. I’d do anything rather than that.

. I don’t wish them other than they are.

. These are the things that matter.

. The less men think, the more they talk.

. These clothes are rather for the southern weather,
Those clothes are rather for the northern weather.
If these clothes weren’t rather for the southern weather,
Would those clothes be rather for the northern weather?
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Exercise 73. Practise reading the tongue twisters.

Dialogue

Exercise 74. Listen and write the dialogue. Then listen and check.

The hat in the window
MISS BROTHERS:
ASSISTANT:
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MISS BROTHERS:
ASSISTANT:
MISS BROTHERS:
ASSISTANT:
MISS BROTHERS:
ASSISTANT:

Exercise 75. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

RS/ Sound /m/

Minimal pairs
Bill — mill, bine — mine, ball — mall, bat — mat, bike — Mike, bowl —
mole, bake — make, bug — mug, bet — met, beg — Meg, bad — mad,
ban — man, bee — me, beer — mere.

Exercise 76. Practise reading the minimal pairs.

Tongue twisters
. Come what may.
. You mustn’t mind about me.
. Minnie can’t make up her mind.
. The name slipped my memory.
. Mamie makes much of me.
. That seems to me most improbable.
. Mag’s mum may make marmalade of mango,
Mat’s mum may make marmalade of melon.
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If Mag’s mum may not make marmalade of mango,
May Mat’s mum make marmalade of melon?

Exercise 77. Practise reading the tongue twisters.

Dialogue

Exercise 78. Listen and write the dialogue. Then listen and check.

Mum’s muffins
MALCOLM:

MRS MACCALLUM:
MALCOLM:
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MRS MACCALLUM:
MALCOLM:
MRS MACCALLUM:
MALCOLM:

Exercise 79. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

SR VIRN Sound /n/

Minimal pairs
Mine — nine, Mike — Nike, mile — Nile, mat — Nat, meal — kneel,
mock — knock, mew — new, mote — note, me — knee, meet — neat,
map — nap.

Exercise 80. Practise reading the minimal pairs.

Tongue twisters
1. Any news? No news.
2. I've been and gone and done it!
3. What’s done cannot be undone.
4. You’ve found an elephant on the moon.
5. One man, no man.
6. Ninety nice nestlings nestle in nine nests,
Nine nice nestlings nestled in ninety nests.
If ninety nice nestlings didn't nestle in nine nests,
Would nine nice nestlings nestle in ninety nests?

Exercise 81. Practise reading the tongue twisters.

Dialogue

Exercise 82. Listen and write the dialogue. Then listen and check.

At an accomodation agency
MARTIN:

MANAGER:

MARTIN:

MANAGER:

MARTIN:

MANAGER:
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MARTIN:
MANAGER:
MARTIN:

Exercise 83. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

EERIN Sound /y/

Minimal pairs
Win — wing, sin — sing, thin — thing, ran — rang, run — rung, fan — fang,
pin — ping, sink — sing, think — thing, rank — rang, rink — ring, bank —
bang, stink — sting.

Exercise 84. Practise reading the minimal pairs.

Tongue twisters

1. Everything’s going wrong.
2. Saying and doing are two things.
3. Anything’s better than going on doing nothing.
4. Anything damaging in sitting and smoking?
5. The whole thing’s being a roaring success.
6. Frank’s anxious to start earning his living.
7. A young banker is thinking of giving

A thanking banquet at Thanksgiving.

Is the young banker thinking of something

For drinking at the Thanksgiving banquet?

Exercise 85. Practise reading the tongue twisters.

Dialogue

Exercise 86. Listen and write the dialogue. Then listen and check.

Noisy neighbours
DUNCAN KING:
SHARON KING:
DUNCAN KING:
SHARON KING:
DUNCAN KING:
SHARON KING:
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DUNCAN KING:
SHARON KING:
DUNCAN KING:
SHARON KING:
DUNCAN KING:
SHARON KING:
BELL:

DUNCAN KING:

Exercise 87. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

MSWAN Sound /l/

Minimal pairs
No — low, nice — lice, night — light, name — lame, nine — line, not — lot,
mine — line, stone — stole, Nike — like, nip — lip, corn — call.

Exercise 88. Practise reading the minimal pairs.

Tongue twisters
1. It’s a small world.
2. Let well alone.
3. Please all, and you will please none.
4. Only an elephant can bear an elephant’s load.
5. In this life he laughs longest who laughs last.
6. A large lorry is a lot longer than a little lorry,
A little lorry is a lot lighter than a large lorry.
If the large lorry wasn’t longer than the little lorry,
Would the little lorry be lighter than the large lorry?

Exercise 89. Practise reading the tongue twisters.

Dialogue

Exercise 90. Listen and write the dialogue. Then listen and check.

Early for lunch at the office canteen
LILY:

LESLEY:

LILY:
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LESLEY:
LILY:
LESLEY:
LILY:
LESLEY:
LILY:

Exercise 91. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.

SR~ 88 Sound /r/

Minimal pairs
Long — wrong, light — right, load — road, fly — fry, lot — rot, lad — rat,
lime — rhyme, lack — rack, lie — rye, lice — rice, lace — race, look — crook.

Exercise 92. Practise reading the minimal pairs.

Tongue twisters
. It’s rather strange, yet true.
. Try to reduce rule to practise.
. The river is running dry.
. Rod’s eyes draw straws.
. Who won’t be ruled by the rudder must be ruled by the rock.
. When angry count a hundred.
. A rector refreshes in a refectory,

0O N N L AW

. A referee refreshes in a restaurant.
If the rector didn’t refresh in a refectory,
Would the referee refresh in a restaurant?

Exercise 93. Practise reading the tongue twisters.

Dialogue

Exercise 94. Listen and write the dialogue. Then listen and check.
A proud parent

LARA:

RUTH:

LARA:
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RUTH:
LARA:
RUTH:
LARA:
RUTH:
LARA:
RUTH:
LARA:
RUTH:
LARA:
RUTH:

Exercise 95. Practise reading the dialogue bearing in mind the
modifications of sounds in connected speech.
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S (0P SUPRASEGMENTAL LEVEL

INTONATION AND RHYTHM

Recommendations for study

Objective: to master basic intonation patterns and phrasing of English

speech.

R OS R S R

Points for study:

. Basic terms.

. Intonation and its components.

. Intonation group: components and basic types of heads.

. Division of a speech stretch into intonation groups. Rhythm.

Knowledge:
basic terms for the unit;
the definitions of intonation, its components and the intonation group;
the functions of intonation, phrasing and rhythm;
the structure of the intonation group.

Skills:
Practise marking intonation (tonetic transcription) in texts.
Practise reading according to tonetic transcription.
Practise drawing tonograms.
Practise phrasing texts.

Strategies:
to study the unit theory and the additional Internet sources given in the
unit;
to complete the table with terminology;
to do all the exercises and assignments;
to do the group project;
to answer the questions:
1. What is intonation?
2. What are the basic functions of intonation?
3. What are the basic components of intonation?
4. What is phrasing?
5. What is an intonation group?
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6. What are the components of the intonation group?
7. What are the basic heads? Speak about their peculiarities.

1. Basic terms

Intonation, syntactic, suprasyntactic, pause, emphatic, pitch, tone,
tempo, timbre, loudness, intonation group, diapason, pre-head, nucleus,
ascending, descending, tonogram.

Exercise 1. Fill in the table with the basic terms.

Example

Ne Word Transcription Translation

1 Pause /po:z/ naysa

2. Intonation and its components

Intonation is a complex of changes of melody, loudness, tempo,
pauses and timbre. Intonation performs two basic functions: syntactic
and suprasyntactic. The first one expresses syntactic content of speech:
distinguishing types of sentences (statements, questions, exclamations),
syntactic functions of words and word combinations (e.g., the subject, the
predicate of the sentence).

The second function serves to render the content that is not related
to grammar. Phonetic means are used to bring out a fragment of speech
for the sake of contrast and to convey expressive, emotional, evaluative
overtones of an utterance.

Apauseis cessation of phonation. According to the length, the following
types of pauses are singled out: a short (|) pause, a long (||) pause, and a very
long (|||) pause. Short pauses are used to separate intonation groups within
a sentence; longer pauses normally manifest the end of the sentence. Very
long pauses are used to separate phonetic wholes (phonopassages), i.e.
paragraphs in written speech. Functionally, there may be distinguished
syntactic, emphatic and hesitation pauses.

Syntactic pauses separate paragraphs, phrases, intonation groups.

Emphatic pauses serve to make especially prominent certain parts of
the utterance.
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Hesitation pauses are mainly used in spontaneous speech to gain some
time to think over what to say next.

Pauses are normally accompanied by change of speech melody: pitch-
movement. Each syllable is pronounced with certain pitch which we hear
as a tone. This feature depends on the frequency and amplitude of vocal
cords vibration. The pitch parameters: the direction of the pitch, pitch level
and pitch range.

Pitch range: normal, wide and narrow
Levels:
High
Medium
Low

Tones are called level if pitch is neither raised nor lowered. Tones are
non-level due to pitch variations. According to their direction non-level

tones are rising and falling. There are also complex tones: rising-falling
and falling-rising.

According to the pitch-level tones are divided into high, mid, and low.
A change of pitch (tone) that is a change of melody on the communicatively
highlighted syllable signifies the communicative (sense) centre of the
utterance. This tone is called the terminal tone (nucleus).

Tones are normally realized within the middle section of the diapason.
Diapason is the distance between the highest and the lowest notes of the
voice. In certain cases speakers may use the high or the low section of
the diapason. The distance between the highest and lowest levels within a
tone is called the interval. Deviations from the interval, typical of the given
person, are described as wide and narrow diapasons.

Loudness is the relative prominence of voice. The degrees of loudness
are: normal, loud, soft.

Vres s 000 s 0 0 60 b0 50{’{[//

There is no sign for normal loudness. The degree of loudness
corresponds to the force of utterance.
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Tempo is the rate (speed) of enunciation. The basic meaningful
modifications of tempo are: normal tempo, fast tempo, slow tempo. In a
text the parts of an utterance, pronounced more quickly or more slowly
than the rest of it, are designated like this:

o o
ey

The parts of the utterance which are particularly important sound
slower. The secondary parts of the utterance are pronounced at a greater
speed than normal.

Timbre denotes the following:

1) the quality of a segmental sound (a vowel);
2) individual voice peculiarities: husky, resonant, laughter, giggle, etc.;
3) specific emotional colouring of a given stretch of speech.

Timbre is conditioned by the work of resonators (oral, nasal and
pharyngeal cavaties) due to the change of their shape. Timbre may
also depend on various muscular tension of speech organs and their
modifications during the vibration of the vocal words.

Intonation
Pauses Loudness Tempo Changes of Timbre
melody
Functions
syntactic suprasyntactic
(intonation helps to form sentences and (intonation helps to lay logic stress, to render the
distinguish their communicative types) speaker’s emotions, attitudes to the content of

the sentence)

Assignment 1

a. Watch the video at http://www.youtube.com/watch?v=mV88gVb61cc
about intonation theory and fill in the table:
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https://www.youtube.com/watch?v=mV88gVb6lcc

Major
characteristics

Names of Types of Functions of
intonation intonation intonation

of intonation
components components components
components

b. Be ready to speak about intonation and its components in class.

3. Intonation group: components and basic types of heads

Intonation components segment speech into intonation groups
(or syntagms — CUHTarMbl). An intonation group is a sense group marked by
changes of melody and pauses or by changes of melody only.

An intonation group comprises the pre-head, the head, the terminal
tone and the tail. The initial unstressed syllables are called the pre-head.
The sequence of stressed and unstressed syllables forms the head.

The postterminal half-stressed and/or unstressed syllables make up
the tail.

For example, in the sentence It was a 'very 'sunny \a’ay yesterday the
initial unstressed syllables are “/twas a”; the head of stressed and unstressed
syllables is “very sunny”; the terminal tone falls on “day”, the tail includes

“vesterday”
Itwas a 'very 'sunny \day yesterday
L J L J L J L J
T T T T
pre-head head terminal tone tail

Among the components of the intonation group the terminal tone
is the most important since it highlights the communicative centre and
therefore it is obligatory in a sentence.

Basic terminal tones are:

Low Fall (Hu3Kuii HUCXOASIIIIUI TOH)
Low Rise (HU3KUI BOCXOISIIINAI TOH)
Mid-Fall (cpemHUil HUCXOSAIIIUI TOH)
Mid- Rise (cpenHUi BOCXOISIIINIA TOH)
High Fall (BbICOKMIT HUCXOSIIIAIA TOH)
High Rise (BbICOKUI BOCXOISIINI TOH)
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Fall-Rise (HICXOISIIIEC-BOCXOISIIINIA TOH)
Rise-Fall (Bocxoasiilie-HUCXOASIINIA TOH)
Mid-Level (poBHBIII TOH Ha CPeIHEM YPOBHE)

To show speech melody and pauses graphically tonetic transcription
and tonograms are used. Tonetic transcription is applied in a text, while
tonograms picture the speech melody by means of two parallel lines
(speech voice diapason) and special signs.

Tonetic transcription signs:
] — stressed syllable
| ] — half-stressed syllable (tail)

1

> ] — Mid-Level
\\| — emphatic stress (3MbaTUIECKIi1 HUCXOISIINI TOH)

[

[

[ \] Low Fall

[ /] Low Rise
[ \] — Mid-Fall
[/] — Mid-Rise
[\]— High Fall
[ /] — High Rise
[ \/ ] — Fall-Rise
[ /A ] — Rise-Fall
[

[

Tonograms:

— voice diapason
__ — stressed syllable
» — unstressed syllable
[="] — Mid-Level
— Low Fall
"N.. — Low Fall — the terminal tone plus a number of following unstressed
syllables (tail).

~ — Low Rise

_+* — Low Rise — the terminal tone plus a number of following unstressed
syllables (tail).

-~ \ Low Fall, Mid-Fall, High Fall
-
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/ - Low Rise, Mid-Rise, High Rise

~./ /™~ Fall-Rise, Rise-Fall

[[] — a pause between intonation groups
[l — a pause at the end of the sentence

The basic intonation pattern in English is the descending head with a
falling or a rising tone at the end. Unstressed syllables in the descending
head are normally pronounced on the level of the preceding stressed
syllable. Compare the two sentences:

D710 '04eHb 'BKyCHOE \A0JI0KO. I NS U
- -

Itis a'very 'tasty \apple. s TN, U

For Russian speech it is typical when unstressed syllables are gradually
descending and within stressed ones there is a slight rise. The tone
movement within the head is almost level.

For English speech the basic pattern is the descending head with Low-
Fall or Low-Rise at the end. The first stressed syllable is in the highest
position of the speech diapason. It is usually pronounced with a level tone,
and each of the following stressed syllables is pronounced lower as though
it takes a step down or falls down. This movement continues up to the
terminal tone (the end of the intonation group or the sentence. All the
unstressed syllables are pronounced on the same level as stressed ones
forming “steps” altogether.

The English Low Fall differs from the Russian one: it is wider and it
falls lower and steeper.

Compare:

Yes. |- — ——< — —| — = — — \,[[a.
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Low Rise in English begins at a lower level, and the rise is gradual.
Low-Rise in Russian begins immediately at a higher level and ends in a
slight fall.

Compare:

The descending head has two variations: falling and stepping. The falling
head consists of stressed and unstressed syllables gradually falling down up
to the last stressed syllable — the terminal tone:

'"What are you 'going to \do ? ' N

In the stepping head each stressed syllable and the following unstressed
one(s) are pronounced on the same level forming ‘steps’. E.g.:

—

He 'called a'porter to 'carry his e N

'bags to a {faxi.

Listen to the recording of the following sentences, then show
a. the stressed syllables;
b. the tonic syllables (terminal tones).

Example: I'm 'going to 'town to 'buy some 'fruit and \vegetables.
. I always visit my parents in the summer.
. Do you fancy a cup of coffee?
. My aunt and uncle live in the North of England.
. Remind me to pick the children up from school at four o’clock.
. I don’t know John Smith, but I know his sister Jane Smith.
. I think we’ll eat in the dining-room, for a change.
. I’d like to speak to Thomas, if he’s in.
. Susie suggested we meet at the station.

O 00 9 O L A W N —

. Conrad composed a concerto for trumpet.
10. What’s that shirt made of?

~116 ~



a. Watch the programme

at https://www.youtube.com/watch?v=tpPCBWsVUp0
b. Practise reading the sentences in the video programme.
c. Make a list of generally unstressed words.

Exercise 2. Read the following sentences, paying attention to
prepositions preceded by the verb to be. They are usually stressed when
there is no stressed word before them.

They’re 'by the \window.

Is it 'near the /post-office?

It was 'on the \side-board.
We were 'round the \corner.
She is 'with her \sister.

BUT:

They’re 'coming by \air.
They 'live near the \school.
Did you 'put it on this \table?
We 'live round the \corner.

Exercise 3. The conjunction as ... as is frequently stressed by Russian
learners. Read the sayings and sentences taking care of not putting a stress
on as.

As 'fit as a \fiddle.

As 'pale as a \ghost.

As 'old as the \hills.

As 'slippery as an \eel.

As 'snug as a 'bug in a \rug.
As 'clear as \day.

As 'busy as a \bee.

As 'black as a \crow.

As 'bold as \brass.

1. I’ll 'come as 'soon as the 'weather im\proves.
2. 'Keep it for as 'long as you /like.

3. That 'isn’t as 'simple as it /sounds.

4. Is it as 'late as 'all /that?
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5. It’s as 'big as a \whale.

6. I’ve 'got as 'much as I \want.

7.'Even if I were as 'rich as his /father I 'wouldn’t \buy that.
8. He is as 'good as he is \wise.

9. He 'likes you as 'much as \I do.

10. The 'sea is as 'deep as the 'mountains are \high.

11. They 'seized the 'hill as 'soon as the 'enemy \left it.

12. Her 'hands were as 'cold as \ice.

13. The 'rubber’s as 'good as \new.

Exercise 4. Russian learners are apt to misplace the stress in the
combinations so on, so forth, ... or so, ... or something, one or two, each other,
one another. Read the following sentences and stress the first word in so on,
so forth, leaving ... or so, ... or two, ... or something, each other, one another
and the second word unstressed or weakly stressed.

. He dis'liked /dances,| /plays,| /picnics and \so on.

. I'shall re'turn in a \week or so.

. We’ll 'have her 'all 'right in a 'couple of \days or so.

. There was 'just a \screw loose or something.

. We can 'sit 'down on a 'bench /here | for 'ten \minutes or so.
. You’d 'better 'put on \rain-coats or |[something.

. You’ll be 'well again in a \day or |two.

. I'can’t re'member what we \said to each |other.

. 'Are you 'going to /write to each |other?

O 00 N N D AW =

10. You’ll be 'getting in each other’s \way 'most of the \time.

11. Do you 'often ‘borrow each other's /things?

12.'Show me the /green one, please.

13. You’ve got a \cold but 'not a very \bad one.

14. In 'front of the /house | we have a 'small /garden| in 'which we 'grow /
roses,| /tulips | and \so on.

4. Theory: Division of a speech stretch into intonation groups. rhythm

Segmentation of oral speech into intonation groups is called phrasing
(frazirovka).

Means of phrasing are changes of melody often accompanied by
pauses. A sentence consisting of more than one meaningful word can be
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segmented into one or more intonation groups according to the speaker’s
intention. E.g.:

They 'spoke about the 'work on the \road. — 1 sentence = 1 intonation
group.

They 'spoke about the \work | on the \road. — 1 sentence = 2 intonation
groups.

An intonation group normally comprises notional words with or
without functional ones. Apart from the speaker's intention phrasing also
depends on the rate of utterance: the faster we speak, the fewer intonation
groups we make. Slower speech is characterized by a larger number of
pauses and thus, by a larger number intonation groups. In reading one and
the same text can be segmented differently.

Alongside with phrasing English oral speech has its specific rhythm.
Features of pitch, loudness, tempo, and pauses combine to produce the
effect known as speech rhythm. Our sense of rhythm is a perception that
there are prominent units occurring at regular intervals as we speak.

All forms of spoken English have their rhythm, though in spontaneous
speech it is often difficult to hear, because hesitations interfere with the
smooth flow of the words. In fluent speech, however, there is a clear
underlying thythm. This is often called a stress-timed rhythm. It is based on
the use of stressed syllables which occur at roughly regular intervals in the
stream of speech.

What is possible for Russian learners of English to do to master English
rhythm is to practise pronouncing the initial stressed syllable and all the
following unstressed ones as one rhythmic unit (puTMudIecKas rpymra) up
to the next stressed syllable — another rhythmic unit. One should bear in
mind that the more unstressed syllables follow the stressed one, the faster
the speech tempo is.

In oral speech sentence stress normally falls upon nouns, verbs,
adjectives, adverbs, numerals. No sentence stress is usually on auxiliary and
modal verbs, articles, prepositions, conjunctions and particles.

Assignment 3

a. Watch the part of the video programme devoted to rhythmic units at
http://www.youtube.com/watch?v=o0Ye8Lz4t1hc.
b. Give your own examples of diving speech into rhythmic units.
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Exercise 5. Practise phrasing a text and observing rhythmic units in
it. The curved lines single out rhythmic units, and the vertical lines —
intonation groups.

W]I 'went for a 'walk in the 'country.
When 1 'started|learly in the 'morningithe 'weather was
M The 'sun was 'shining,‘W}a\ng
W In the 'middle of the 'morn-

~f the ‘midd’e of the morn-
ingltﬂlww A lcool 'wind Istarted
— ————— TN N
Zo ‘blow,|black clouds lcovered the 'sunjand in a ‘very

hort {timelit 'started to wrain heavily. There were 'no

thouses in 'sight,| and T had 'no 'coat with me,/so T got 'very
'wet, in'deed,|and 'very 'cold, 'too. 'After a'bout an 'hour}l
N~ N T T T e~

'managed to lcatch a 'bus,| which 'took me thome. But 'when

———————

I _ar'rived,|I was Ishivering and 'sneezing,|and I've 'had
- — e — —
Wl that 'England is the lonly 'country|
—————— T —

where you can have 'four 'seasons in 'one 'day.
e

Exercise 6.

a. Read the texts silently and segment them into intonation groups by
means of pauses and changes of melody (non-level terminal tones).

b. Single out rhythmic units paying your attention to the borderlines
between intonation groups and rhythmic units.

c. While reading the texts observe the syntactic structure of sentences and
the stress patterns of compounds. All the sentence stresses are marked
for you.

1. 'As we 'felt 'hot and 'dusty after our 'trip we 'bathed and 'rested a

'while. 'By that 'time it was 'five 'thirty, and we de'cided to 'stroll 'down to

the 'dining room and 'see 'what was on the 'menu for 'dinner. We de'cided
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'not to 'eat until 'six o'clock. 'So 'since there was 'half an 'hour to 'kill we
'went into the 'lounge to 'watch the 'television for a 'while.

2. A 'bad-tempered 'dog one 'day 'found his 'way into a 'manger, and
'found it 'so 'nice and that he 'made 'up his 'mind to 'stop there. When'ever
the 'cattle 'came 'near to 'eat their 'hay he 'growled and 'barked at them
to 'frighten them 'off. “'What a 'very 'selfish 'dog,” ex'claimed one of the
'oxen. “He 'can't 'eat the 'hay him'self and he 'won't 'let us 'eat who 'can”.

Exercise 7. Read sentence B more quickly than sentence A. In the
sentences marked A there are more stressed elements than in those marked
B, and some words which are usually stressed lose their stress under the
influence of speed.

1. A. This is a 'funny 'old \hat.

B. This is a ‘funny old \hat.

. A. 'Buy her a 'pretty 'new \dress.

.'Buy her a 'pretty new \dress.

A. 'What have you 'done with the \ink?

. "What have you done with the \ink?

A. 'Where have you 'hidden the \key?

. "Where have you hidden the \key?

A. 'When are you 'going a\way?

. 'When are you going a\way?

A.'Go to a'nother ho\tel.

.'Go to another ho\tel,

A. It’s 'nearly as 'far as the \bridge.

B. It’s 'nearly as far as the \bridge.

8. A. '"Tell the 'girl to 'put the 'book \down!
B. "Tell the girl to 'put the book \down!

9. A. There 'isn’t 'really 'quite e'nough for \two.
B. There 'isn’t really 'quite enough for \two.
10. A. 'That can be 'seen at a \glance.

B. 'That can be seen at a \glance.

NmWoomUrmb,m PRI

Exercise 8. Modal and auxiliary verbs introducing a general question
may have no stress. There are rhythmical, semantic and logical reasons for
it. When the auxiliary is stressed, the degree of interest is greater.

A. 'Does it /matter?
B. Does it /matter?
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A. 'Is it 'going to be /fine?

B. Is it 'going to be /fine?

A. 'Are there 'any ob/jections?

B. Are there 'any ob/jections?

A. 'Have you 'heard about /Max?

B. Have you 'heard about /Max?

A. 'Do you 'like /prunes?

B. Do you 'like /prunes?

A. 'Can 'Tom have an 'afternoon /off?

B. Can "Tom have an 'afternoon /off?
A.'Can I 'come a'gain on /Monday?

B. Can I 'come a'gain on /Monday?

A. 'Do you 'want an 'answer 'right a/way?
B. Do you 'want an 'answer 'right a/way?
A. 'Could they /help it?

B. Could they /help it?

A. 'Are you 'taking the /car?

B. Are you 'taking the /car?

A. 'Is 'everything all /right?

B. Is 'everything all /right?

a. Write down the text of the jazz chant “Sally speaks Spanish”.

b. Mark the tonetic transcription: pauses, sentence stresses, terminal
tones, changes of tempo and loudness.

c. Single out rhythmic units.

d. Read the jazz chant paying attention to the segmentation into intonation
and rhythmic units.

e. Identify phonetic phenomena in the sentences.

a. Write down the text “Ann is a student at London University”.

b. Mark the tonetic transcription: pauses, sentence stresses, terminal
tones, changes of tempo and loudness.

c¢. Single out intonation groups.
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d. Draw tonograms for the whole text.

e. Practise reading the text according to the tonetic transcription.

f. Identify phonetic phenomena in the text.

g. Record your reading and compare it with the tape. Correct possible
intonation mistakes.

a. Write down the text “The story of Willy the Kid”.

b. Mark the tonetic transcription: pauses, sentence stresses, terminal
tones, changes of tempo and loudness.

c. Single out intonation groups.

d. Draw tonograms for the whole text.

e. Practise reading the text according to the tonetic transcription.

f. Identify phonetic phenomena in the text.

g. Record your reading and compare it with the tape. Correct possible
intonation mistakes.

a. Write down the text “Vocabulary”.

b. Mark the tonetic transcription: pauses, sentence stresses, terminal
tones, changes of tempo and loudness.

c. Practise reading the text according to the tonetic transcription.

d. Record your reading and compare it with the tape. Correct possible
intonation mistakes.

GROUP PROJECT

» Split into groups of 2—3 to work.
a. Write down the text “A Tour of Italy”.
b. Phrase the text according to the tape.
c. Identify all the phonetic phenomena in the text.
» Compare your results with the other groups’ results.
» Prepare and present the most accurate phrasing of the text and the
most complete number of the identified phonetic phenomena.
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BASIC INTONATION PATTERNS

0 N N bW =

Recommendations for study

Objective: to master basic intonation patterns of English speech.

Points for study:

. Basic terms.

. Low Fall.

. Low Rise.

. High Fall.

. High Rise.

. Fall-Rise.

. Rise-Fall.

. Emphatic stress.

Knowledge:
basic terms for the unit;
characteristic features of each intonation pattern: Low Fall, Low Rise,
etc.;
the cases for using each intonation pattern;
the ways of rendering various emotions, attitudes;
emphatic stress.

Skills:
to use the basic intonation patterns: the descending head + basic
terminal tones in reading and speaking;
to lay logical stress;
to emphasize ideas.

Strategies:
to study the unit theory and the additional Internet sources given in the
unit;
to complete the table with terminology;
to do all the exercises and assignments;
to do the group project;
to answer the questions:

. What intonation is common for statements? How do we sound in each

case?
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2. What terminal tones are typical for asking special questions? What
impression does your speech produce on the listener?

3. What terminal tones are typical for asking for general questions?
How does the speaker sound in each case?

4. What terminal tones are typical for imperatives and exclamations? What
effect does the speaker’s intonation produce on the listener?

1. Basic terms

Statement, imperative, exclamation, emphatic.

Exercise 1. Fill in the table with the basic terms and characteristics of
each terminal tone in italics (final, categoric, sceptical, etc.).

Example

Ne Word Transcription Translation

1 categoric / keeta'gorik/ KameeopuuHblil

2. Low Fall

The voice falls from the low (medium) pitch level to the bottom of the
pitch:

~

When we use Low Fall in statements we sound final, categoric, calm,
reserved, weighty, official, serious, considered. The speaker sounds as deeply
sure of what he says (I haven’t the ‘slightest i\dea).

In general questions the speaker does not actually ask for information,
he shows that he is sceptical to what he hears. It is not a common way of
asking general questions (We shall have to take a taxi. — But can we af\
ford it?). Questions beginning with “will you...” are in reality imperatives
(Will you be \quiet!). The negative form of the question sounds as an
exclamation. (Isn’t it \Wonderful!).

In special questions we sound serious, calm, reserved, responsible,
sometimes unsympathetic, it is a common way of asking them (What are you .
doing?). We may also sound irritated or impatient which is usually prompted
by the choice of specific vocabulary (How could you be so \stupid?).
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In imperatives we sound serious, calm, unemotional, firm, weighty,
pressing (What shall I tell John? — Ask him to \come.).

In exclamations we sound calm, reserved, unsurprised, rather emphatic,
often used in official greetings (It’s my birthday today. — Many happy
returns! Good \day to you).

Assignment 1

a. Watch the programme “Learn Intonation Patterns with Jennifer” about
the basics of English intonation at http://www.youtube.com/watch?vkl
apQVNq3D4&list=PLfQSNIFlyB6T-1bREfi4sNiSM12MmYGmc

b. Fill in the table:

Stressed words Unstressed words

Assignment 2

a. Watch the video track devoted to the question of intonation in the
English language at http://www.youtube.com/watch?v=ESs60kAluzl
b. Note the cases for using falling and rising tones. Fill in the table:

Falling tone Rising tone

Assignment 3

a. Watch the programme “Learn Intonation Patterns with Jennifer” about
the Low Fall pattern at
http://www.youtube.com/watch?v=kksfqYcYkeg&list=PLfQSNI9FIlyB
6T-1bREfi4sNiSMI2MmYGmc&index=2

b. Fill in the table:

Types of sentences Examples

c. Practise repeating the examples after the speaker.
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Exercise 2. Match the following adjectives from list a) and their
translations from list b):

a) 1. final; 2. categoric; 3. weighty; 4. serious; 5. considered; 6. official;
7. challenging; 8. sceptical; 9. impatient; 10. responsible; 11. irritated;
b)a. oduLmManbHbIN; b. B3BELIEHHBINA, OOAYMaHHBIN; C. CEPbE3HBIN;
d. BecoMbIi, 3HAUMTEIbHBIN; €. KaTeropu4HbIi; f. 3aKOHYEHHBI;
g. HerepneauBblid; h. pa3gpaxEHHBIA; 1. OTBETCTBEHHBIN;

j. HEIOBEPUMBBII, CKENTUYHBI; K. BEI3bIBAIOLIUIA.

Exercise 3. Translate the sentences using the adjectives from the list
above:
1. OH npumai cBoei peun 3aKOHYCHHOE 3ByJaHme. 2. ETo oTBeTH Bcerna
Takye o0ayMaHHbIe U B3BellleHHbIe. 3. OTBET 3ByYasl 1OCTaTOYHO BECOMO,
1 MBI oBepusu emy. 4. He mo0Jto ero. B ero peun Bcerna ecTb 4TO-TO
BbI3bIBatoliee. 5. [loueMy Thl Takoit HeTepreauBblin? 6. [Tocrapaiicst He
3ByYaTh pa3apaxEeHHO, KOoraa ckaxelb emy 31o. 7. [Tycts Maliki cienaer
5T70. OH OYEHb OTBETCTBEHHBII Ye10BeK. 8. bbu10o UTO-TO CKenTruyecKkoe,
HEIOBEpUYMBOE B €ro Bompoce. 9. Bech pa3roBop ¢ AUPEKTOPOM MIPOIIET
Ha opunmanbHoit HoTe. 10. Hukoraa He Oyab Tak KaTerOpUYeH € JIOJbMU.
11. Te1 9TO cepbe3HO?

Exercise 4. Match the attitudes from list a) and the communicative

types of sentences from list b):

a) 1. final; 2. categoric; 3. weighty; 4. serious; 5. considered; 6. official;
7. challenging; 8. sceptical; 9. impatient; 10. responsible; 11. irritated;
12. imperative; 13. common way of asking;

b) a.statements; b. exclamations; c. requests; d. statements; e. exclamations;
f. requests; g. statements; h. special questions; i. general questions with
“will you”; j. special questions specific; k. special questions; 1. special
questions specific; m. general questions.

Exercise 5. Answer the following questions:
. Is Low Fall typical for asking special questions?
. How do we sound in statements?
. What is the influence of High Pre-Head in statements?
. How do we sound in general questions?
. What is the influence of “Will you...” in general questions?
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. How do we sound in special questions?
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7. In what cases do special questions sound irritated or impatient?
8. How do we sound in exclamations?
9. How do we sound in imperatives?

a. Listen to the phrase and sentences, write down the sentences.
b. Listen again and respond with the low falling tone. E.g. You hear:

“Delicious meal.” You respond: “'What a de'licious \meal!”.

Exercise 6. Read the following sentences where Low Fall is used.
Define the attitude of the speaker.
1. Re'member me to 'Mrs. \Sandford. 2. I’'m a 'member of her \family.
3. 'This is a 'question for 'Doctor \Carrington. 4. 'This is 'Carol \Fenton.
5. But 'Simon 'doesn’t \know about it yet. 6. I 'don’t re'member e,
xactly. 7. I was 'busy on \Monday. 8. "Will you 'do it this \evening? 9. I've
'booked a 'table for 'Monday \night. 10. 'When are you 'going to \Visit us?
11. Some 'people are 'looking at the \paperbacks. 12. A 'man’s 'buying a \
film. 13. 'Which 'book are you \looking for? 14. I 'want a 'book about \jazz.
15. I'think I 'wear 'size \six. 16. 'Wait just a \minute. 17. I am 'going to 'go
to \sleep again. 18. 'Did you 'have much \snow? 19. Is 'August as 'hot as
Ju\ly? 20. 'Make it an 'hour and a \half. 21. 'This is Tra'falgar \Square.
22.'Ask the con'ductor to 'put you 'down at Tra'falgar \Square.

Exercise 7. Work in pairs. Read the reaction sentences using the
studied pattern.
What’s the time, please? — Four o’clock.
Will you lend me your pen? — What do you want it for?
He’s a good chap. — Are you certain he’ll help?
I’ve finished that. — Now repeat the process.
John’s been promoted. — Isn’t it strange!
What sort of holiday did you have? — Perfectly horrid.
I’ve missed the last bus. — How are you going to get home?
It was certainly an experience. — But can you honestly say you enjoyed it?
What shall I do with this box? — Chop it up for firewood.
Come and look out here. — What a magnificent view!
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Exercise 8.
a. Translate the sentences. Use the studied pattern.
Yro MHe nenathb? — 4 MpocTo He MOTY MPEICTaBUTD.
Henbast iu uto-T0 caenath? — Thl JOKEH OBITH TEPIIETUBBIM.
Yto ThI nyMaelb 0 Kunin? — OH caMblii 1OOPBIA U3 BCEX.
4 moccopuics ¢ Darapom. — 3aueM Thl ¢Aesan TaKylo TIIyIoCcTh?
S ne mory nanbiie exatb! — UTo CIIyqmIIOCh C 3TOI HECHOCHO! MAIlTMHOM?
by onsite moBpeawt Hory. — [loyeMy OH He CMOTPUT, Kyaa uaet?
41 momory tebe cpasy xe! — Ho mory nu 1 Beputh Tebe?
Kyna st Mmory cectb? — Thl ObI IPeAIIOUEN 3TOT CTYI?
Huxaxk He oTkpoto nBepb. — [TonmpoOyit apyroit Kiou.
Brnesy-ka s Ha nepeBo. — bynb ocTopoxkeH.
b. Make up short conversations based on some pairs of sentences.

a. Ellen is being interviewed for a job as a holiday representative. Listen to
part of the interview, write down and number the questions in the order
you hear them.

b. Listen to the interview questions on their own. Pick out sentences
pronounced with Low Fall. Intone and read them.

3. Low Rise

The voice rises from a very low to a medium pitch level or a little higher:

When Low Rise is used in statements the pattern sounds encouraging
further conversation, non-final, non-categoric, soothing, reassuring, with a
hint of self- confidence and self-reliance. This tune shape shows either the
speaker’s uncertainty or care, desire to support and give help to the listener.
In many cases the pattern is also the intonation of an enumeration and of
a “comma” (I hate climbing ladders. — It’s all /right. You won’t /fall.), (We
saw my elder sister Jane, | my aunt Jess|and my friend Bob. [). In echoed
statements the pattern sounds as a surprised or disbelieving question (He’s
broken his leg. — He’s broken his /leg?).
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In general questions we express somewhat sceptical attitude, the pattern
sounds interested. It is a common way of asking them (I am going to do
some shopping. — Can I come /too?).

In English speech Low Rise is rarely used in special questions, because
the speaker sounds wondering and puzzled, the pattern demonstrates interest
and caring attitude of the speaker to the listener. It is not a common way of
asking special questions and is seldom used in official situations (What did
you say then?).

In imperatives we sound soothing, encouraging further conversation,
calmly patronizing, often addressed to children (It’s all /right. You won’t /fall.).

In exclamations the speaker sounds calm, friendly, casual, encouraging,
airy, often used in leave-takings and in bright, non-official and friendly
greetings (Here’s my translation. — Very well /done.).

Assignment 4

a. Watch the programme “Learn Intonation Patterns with Jennifer” about
the Low Rise pattern at http://www.youtube.com/watch?v=pT6aGkt4c
zQ&Iist=PLfQSNI9FlyB6T-1IbREfi4sNiSMI2MmYGme&index=3.

b. Fill in the table:

Types of sentences Examples

¢ .Practise repeating the examples after the speaker.

a. Listen to the following sentences and say if the second speaker sounds
polite and friendly or not very polite and friendly.

b. Decide which tone makes them sound polite or not very polite: Low Fall
or Low Rise.

Example:

Polite and  Not very

friendly friendly

1 | — Mr Brown?
— My name’s Smith, actually. X
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Polite Not
and very
friendly | friendly

1 | — Mr Smith?
— Good morning. Do come in.

2 | — Aylesbury Electricals. Can I help you?
— I’d like to speak to Martin Turner, if he’s
available.

3 | — Where do you live in England?
— I 'live in Wales, actually.

4 | — Do you know where the post office is?
— I don’t, I'm afraid.

5 | — Can I take this chair?
— Sorry, somebody’s sitting there, actually.

6 | — Good morning.
— Ah. You’re the new secretary, aren’t you.
7 | — Yes?

— Coffee, please.

8 | — Good morning.
— Do sit down.

Exercise 9. Match the following adjectives from list a) and their

translations from list b):

a) 1. non-final; 2. non-categoric; 3. soothing; 4. reassuring; 5. friendly;
6. encouraging; 7. calmly patronizing; 8. interested; 9. a common way of
asking; 10. to demonstrate interest; 11. good attitude; 12. not acommon
way of asking.

b)a. nomaepKuBaOIIUi, 000APSIONINIA; b. NPYyXKeTt00HbIA; ¢c. 0OHAE-
KUBaloWuii; d. ycriokamBalolvii; €. HeKaTeropuyHbiii; f. He3aKoH-
YEHHBII; g. HETUIMUYHBIN CTIoco0 3amath Bompoc; h. mobpoe oTHO-
IIEHKE; i. 3aMHTEPECOBAHHBIN; j. THITMYHBIA CIIOCOO 3a7aTh BOIPOC;
k. 3amHTEepecOBaHHBII; 1. CTOKOMHO MOKPOBUTETLCTBEHHBII.

Exercise 10. Translate the sentences using the adjectives from the list
above:
1. Ero Bompoc 3Byyas Kak-TO CTPaHHO W He3aKOHYEHHO. 2. { Obl xoTena
yCIBIIATh 00Jiee HeKaTeropuuHble yTBepxKaeHus. 3. Tonoc HIHU 3ByJan
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MIPUSITHO M yCITOKauBaroine. 4. Sl He mmoBepmiia ero 0OHaIEKMBAIOIINM
cioBaM. 5. Maiikj Takoi ApyKeTro0HblIi yenoBek! 6. [Tocrapaiicst ObITh
0oJ1ee MOAIEPXKUBAIOIMM BTAKOM TPyAHOM 3aganun. 7. Crapblit JIxxonuon
BCeTla pasroBapyMBall C BHYKOM CIIOKOWHO, ITOKPOBHUTEIHCTBEHHO.
8. bruto BUIHO, 9TO JIKOH OYeHB 3aMHTEPECOBAaH B 3THX POJCTBEHHBIX
cBa3sax. 9. To, kak oH BEN cebs1, HE ObUIO TUIMYHO JUISI JSTIOIIKH.
10. OrpoMHOe criacr0o 3a Balile 100poe oTHotreHue. 1 1. 3agaBaTh o01IMIe
BOTIPOCHI C BOCXOISIIIMM TOHOM — 3TO THUITMYHAST MHTOHAIINS HE TOJBKO
B aHIJIMICKOM, HO M B PYCCKOM $I3BbIKE.

Exercise 11. Match the attitudes from list a) and the communicative

types of sentences from list b):

a) 1. non-final; 2. non-categoric; 3. soothing; 4. reassuring; 5. friendly;
6. encouraging; 7. calmly patronizing; 8. interested; 9. a common way of
asking; 10. to demonstrate interest; 11. good attitude; 12. not a common
way of asking;

b)a. general questions; b. special questions; c. general questions;
d. statements; e. exclamations; f. special questions; g. statements; h. special
questions; i. requests; j. exclamations; k. statements; 1. requests.

Exercise 12. Answer the following questions:
1. Is Low Rise typical for asking special questions?
2. What shade of attitude does the Low Rise gives to a special question?
3. Statements in the Low Rise pattern do not sound soothing, do
they?
4. Do special questions in the Low Rise pattern sound irritated or
impatient?
. What attitudes does the pattern Low Rise have in exclamations?
. Is the rising tone typical only for English general questions?
. How do we sound in general questions?
. Do requests sound friendly or serious in the Low Rise pattern?
. How do we sound in imperatives?

a. Listen and repeat the indirect questions. Pay your attention to the low
rising tone at the end of the sentence.
b. Work in pairs. Practise asking your own indirect questions.

O 0 3 O\ W
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Exercise 13. Practise reading the following sentences with the Low Rise
pattern. Define the attitude of the speaker and compare it with Low Fall.
1. Is it /furnished? 2. 'Could you 'tell me 'where you’ve 'put my /book?
3. ‘Where’s your 'new a /partment? 4. Is it in a'nother /district? 5. 'Did
you 'hear the 'latest about /Danny? 6. 'Did you 'ask /Harry if he’d seen it?
7. Is 'Doctor 'Sandford /in? 8. Are you 'going to have a /birthday party?
9. 'What do you 'do in your 'spare /time? 10. Have they 'set the 'date for the
/wedding? 11. So 'Mary’s 'getting /married? 12. 'May we 'bring a /friend?
13.'What would you 'like to at, Edith? 14. 'Would you 'like some /cookies?
15. 'When can we ex'pect you for /dinner? 16. "Where are you 'going after ,
lunch? 17. Is 'this 'Piccadilly /Circus?

Exercise 14. You want to soothe your friend. Use the following
conversational formulas and react to the sentences. Make up your own

situations.

'Don’t /Worry! 'Take it /easy! 'Don’t ‘take it to /heart!
'Let’s ‘hope for the , 'Everything will ‘be all ,

best! right!

'"Things /happen! 'Put it 'out of your /mind!

There is 'nothing you
could /do about it!

'Don’t 'let it up set It’s 'all /right!
you!

Model: Student 1: I’ve lost my book, you know.
Student. 2:'Things /happen. I'll'give you mine.

a. Turn to the job interview from Exercise 7 once again. Listen to the
sentences with Low Rise and practise repeating them.

b. Work in pairs. Make up your own job interview. Practise the studied low
falling and low rising tones.
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Assignment 5

a. Watch the programme “Learn Intonation Patterns with Jennifer”
about tag and negative questions at http://www.youtube.com/
watch?v=k1Qh4ylT6M8&index=4&list=PLfQSN9FIlyB6T-
ibREfi4sNiSMI2MmYGmc.

b. Fill in the table:

Type of the question Examples

c. Practise saying the examples after the speaker.

4. High Fall

The voice falls all the way down from a high to the lowest level:

=

When High Fall is used in statements the speaker sounds involved,

light, airy and warm. He expresses his personal concern and interest. The
pattern shows the speaker's happy and joyful mood and statements sound
as exclamations.

In general questions the speaker does not actually ask for information.
Such questions sound mildly surprised and mildly sceptical. It is not a
common way of asking general questions (‘Can he ‘prove it?). We also
sound protesting, impatient (Shall we leave it till \next week?).

Inspecial questions the speaker sounds interested, brisk, lively and business-
like and demonstrates his joyful mood (Where did you go for your 'summer
holidays?). Also in special questions the speaker can sound umpleasantly
surprised, displeased, protesting (When did you decide to do ‘that?).

Imperatives sound lively, suggesting a course of action to the listener,
warm and sometimes with a shadow of critical surprise (Put it in the waste \
paper basket), (\Fold it then, you helpless man!).

In exclamations the high falling tune is very emotional and expresses
mild surprise (\Thank you most ‘awfully).

~134 ~


https://www.youtube.com/watch?v=k1Qh4ylT6M8&index=4&list=PLfQSN9FlyB6T-lbREfi4sNi5MI2MmYGmc

a. Listen to the following conversation. You should hear a high fall on the
highlighted syllables (underlined).

b. Practise reading the conversations in pairs.

c. Make up your own similar dialogues and act them out.

Example:

— [ think I'll have a tomato sandwich.

— And'Ill have a \cheese sandwich. (cheese contrasts with tomato)

— A cheese ‘roll for me, please. (roll contrasts with sandwich)

— And I'll have a meat pie.

— And''ll have a meat and po'tato pie. (potato is a new element)
1.

— White coffee with sugar, please.

— Black with sugar for me, please.

— Black without sugar.

— I’ll have mine white without sugar.

— Tea without sugar for me, please.
2.

— OK, I'm paying. What would you like?

— That’s kind of you. Steak and chips, please.

— I’d like steak and chips, too.

— Chicken and chips, please.

— Can I have a chicken curry?

— I’d prefer a fish curry.
3.

— What kind of pullover are you looking for?

— Light blue, I think.

— You’d look better in dark blue, in my opinion.

— If I wanted something dark, I’d go for dark green.

— OK. A dark green pullover, then.

— I’ve changed my mind. I’d like a dark green shirt instead.
4,

— I’d like an apple pie.

— I think I'd prefer a cherry pie.

— Id like some cherry tart.
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— I don’t want anything sweet. I’ll have a cheese roll.

— And I'’ll have a cheese sandwich.

— I’ve changed my mind. I’ll have a cheese sandwich, too.
5.

— I’m going to Oxford next week.

— Oh, I went to Oxford last week.

— What a coincidence. I went there last week, too.

— I went to Cambridge last week.

— I'm going there next week.

Exercise 15. Match the following adjectives from list a) and their

translations from list b):

a) 1. light; 2. airy; 3. lively; 4. interested; 5. business-like; 6. mildly
surprised; 7. mildly skeptical; 8. not a common way of asking; 9. actively
interested; 10. querulous; 11. protesting; 12. Impatient; 13. unpleasantly
surprised;

b)a. 3amHTEepecoBaHHbLIN; b. XXUBOI, OXUBIEHHBIN; C. Bec&nblit; d. nér-
KWii; €. He TUIIMIHBIA 119 Bompoca; f. HEeMHOTO CKEITUYHBIN;
g. HEMHOTO YIWUBJIEHHBIN; h. IeJI0BOI; i. TIOCTOSTHHO HETOBOJIBHBIN;
j. MPOTECTYIONINIA; K. OUeHb 3aMHTEPECOBAHHBIN; |. HEMIPUSITHO YIUB-
JIEHHBIN; M. HETEPIICIUBBIA.

Exercise 16. Translate the sentences using the adjectives from the list
above:
1. ¥V Hero Bcerga takoe Jerkoe OTHOIIEHUE K TPYIHOCTSIM Xu3Hu. 2. Ero
BeCeJIbIil BUI 3aCTaBIWJI BCeX HAC paccMesThes. 3. CUTyarus IOCTeTIeHHO
CTaHOBWJIACh OXKUBJIEHHOM. 4. I3BUHUTE, HO MHE HEe MHTepecHo. 5. f He
TaKoM 1eJI0BO Kak Most 0a0y1ika Chlo3eH. 6. Jlo/kKHa cKa3aTh, 4TO 51 ObLIa
cJIeTKa yOvBJICHA TBOMMU CJIOBaMH. 7. Bcerma Takoii cirerka CKenmTHIe CKIiA,
OH ObLT OUeHb cepbe3eH Terepb. 8. He TUMMYHO TaK CMOTPETh Ha Bellu!
9. [Touemy ThHI Bceria Tak SIBHO 3aMHTepecoBaHa B ero aejiax? 10. S 6orock
pasroBapuBath ¢ 6occoM. Ha 3Toli Henesre OH ITOCTOSTHHO BCEM HETOBOJICH.
11. CrnoBa Moapu 3Byvyanu nporectytoine, Ho [Tutep He obOpaiian Ha 3TO
BHUMaHMs. 12. 3BUHUTE, HO MoYeMy Bbl TaK HeTeprneauBbi? 13. Mbl
OB HETIPUSITHO YIWBJICHBI TAKMMU CTPAaHHBIMU HOBOCTSIMH.
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Exercise 17. Mach the attitudes from list a) and the communicative
types of sentences from list b):
a) 1. light; 2. airy; 3. lively; 4. interested; 5. business-like; 6. mildly
surprised; 7. mildly skeptical; 8. not a common way of asking;
b)a. general questions; b. special questions; c. general questions d. general
questions; e. statements; f. requests; g. exclamations; h. statements.

Exercise 18. Answer the following questions:
. Is the High Fall pattern typical for asking general questions?
. What shade of attitude does the High Fall give to special questions?
. Exclamations in the High Fall pattern do not sound airy, do they?
. How do we sound in exclamations?
. Do requests in the High Fall pattern sound irritated or business-like?
. Do requests in the High Fall pattern sound querulous or business-
like?
7. How do we sound in imperatives?
8. What attitudes does the High Fall pattern have in statements?
9. Does the High Fall alone have the negative shade of attitude?
10. What shade of attitude does the High Fall give to general questions?
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Exercise 19. Practise the High Fall pattern. Define the attitude of the
speaker and compare it with Low Fall and Low Rise.
1. "Then you should 'look in the \bedroom, \shouldn’t you? 2. \No,
'what \happened to him? 3. ‘What’s the \matter? 4. He 'works for an \
export company. 5. I’ll 'have to 'ask my \mother. 6. 'When did that \
happen? 7. "When did she \leave? 8. 'What 'made you de'cide to 'get into
com\puters? 9. Now 'what about \your experience. 10. 'How long have
you been 'working with com\puters? 11. But it’s 'nice if you \taste it.
12.'Lookat\Charles! 13. "'What a'marvelous \dancer! 14. 'That sounds \fine!
15. 'What are we \looking for? 16. 'Pink 'seems very \popular this year.
17. 'Look at the \snow! 18. \ Yeah! I 'thought so \too.

Exercise 20. Work with a partner. Mind that the partner’s sentences
must show lively, interested, business-like, or mildly surprised and mildly
sceptical attitude.

1. It’s Ann’s turn, you know. — I quite thought it was mine. 2. We’re quite
sold out, I’'m afraid. — Then I must try somewhere else. 3. You will join us,
won’t you? — I’d simply love to. 4. These aren’t my gloves. — Well whose
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are they, [ wonder? 5. He’s hardly hurt at all. — Then what’s all the fuss
about? 6. Nick hasn’t turned up. — When did you expect him? 7. Father
will be very upset. — Must we tell him about it? 8. D’you think I should ring
him? — Isn’t it be better to wait? 9. Let’s go to the pictures. — Do you really
want to? 10. I can’t drink this horrid tablet. — Force yourself to drink it.

Exercise 21.

a. Translate the following sentences into English. Try to sound light, lively,
interested, business-like, mildly surprised or mildly sceptical in the
responses.

Kak Maprapetr? — I He Bunen e€ yxe 1Be HeIe/u.

Mebeab coBceM He MOIHASA. — DTO He MMeeT 3HAUCHUS.

51 OBl XOTeJ1a MepeKycuTh. — Torma gaBaii IPUroTOBUM YTO-HUOYIb.

BbanHu Tak xoueT Kpoauka. — [Jie Thl Oymenib ero aepxarb?

4 ye3xato 3aBTpa. — B Kakoe ke BpeMs THI ye3xKaelb?

Mawma, s mounHua Beaocunen! — Kak ke 3To tede yaanoch?

41 cobuparoch MporyasaThes. — A pa3Be He 3aHUMAThCS?

OHa KynuT oBoIu cama. — Jla pa3Be y He€ eCTh ICHBIHU?

OH MHorO0 paccka3sbiBai o fire. — Jla ObUT 1M OH TaM BooO1e?

Hagait nepeiiném ynuiry. — OctopozkHee! Tam mamnHa!

ToI Oo1IATH HE MpUHEC MHE 3T0. — HO THI He TIpocu MeHsT!

Cxoau B marasuH. — Ho s Buepa xonun!

ITouemy ThI He Aenaeib ypoku? — Ho g yxe cieniani Bce ypoKu.

4 He man emy HU Koreiiku. — [ToueMy THI TaKOM XKaTHBI?

DTO HE MOM KHUTU. — YbHU 3Ke Toraa 3T0 KHUTU?

OH TaKkoii BeXJIMBbII! — DTO pa3Be BEXKJIMBOCTh?

MHe 31ech oueHb HpaBUTCS. — Pa3Be?

A pan, yto MalIvHa B Mopsiike. — A OHa B MopsiaKe?

CMOTpH, OHa OMSITh XOUeT B3Th ClIMYKU. — He nemnaii aToro!

b. Make up short conversations based on some these of pairs of sentences.

5. High Rise

The voice rises from a medium or high pitch level and moves up to the
top of the speaking voice:
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Statements, pronounced with High Rise, have the effect of question,
or echoing question, calling for the repetition or additional information,
sometimes shading into disapproval or puzzlement (You’ve got to /go?).

General questions sound echoing the speaker’s questions to keep the
conversation going, sometimes shading into disapproval and puzzlement
(‘Do you?).

In special questions we sound calling for the repetition of information
already given if the terminal tone is on the interrogative word (He speaks
‘what language?). In other cases the speaker is echoing the listener’s
question in order to concentrate better before giving an answer to it (Which
would you recommend? — /Which would I recommend?).

Imperatives have the effect of question (Tell you the /time?).

Exclamations have the effect of surprise and disbelieving question (Not
likely?!).

Exercise 22. Match the following adjectives from list a) and their

translations from list b):

a) 1. effect of question; 2. echoing question; 3. calling for repetition of
information; 4. calling for additional information; 5. disapproval;
6. puzzlement;

b)a. Bompoc-moBTOp; b. Tpockda o TOBTOpe; C. 3(P@eKT BOIpO-
ca; d. o3agayeHHOCTh, HeJOYMeHUE, €. HeomoOpeHwme; f. 3ampoc o
JTOTTOJTHEHUSIX.

Exercise 23. Translate the following sentences into English using the
vocabulary from the list above:
1. Ero yrBepxKaeHue 3By4ajio CTpaHHO M HE3aKOHYEHHO, B HEM ObIT 2D (heKT
Borpoca. 2. Kakasg y Hero mHTepecHasT MaHepa MCITOJIb30BaTh BOIIPOC-
MOBTOP Tpexiae, 4eM nath oTBeT. 3. [loueMy Thl Bce BpeMsl MPOCUIIb
MoBTOpUTHL Mou cyioBa? Tel T10X0 cibiuuib? 4. OHa cuzena, IIsasg MHe
B IJla3a, W TIpOCWJIA IOIOJIHUTEIBHOW WH(OpMaUK O ¢€ 3agaHuu.
5. TToueMy ThI CMOTPHIIIL Ha MEHSI C TaKMM HeomobpeHuem? 6. S He
MOHMMAlO TBOEH 03agayeHHOCTU. BC€ ObL10 sICHO ¢ camoro Hayvasa.
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Exercise 24. Answer the following questions.

1. Is the High Rise pattern typical for asking special questions?

2. What shade of attitude does the High Rising nuclear tone give to special
question?

3. Statements in the High Rise pattern do not sound protesting, do
they?

4. Do special questions in the High Rise pattern sound irritated or

puzzled?

. What attitudes does the pattern High Rise have in exclamations?

. Is the High Rising tone typical only for English general questions?

. How do we sound in general questions?
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. Do questions sound friendly or echoing in the High Rise pattern?

Exercise 25. Practise reading the following sentences with the High
Rise pattern. Define the attitude of the speaker and compare it with Low
Fall, Low Rise and High Fall.

1. He’s /rich? 2. /Really? 3. /Married? 4. "Where are you going? 5. Is 'ten
'thirty in the 'morning all /right? 6. /Nothing? 7. 'What’s 'wrong with /‘me?
8./Snow? 9. He 'says he’s ‘coming? 10. 'Want some /cherries?

Exercise 26. React to the following sentences and demonstrate the
effect of question, calling for the repetition of information, sometimes
shading into disapproval or puzzlement.

1. I offered it to him. — You’ve got the complete set?

2. I've got the complete set. — You offered it to him?

3. Stuff and nonsense! — Stuff and nonsense? I don’t know.
4. Is it raining? — Is it raining? I’'m not sure.

5. Where’s my newspaper? — You want it back?

6. Let’s go to the pictures. — You’ve got enough money?

7. I’ve lost my glove. — Is this the one?

8. We had a meeting. — Should I have been there?

9. Iliked it very much. — Were the others pleased?

~ 140 ~



Exercise 27.

a. Translate the following sentences into English. Mind your intonation
in responses — you are to show that you are calling for the repetition of
additional information, sometimes shading into disapproval or puzzlement.

. A Tonbko uto Buaen JAxeitH. — Tonbko uto Buaes JxeinH?

. Kanaps! He miist meHs. — Kanapel He 1ist Te6s1? [Touemy?

. M1 6but B yHUBepcuTeTe.— B yHuBepcurete? Korma?

. Ero 3Banu OnucoH. — Kak ero 3payiu?

. Korna on npuener? — Korna on npuener? He 3Haro.

. Uto T nenaems Beuepom? — Yro s genaio Beuepom? Hy...
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. Bo3zbMu 30HTUK. — UnET 10oXKIb?

8. Bo3bmu ot KHUTU JOMO#. — B3sTh kKHurn nomoii? f He mory!
9. I TompKo uto Bumen Jxona. — Heyxenn?

10. He 3Hato, uTo nenatb. — He cMory v 1 moMoub?

b. Make up short conversations based on these pairs of sentences.

LIstening

a. Listen to the phone conversations. Write them down.

b. Mark stresses and tones. Pay your attention to the use of High Rise.
Decide if Adele is going to repeat something or add new information.

c. Practise reading the dialogues.

d. Work in pairs. Act out your own similar conversations.

6. Fall-Rise

The voice first falls from a medium or high to a rather low pitch level,
then rises to a medium pitch. This tone may be spread over a number of
syllables or may encompass one syllable only:

/

~.../ ~/

This tone is rather frequent in speech because of its numerous
implications. In statements Fall Rise is used to show:
* grudging admission: You could have it by \dinner /time.
* reluctant or defensive dissent, objection: 1 \doubt whether I can /do it by
then.
s concern, reproach, hurt feelings: You could \ask /Barbara.
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* ftentative suggestion: We might start at Jonce.

* polite contradiction: 1 \think he /will.

* polite correction: Did you say seventeen? — \Seven Y.

* warning: Don’t be in a hurry. — But you’ll \miss your /train.

In general questions the pattern sounds inferested and rather surprised
(\Is ,it?\Did he?).

In special questions the pattern may be used to make correction (How
will Henry get home? — How will \Jane get /home?). In echoed special
questions the speaker shows astonishment (What’s the matter? — What’s
the \ /matter? (Everything’s the matter!)).

Imperatives have a warning note with more urgency, sometimes we
sound with the hint of reproach and concern (\Careful with that /glass!
(You’ll drop it!)).

In exclamations the speaker expresses correcting and scornful attitude
(What a lovely swimsuit! — What a lovely \handker /chieﬂ).

Assignment 6

a. Watch the programme “Learn Intonation Patterns with Jennifer”
about the Fall-Rise pattern at http://www.youtube.com/
watch?v=8NHa4cVHYBI.

b. Practise repeating the sentences after the speaker.

Exercise 28. Match the following adjectives from list a) and their

translations from list b):

a) 1. grudging admission; 2. reluctant dissent; 3. defensive dissent;
4. objection; 5. concern; 6. reproach; 7. hurt feelings; 8. tentative
suggestion; 9. contradiction; 10. correction; 11. warning;

b)a. ynpék; b. yuyactue, 3a00T1a; c. Bo3paxxeHue; d. onpasabiBaroleecs
Hecorjacue; €. Bsjioe Hecoracue; f. HeOXOTHOe JoMyIleHue; g. mpe-
IocTepexeHue; h. ucmpasieHME; i. OIIPOBEPKEHNUE; j. pPOOKUIA COBET,
npeioxeHue; k. oobuna.

Exercise 29. Translate the following sentences using the adjectives
from the list above:
1. E€ oTBeT HamoMu1HaJl CKOpee HEOXOTHOE JOIYIIEHUE, YeM COTrJIacue.
2. Bsimoe Hecormacre Moeil Ky3MHBI IIOKa3bIBAJIO, UTO Ha CaMOM JIelie, Te-
TO B INIyOMHE AyIIIW, OHa X0Tesa rmoexarb ¢ Hamu. 3. [Tutep He cornarancs
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BO3IJIaBUTh OM3HEC, HO €ro HecoIJlache 3ByJasio, KaK OyITO OH OITpaB-
nbiBasics. 4. VI3BUHUTE, HO MHE HEMHTEPECHO 3HATh NIPUYMHBI BAlllero
BO3paxXeHUs1. 5. Mapu MpUHAIACh YIIAKOBBIBATH YeMOAAHbBI ¢ OOJIBIINM
yuactueM U 3a00Toii. 6. Sl coBepIIEHHO HE MOHMMAIO0 TBOErO YIPEKa.
7. Tonoc IMurepa apoxkai, BeigaBas ero oouny. 8. [Tociae HeOobILION TTa-
y3bl MBI PEIIMJIMCH MMPOU3HECTU HAIll poOKuii coBeT. 9. Hamuim cBoe
OITpoBepKeHMe 10 BceM 3TUM (pakTam HememieHHO! 10. Cmemnaii Bce
HeoOXoauMble ucHpaBieHus U caabail terpaas! 11. He Gecrokorics.
41 NOMHIO BCE TBOU IIPEIOCTEPEKEHUSI.

Exercise 30. Answer the following questions:
1. Is the Fall Rise pattern typical for asking questions?
2. What attitudes does the Fall Rise pattern have in statements?
3. What shade of attitude does the High Fall give to general questions?
4. Is the Fall Rise pattern good for expressing apology?
5. What attitude does the pattern betray when you admit something
unpleasant?
6. How do we sound in special questions?
7. How do we sound in imperatives?
8. How do we sound in exclamations?

Exercise 31. Practise the Fall Rise pattern. Define the attitude of the
speaker and compare it with Low Fall, Low Rise, High Fall, High Rise and
Rise Fall.

1. \That’s all /right. 2. \Here’s the /question. 3. 'Certainly it \looks like ,
that. 4. He’s \rather /clever. 5. We ‘still haven’t \met ever /since. 6. 'No
one’s \told him yet. 7. \Maggie’s 'got 'fourteen-weeks /holiday. 8. \May
/be. 9. It’s 'kind of \sudden, /isn’t it? 10. \Didn’t you /hear? 11. I didn’t
\know /that. 12. Oh, \nothing in particular, I guess. 13. On \/Monday.
14. It was ex'tremely nice at seven, butate /leven ... 15. But a\part from ;
that, we’re o'pen to sug'gestion. 16. 'Don’t go to \sleep, ﬂ oe. 17. \Either
will /do. 18. We 'can’t \see it from /here. 19. \Where’s the /hospital? 20. It

'means that 'sooner or vlater you’re 'sure to re‘turn!
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Exercise 32. Work with a partner. React to the following sentences

showing that you:

S N R R S N R R I O R N WD AW N =

S N R R

[an—

1) admit grudgingly your partner’s phrases:

. You can have it tomorrow. — [ hoped to have this afternoon.
. You agree with me? — I think so.

. You’ll never find this book. — I’m so absent-minded.

. You promised me the film. — Yes. We could go a bit later.

. You must go to the Dean. — I thought we’ll go together.

2) dissent defensively to what the partner says:

. Go and wash the dishes. — It’s Peter’s turn.

. It’s a poor mark again, Jim! — The task was very difficult.
. Let’s wait for Danny. — But he never comes in time!

. How could he let you know? — He could have wired.

. Ask Mabel to help you. — She is too lazy.

3) reproach your partner and hide your hurt feelings:

. Jack is coming to tea. — You might have warned me.
. What did you say? — You could be more careful.

. I want to have a rest. — But this job can’t wait!

. Why didn’t you tell me? — You are always busy.

. Sorry, I’'m late. — Late again.

4) make your suggestion tentative:

. Lilly won't come. — We can invite Jane.

. It’s raining again. — We shall take my umbrella.

. I don’t know what to do. — You might speak to Jimmy

. Who will stay with Nick? — I can.

. The meat is overdone. — I can offer you something different.

5) contradict or correct your partner correctly:

. You work six days a week. — Seven.

. We visited them yesterday. — Before yesterday.
. It’s Betty’s bag. — Peter’s.

. He’ll never come again. — I think he will.

. He’s a lazy bones. — I don’t think so.

6) warn your partner with concern:

. Let’s go this way. — Be careful with that ladder!
. I’'m not afraid of anyone. — You’ll get into trouble.
. Give me some cold water. — Your throat will get worse!
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4. I’ll put the books here. — Gently! You’ll break the vase.
5. I won’t learn any more of it. — The teacher won’t like it.

Exercise 33. Translate the following sentences into English, use the
Fall Rise pattern in your responses.
Ter mpunéc MHE TeTpanb? — He Obi10 BpemeHw.
Cxoau B MarasuH. — 4 yxxe cxoau!
ITouemy TbI He 3BoHMI? — HO THI He Mpocu MeHs!
A man emy cto pyoseii. — OH HIKOTIa X He BEpHET.
Kymnu cebe HOBBII KOCTIOM. — Y Hac Majo JAeHer.
DTO KHUTU TBoero OpaTta? — Moero asau.
OH TaKkol BEXXIUBBII! — DTO HEe BEXKIIUBOCTbD.
MHe HpaBuUTCSI 9TOT (UIbM. — MHE KaxKeTCsl OH TJIYMbIM.
MammHa B nopsiake? — MOXeT, roeaeM Ha TaKCH?
MozxHo B3aTh ctmuku? — He gemait saToro!

LIstening

Listen to the recording, and decide if the message of the second
speaker is complete, or if he or she could say more, or is not sure. Trace the
difference in the use of Low Fall and Fall-Rise.

Example:

— Will the others be there too? — I believe so. (1) message complete (2)
more could be said.

1. — What about Jack to open the conference?
— He’s an excellent speaker.

2. — Are you ready?
— I think so.

3. — Well, that’s what I have in mind.
— I see what you mean.

4. — She’s always well prepared for meetings.
— That’s true.

5. — Was it a good weekend?
— Saturday was fine.

~ 145~



More
could be
said

Message

complete

6. — Do you always understand him?
— Generally.

7. — The matter is very urgent.
— I fully appreciate that.

8. — Do you see what I’m getting at?
— I agree with you, up to a point.

Listen to the following sentence beginnings and underline a, b, c or d
to show how you think each sentence will continue. Then check with the
recording.

Example:

1 didn’t paint the house YESterday ...

a) ... [CLEANED it.

b) ... LINda did.

c) ... Idid it on SATurdav.
d) ... I painted the GArage.

1. Joe didn’t buy the house in nineteen ninety-six

a) ... that’s when he SOLD it.

b) ... it was nineteen EIGHty-six.
¢) ... it was his BROther.

d) ... it was nineteen ninety-FIVE.

2. I didn’t paint the house yesterday ...

a) ... |[CLEANED it.

b) ... LINda did.

¢) ... I did it on SAturday.
d) ... 1 painted the GArage.

3. Joe didn’t buy the house in nineteen ninety-six
a) ... that’s when he SOLD it.

b) ... it was nineteen EIGHty-six.
¢) ... it was his BROther.
d) ... it was nineteen ninety-FIVE.
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a) ...
b) ..
C) ...
d)..

a)..
b) ..
c)...
d) ..

4. 1 didn’t paint the house yesterday ...
I CLEANED it.
.LINda did.
I did it on SAturday.
. I painted the GArage.
5. Joe didn’t buy the house in nineteen ninety-six ...
. that’s when he SOLD it.
. it was nineteen EIGHty-six.
it was his BROther.
. it was nineteen ninety-FIVE.
6. I didn’t paint the house yesterday ...
... CLEANED it.
... LINda did.
... I did it on SAturday.
... I painted the GArage.
7. Joe didn’t buy the house in nineteen ninety-six ...
... that’s when he SOLD it.
.. it was nineteen EIGHty-six.
.. it was his BROther

.. it was nineteen ninety-FIVE.

a.

~N N kW N = T

Listen to the following sentences and mark falling-rising and low-falling
tones in them. Example: I don’t know \Jane /Smith, but | \do know her
\hus /band \J ohn Smith.

. Practise reading the sentences in pairs.

. I’ve got one sister, and my wife has two sisters.

. I didn’t say we’d meet at quarter to six; I said quarter past six!

. My sister was born in 1959, and my wife in 1969.

. Joe lives in North America, and Pablo in South America.

. Diesel engines cause more pollution than petrol engines.

. I’ve never been to South America, but I have been to South Africa.

. My grandfather was born in 1904; and my grandmother was born in

1905.

. He served not only in the First World War, but also in the Second World

‘War.
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9. Don’t let’s go on the 21st; let's make it the 28th.
10. 1 don’t live in the outskirts of London; I live right in the centre of
London.

a. Listen to the following sentences and mark falling-rising or low-falling
tones in them. Decide which meaning is meant in each case due to the
choice between Low Fall and Fall-Rise.

b. Practise reading the sentences in pairs.

c. Make up your own short conversations based on these examples.

Example:
a) I hoped \Jane would be coming. (= she didn’t come)
b) I \hoped Jane would be coming. (=she did come)
1. They told us we would get in free!
a) = we did get in free
b) = we had to pay to get in
2. I thought it would rain today.
a) = it didn’t rain
b) =it did rain
3. The bus didn’t stop because you waved your hand.
a) = it didn’t stop
b) = it stopped, but not because you waved your hand.

4. It’s about time they invited us to dinner.
a) = they haven’t invited us yet, but they should
b) = they have finally invited us
5. He wasn’t given the job because of his Mafia connections.
a) = his Mafia connections were the reason why he wasn’t given the job
b) = he was given the job, but not because of his Mafia connections
6. It’s about time Peter was given a better job.
a) = he has finally been given a better job
b) = he should be given a better job
7. They told us the museum was great.
a) = it was great
b) =it wasn’t great
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8. I thought Mary would win.
a) = Mary won
b) = Mary didn’t win
9. It’s about time Tom got a good job.
a) = Tom has finally got a good job.
b) = other people are getting good jobs, but not Tom
10. I hoped we would win more gold medals this time.
a) = we did win more medals
b) = we didn’t win more medals

a. Look at the example below, then listen to the recording and correct the
statement using Fall-Rise and Low (Mid) Fall.

Text: The Globe Theatre is on the South Bank of the river Thames.

Recording: The Globe Theatre is on the North Bank of the river Thames.

Correction: Not the \NORTH /Bank; the \SOUTH Bank.

b. Now read this tourist information about London.

c. Listen to the recording, where each statement has a mistake in it. Say
your correction aloud after each statement, and listen to the correction
on the recording.

The two most important parts of London, the West End and the City,
are on the North Bank of the river Thames. The City, originally founded
by the Romans, is the financial centre, where you will find most banks,
insurance firms and trading companies. Until the 1950s, the tallest building
in the City was Saint Paul’s Cathedral, rebuilt after the Great Fire of 1666.
But now the City is full of much taller buildings, often the headquarters of
financial institutions.

The West End is full of shops, theatres, cinemas and restaurants. Most
department stores are found in Oxford Street, while the largest toy shop in
Britain, Hamleys, is in Regent Street, just south of Oxford Circus.

Westminster is famous for the Houses of Parliament and Westminster
Abbey, where the kings and queens of England are crowned. And the West
End is where you will find several great museums and galleries, including
the British Museum and the National Gallery.
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More and more tourists are beginning to visit the South Bank, especially
the cultural centre near Waterloo Bridge: this includes the National Theatre,
with its three stages; the National Film Theatre; and three concert halls, the
largest of which is the Royal Festival Hall. If you walk farther east along the
riverside you will come to Tate Modern (the modern art building opposite
Saint Paul’s, converted from a power station) and the Globe Theatre,
a construction of the theatre where many of Shakespeare’s plays were
originally performed in the early seventeenth century.

7. Rise-Fall

Rise-Fall. The voice usually rises from a medium to a high pitch level
and then quickly falls to a low pitch.

/™

In statements Rise Fall sounds impressed, awed, self-satisfied and

sometimes challenging.

Special questions sound challenging, antagonistic and shrugging off
responsibility.

General questions sound impressed, challenging and antagonistic.

In commands the speaker sounds shrugging off responsibility, sometimes
hostile and refusing to be embroiled.

In exclamations the speaker sounds greatly impressed and sometimes
with the hint of accusation.

Assignment 7

a. Watch the programme “Learn Intonation Patterns with
Jennifer” about the Rise-Fall intonation pattern at http://www.
youtube.com/watch?v-9wgB9HI460&1ist=PLfQSN9FlyB6T-
IbREfi4sNiSMI2MmYGme&index=6.

b. Fill in the table.

c. Practise repeating the examples after the speaker.

Types of sentences Examples
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Exercise 34. Match the following adjectives from list a) and their
translations from list b):
a) 1. impressed; 2. the hint of accusation; 3. awed; 4. self-satisfied;
5. hostile; 6. shrugging off responsibility; 7. to be embroiled;
b)a. caMoJOBOJIbHBIN; b. HaMeK Ha OOBMHEHME; C. BpaxneOHBbIi;
d. BHYIIUTENbHBINI; €. yXOISIIINIA OT OTBETCTBEHHOCTH; f. BHyIIAOIIMi
CTpax; g. ObITh BITyTAHHBIM (B HEPUSTHOCTH).

Exercise 35. Answer the following questions:
1. How do we sound in statements?
2. How do we sound in special questions?
3. How do we sound in commands?
4. How do we sound in exclamations?

8. Emphatic stress

It is used when we want to emphasize something, contrast one thing
with the other, correct someone, or lay logical stress. In this case we stress
a word very strongly, and there is usually a high (mid) fall on the most
important syllable. E.g.:

So you were born in the South of \England. — No, I was born in the \\
NORTH of England.

a. Watch the programme “Learn Intonation Patterns with Jennifer” about
the intonation for contrast and emphasis at https://www.youtube.
com/watch?v=3MedvTj3t-w&index=11&list=PLfQSNI9FlyB6T-
IbREfi4sNiSMI2MmYGmc.

b. Fill in the table.

c. Practise repeating the examples after the speaker.

Table

contrast/correction/emphasis Examples
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When we stress a word very strongly (especially when we correct
someone) there is usually a high (mid) fall on the most important syllable.
This is the way we can emphasize something. Listen to the following:

A. So you were born in the South of \England.

B. No, I was born in the "NORTH of England.

Now listen to A, below. Then read the prompts for B, and work out B's
response. Say your response aloud, then listen to the recording to check.

Example:

A. Here’s the cheese \sandwich you wanted.
B. / that’s wrong / ordered / meat sandwich /
—> That’s \wrong. I ordered a "\MEAT sandwich.

1.

A. OK, that’s two white \coffees.

B. / No / always drink / black coffee /
2.

A. So, your daughter sells \clothes.

B. / No / daughter / makes clothes /

3.

A. T used to live in the South of \France, like \you.
B. / No / used to live / South / Italy /
4.
A. Would you like some potato soup for lunch later on?
B. / prefer / fish soup / if that’s OK /
S.
A.You're a com, puter operator, I understand.
B. / No / computer programmer /
6.
A. Did you buy that cotton /shirt you were looking at?
B. / No /silk shirt / instead
7.
A. Would you like to sit out\side?
B. / prefer / sit / inside / if possible.
8.
A. Do you fancy fish and \chips?
B. / rather have / chicken and chips /
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9.
A. So your mother’s \Welsh.
B. / No / father / Welsh /
10.
A. Let’s meet at half past \ten.
B. / rather meet / quarter / ten /
11.
A. So your partner is John \Smith.
B. / No / partner / Jane Smith /
12.
A. So your son’s going to play for Manchester \ City.
B. / No, he’s / play for / Manchester United /
13.
A. So your son’s going to play for Leeds U\nited.
B. / No, he’s / play for / Manchester United /
14.
A. Let’s meet at quarter past \nine.
B. / think / better meet / quarter to /

In conversation, the emphasis shifts as new, important words come in.
The new words are highlighted. Listen to these examples, and compare
them.

1) A. Where did you go in the summer? B. The South of \FRANCE.
2) A. Which part of France do you prefer? B. The \\SOUTH of France.

Now read the following conversations aloud. Predict which is the most
important syllable of the most important word in each sentence. Underline
that syllable. Then listen to the recording.

Example:

— 1 fancy seeing a \film.

— What \\kind of film?

— Oh, \\any kind of film.

— How about a \comedy?

— I can’t \\stand comedies. I'd rather see an \\action movie.
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1.
— Where did you put the potatoes?
— Where do you think I put the potatoes? There’s only one place to put them!
— Well, I can’t find them!
— They’re in the cupboard.
— But I’ve looked in the cupboard.
— You can’t have looked in the cupboard.

— Well, I have.
— Sorry ... they’re still in the shopping bag.
2.

— Where are you spending your holidays?

— In France.

— Where in France?

— The south.

— I’ve never been to the south of France. But I’ve lived in the south of Spain.
— Where exactly in the south?

— In Seville.

— That’s a coincidence. My daughter lives in Seville!
— Which of your daughters?

— Susan, my eldest daughter.

— What’s she doing there?

— Working as a teacher. An English teacher.

GROUP PROJECT

» Split into pairs and give the finest reproduction of the following text.
» Then compare your reproduction with the recording at http://violet.vn/
quocphu66/document/same/entry id/2129280.
» Choose the closest reproduction (in respect to the chosen intonation
patters) to the original.
Every Saturday Mr. Brown goes to town. He went to town last Saturday.
He usually has a drink in the pub with his friends. Last Saturday he had
four or five drinks. After the pub, he usually goes to supermarket and gets
the food for his wife. He got the food last Saturday. He usually comes home
on foot. Last Saturday he came home by taxi. His wife was very angry.
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Mrs. Brown: John! Is that you?

Mr. Brown: Yes, dear. I’'m back.

Mrs. Brown: Did you come home by taxi?

Mr. Brown: Yes, dear. The bags were very heavy.

Mrs. Brown: Did you get everything?

Mr. Brown: Yes, dear. I got everything... nearly everything.
Mrs. Brown: Nearly everything?

Mr. Brown: Yes, dear... [ went to the butcher’s, but they didn’t have any steak.
Mrs. Brown: They didn’t have any steak!

Mr. Brown: No, dear, so I got some hamburgers.

Mrs. Brown: Did you go to the baker’s?

Mr. Brown: Yes, dear... but I didn’t get any bread.

Mrs. Brown: You didn’t get any bread!

Mr. Brown: No, dear. They didn’t have any bread, so I got some rolls.
Mrs. Brown: How many rolls did you get?

Mr. Brown: I can’t remember, dear.

Mrs. Brown: John?

Mr. Brown: Yes, dear?

Mrs. Brown: Did you go to the pub again?

Mr. Brown: Yes, dear.

Mrs. Brown: How many drinks did you have?

Mr. Brown: Only four or five, dear, ... small ones.

INTONATION OF PUNCTUATION MARKS

Recommendations for study

Objective: to acquire skills of reading according to punctuation marks.

Points for study:
1. Basic terms.
2. English punctuation: general remarks.
3. Punctuation rules and intonation of reading according to punctuation
marks.
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Knowledge:
* basic terms for the unit;
* punctuation rules;

intonation patterns of reading according to punctuation marks.

Skills:
* to practise intonation patterns of reading according to punctuation
marks;
to record their reading according to punctuation marks.

Strategies:
to study the unit theory;
* to complete the table with terminology;

to do all the exercises and assignments;
* to do the group project;

to answer the questions:
1. What English punctuation marks do you know?
2. What intonation patterns correspond to punctuation marks in oral
speech?

1. Basic terms
Punctuation, indented line, full stop, comma, semi-colon, colon,
dash, brackets, quotes, italics, scare quotes, paragraph.

Exercise 1. Fill in the table with the basic terms.
Example

Ne Word Transcription Translation

1 Quotes /kwaots/ Ka6bluKu

2. English punctuation: general remarks

English modern punctuation is characterized by the relatively free
use of punctuation marks. They help us distinguish communicative types
of sentences and express syntactic relationships. Therefore, apart from
standard punctuation rules, a writer may choose punctuation marks
according to his intention to render a certain idea. That is why one should
know how to “pronounce” punctuation marks while reading a text aloud.
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3. Punctuation rules and intonation of reading according
to punctuation marks

In the table below you will find major ways of ‘pronouncing’ (or
mispronouncing) punctuation marks.

Syntactic
LR D ik Pause(s) Loudness Tempo Tone(s)
mark const-
ructions
indented | paragraphs | very long at the at the at the
line (three unit) | beginning | beginning | beginning
pause of the of the of the
paragraph: | paragraph: | paragraph:
increased; slowed high;
at the end down; at the end
of the at the end of the
paragraph: of the paragraph:
diminished | paragraph: low
fast
full stop | sentences long (two- — — Low Fall
unit)
words,
homese
for subordi-
parts of a Lo
comma sentence short (one- — — nation,
.’ unit) Mid-Fall
clauses;
for co-
addresses, dinati
short ordination
insertions
clauses (two | apause
different |shorter than
ideas joined | that of a full
semi-colon | within a stop, but - - Mid-Fall
sentence); | longer than
enumera- that of a
tions comma
clauses with
enume-
efgf;’ﬁ;- the same High Fall
colon . as after the - — (non-final
tion or i_col icty)
claboration | S€Mi-colon variety
of what
came before
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Punctuation
mark

dash

Syntactic
units/
const-

ructions

introduces
a summary;
adds an
aftert-
hought;
indicates
that the
sentence is
not finished
or a sudden
break in it

Pause(s)

long
(two-unit)

Loudness

Tone(s)

brackets

parenthesis

usually no
pauses

diminished

increased

double
dashes

parenthesis

long
(two-unit)

increased

slow

double

comma

(‘'weak
brackets')

to bring
out shorter
insertions

Level

double
quotes

quotations

long
(two-unit)

increased

slow

italics

to tender
irony and
other similar
shades of
meaning

increased

slow

falling,
rising-
falling

scare quotes

to mark off
something
that is not
generally
recognized,
or
accepted, to
emphasize
that the
word or
phrase
is being
used as a
euphemism

diminished

slow
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Assignment 1

a. Listen to this text. Notice that in speech there are pauses where, in
writing, there are punctuation marks.

I can never guess the weather right. If [ wear a warm shirt, the weather’s
hot. If I wear cool clothes, there’s a cold wind.

When I don’t take my umbrella, it rains. If I take my umbrella, does
it rain? Of course not! Then I leave it on the bus! Oh well. We all have our
weaknesses. I guess!

b. Practise reading the text and ‘pronounce’ the punctuation.

Assignment 2

a. Read this weather forecast aloud, ‘pronouncing’ the punctuation.

And for Friday, well, another wintry day in all parts of the region.
Temperatures near freezing in many places, and along the coast, the wind
will make it feel very cold indeed. Inland, some snow on the hills, and
there may be fog in the valleys.

If you’re out and about driving, watch out for those icy roads! And
for the weekend? Well, we’re not expecting much change, I’m afraid. And
that’s all from me. Goodnight.

b. Record yourself.
c. Listen to the tapescript and compare it with your reading.

Assignment 3

@

a. Put the quote marks (“”) in the text. Don’t worry about the other
punctuation marks.

So I say to Claire where’s David, Claire? and she says oh, he’s staying
at home to do his homework, and of course I thought oh no he’s not
because I saw him, you see, going into the cafe with Lorraine and I said hi
David! and he went completely red, and Lorraine said we’re doing a school
project together, and I thought oh yes, I know what kind of project that is!
b. Practise reading the text.

c. Listen to the tapescript and compare it with your reading.
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Assignment 4

a.
b.

C.

Write down the text “Alice and Cynthia”.

Mark the tonetic transcription: pauses, sentence stresses, terminal
tones, changes of tempo and loudness.

Listen to the text for the punctuation marks.

d. Practise reading the text according to the tonetic transcription and the

punctuation marks.

Assignment 5

a.

o

—_—

2.

3.

4.

5.

6.

7.

8.

9.

Practise listening to the intonation of the several punctuation marks.
Decide which sequence comes first.

. Practise reading the sentences.

Example: a) I'm going to. (2) b) I'm going, too. (1)

. a) I’'m afraid they can’t.

b) I’'m afraid. They can’t.

a) I don’t. No.

b) I don’t know.

a) I don’t know, John.

b) I don’t know John.

a) My aunt who lives in Leeds is coming for Christmas.

b) My aunt, who lives in Leeds, is coming for Christmas.

a) I met the Chief Executive (Mary Smith) and the Company Secretary.
(=2 people).

b) I met the Chief Executive, Mary Smith, and the Company Secretary.
(= 3 people).

a) I bought them for dogs.

b) I bought them four dogs.

a) What should I do? — Obey Angela.

b) What should I do? — Obey, Angela.

a) ‘Joe’, said the boss, ‘is stupid’.

b) Joe said the boss is stupid.

a) I’'m going to see Uncle Ken.

b) I’'m going to sea, Uncle Ken.
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Listening Reading

a. Read the sentencessilently with parentheses and identify the parentheses.
b. Listen to the recording and punctuate the sentences according to the
intonation of the parentheses. Some sentences contain more than one
parenthesis.
Example: Marilyn Monroe, the great Hollywood star, died in 1962.
Marilyn Monroe died in 1962.
1. Nick Hornby’s first novel High Fidelity was made into a successful film.
2. Westminster Abbey just opposite the Houses of Parliament is as you
probably know where every Coronation takes place.
3. The Beatles John Lennon Paul McCartney George Harrison and Ringo
Starr all came from Liverpool.
4. Jane Austen 1775—1817 was the author of a number of well-loved
English novels.
5. Manchester United founded in 1902 is the most successful of all British
football clubs.
6. The US presidential election unfortunately was so close that it took
several weeks before the winner was announced.
7. Leeds almost halfway between London and Edinburgh is a good place to
break your journey north.
8. The Sydney Olympic Games it was generally felt were a great success.
9. Queen Elizabeth the elder daughter of King George VI married Philip
in 1947.
10. Queen Elizabeth the elder daughter of King George VI married Philip
son of Prince Andrew of Greece and created Duke of Edinburgh in
1947.

Assignment 6

Read the following fragments from literary and scientific texts paying
special attention to the intonation of parentheses.

1. He wanted nothing less of Daisy than that she should go to Tom
and say: “I never loved you.” After she had obliterated four years with that
sentence they could decide upon the more practical measures to be taken.
One of them was that, after she was free, they were to go back to Louisville
and be married from her house-just as if it were five years ago.
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“And she doesn’t understand,” he said. “She used to be able to
understand. We'd sit for hours — ”

He broke off and began to walk up and down a desolate path of fruit
rinds and discarded favors and crushed flowers.

“I’m going to fix everything just the way it was before,” he said,
nodding determinedly. “She’ll see.”

2. The most typical sample of this kind is a sermon — a public talk
preached or delivered in church... All preachers use all sorts of archaisms,
religious terms (such as parables, disciples, prophecy...).

If you are nervous, take a few steps to your right or left while speaking.
This will help you to relax and move naturally. Don't stand “frozen” in one
place for your entire speech.

Always start your speech with your hands hanging naturally at your
sides. Keep them down until you feel like emphasizing a point — then use
your hands as you would in everyday conversation.

You should not look at the floor or out the window because this will
give the audience the idea that you are not interested in your topic or
in them. The idea is to give the impression that you are talking to each
individual in your audience.

GROUP PROJECT

Work in pairs.

a. Student A uses the punctuated text A. Student B uses the version of the
same text (text B) below without punctuation marks. As he listens to
student A reading the text observing the intonation of all the punctuation
marks in it, he is supposed to punctuate the text. Read text A only once.

b. Student B compares his punctuated version with text A.

c¢. Both students discuss possible mistakes.

N.B. While reading text A, do not forget to observe the pauses corresponding
to the indented line.

Text A.

Thus, to understand fully the purport of this or that sentence we must
be able to hear it: it is the intonation pattern (with which the utterance is
actually pronounced) that ensures proper understanding of utterances.
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If one is saying something with a falling tone, one’s intention is to
convey the idea of ‘completeness’ to the listener. A rising tone keeps the
listener in suspense.

These are the elements of syntactic intonation. They remain true not
only for the interpretation of tones at the end of the sentence and as a
means by which to distinguish between questions and statements; they
also serve as the intonation expression of the second syntactic opposition,
namely: finality versus non-finality.

It naturally follows from what has just been said that cases of finality
will be arranged by means of a falling tone. With the second member of
the opposition, with cases of non-finality — that is with the so-called non-
terminal intonation groups — the situation is much more complex.

Text B.

Thus to understand fully the purport of this or that sentence we must
be able to hear it it is the intonation pattern with which the utterance is
actually pronounced that ensures proper understanding of utterances. If
one is saying something with a falling tone one’s intention is to convey
the idea of completeness to the listener. A rising tone keeps the listener in
suspense.

These are the elements of syntactic intonation. They remain true not
only for the interpretation of tones at the end of the sentence and as a
means by which to distinguish between questions and statements they
also serve as the intonation expression of the second syntactic opposition
namely finality versus non-finality.

It naturally follows from what has just been said that cases of finality
will be arranged by means of a falling tone. With the second member of
the opposition with cases of non-finality that is with the so-called non-
terminal intonation groups the situation is much more complex.

~ 163 ~



PHONOSTYLISTIC USE OF INTONATION

Recommendations for study

Objectives: to acquire skills of oral speech in the four intonational
styles: informational, academic, publicistic and declamatory.

Points for study:
. Basic terms.
. Phonostylistics: general remarks.
. Informational style.
. Academic style.
. Publicistic style.
. Declamatory style.
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. Conversational style.

Knowledge:
basic terms for the unit;
spheres of use of the studied intonational styles (phonostyles);
intonation patterns of each intonational style;
* the terms for the unit.

Skills:
* to speak in the studied intonational styles (phonostyles);
to record reading according to punctuation marks.

Strategies:
to study the unit theory;
* to study a sample speech and suggestions for delivering speeches;
* to complete the table with basic terms;
to do all the exercises and assignments;
to answer the questions:
1. What is phonostylistics?
2. What intonational styles (phonostyles) do you know?
3. What is intonational style?
4. What is the aim of each intonational style?
5. What intonation patterns correspond to each intonational style?

~ 164 ~



1. Basic terms

Phonostylistics, academic, publicistic, declamatory, conversational,
phonostyle.

Exercise 1. Fill in the table with the basic terms.

Example
Ne Word Transcription Translation
1 | Phonostylistics /favnastar'listiks/ ornocmusucmuxa

2. Phonostylistics: general remarks

Phonostylistics is a branch of phonetics concerned with the study of
phonetic phenomena and process from the stylistic point of view. The basic
notion of phonostylistics is an intonational style.

Intonational style is a system of interrelated intonation means which is
used in a certain social sphere and serves a definite aim in communication.
Traditionally, five intonational styles are singled out: informational style,
academic style, publicistic style, declamatory style, conversational style.

3. Informational style

Informational style is mainly used in mass media (by radio and television
announcers when reading weather forecasts, news, etc. and in various
official situations). When using it the speaker aims at giving information
free of expressing personal attitude, emotions or volition as far as the topic
is concerned; that’s why, informational (formal) style is stylistically neutral

and the speaker sounds dispassionate.
Its basic intonation characteristics are given below:

Pauses Loudness Tones
vary from short to |normal normally does not |(Low Pre-head) +
long change much Falling Descending
Head + Low Fall /
Low Rise + (Tail);
Fall-Rise

~ 165~



Assignment 1

Read the text as you listen to the recording. The text illustrates the use
of intonation in the speech of a newsreader.

a. Mark the intonation of the text and read it after the speaker. Mind the
use of pauses according to the punctuation marks and the segmentation
into intonation groups.

b. Give your own version of phrasing the text.

c. Practise reading the text for test reading.

d. Be prepared to speak on the informational style distinctions.

As the summer draws to a close the oil companies remain optimistic
about the prospects of oil flowing ashore from new rigs in their North Sea
fields before their target dates next autumn. Assuming no unexpected snags
arise, they will accomplish their aim. They have settled disputes and strikes
among the men and overcome various technical and political problems;
but recently the elements have caused the worst hold-ups. Abnormally
high seas and howling gales have prevented engineers from lifting essential
heavy equipment into position on the production platforms erected off the
Scottish coast. If this spell of exceptional weather continues throughout
the autumn, it will be necessary to stop work until next spring, for the
oilmen know from experience that major operations are impossible in the
winter months owing to the stormy seas. They are confident, however, that
they will achieve their object, provided the weather breaks for just one day
during the next few weeks.

The British Government is also eager for the timely completion of
these operations. Britain’s economic position will deteriorate, many
think, unless revenue from the oil rescues her from her continuing balance
of payments problems.

4. Academic style

In the case of academic style attention is focused on a lecture of a
scientific subject. The speaker aims at getting the message across to the
audience, attracting its attention, setting contact with the audience and
keeping it throughout the lecture.

The basic intonation features are given below:
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Pauses

vary from short to
long; hesitation
pauses are
common; silent
pauses are used to
draw the listener’s
attention.

Tempo

varies from normal
to slow; less
important parts

of utterances are
pronounced faster.

Loudness

varies from normal
to increased.

Tones

(Low Pre-head)
+ Stepping
Descending Head
+ Low Fall/ Low
Rise/High Fall/
Fall-Rise
Fall-Rise

Assignment 2

a. Listen to part of a talk given in an anthropology class, it may serve as a
model for an academic discourse. What is the lecturer’s purpose? What
does he do to achieve it?

b. Mark the intonation of the text and read it after the speaker.

c. Practise it for test reading and learn it by heart.

d. Be prepared to speak on the academic style distinctions.

Today’s lecture will center on prehistoric people of the Nevada desert.
Now, most of these prehistoric desert people moved across the countryside
throughout the year. You might think they were wandering aimlessly — far
from! They actually followed a series of carefully planned moves. Where
they moved depended on where food was available — places where plants
were ripening or fish were spawning.

Now often when these people moved, they carried all their possessions
on their backs, but if the journey was long, extra food and tools were
sometimes stored in caves or beneath rocks. One of these caves is now an
exciting archaeological site.

Beyond its small opening is a huge underground grotto. Even though
the cave’s very large, it was certainly too dark and dusty for the travellers to
live in — but it was a great place to hide things, and tremendous amounts of
food supplies and artifacts have been found there. The food includes dried
fish, seeds, and nuts. The artifacts include stone spear points and knives;
the spear points are actually rather small. Here’s a picture of some that
were found. You can see their size in relation to the hands holding them.
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Assignment 3

a. Watch the lecture of prof. David Crystal on standard vs. non-standard
English at https://www.youtube.com/watch?v=hGg-2MQVReQ.

b. Write down the script of a fragment from the lecture of approximately
1—1,5 minutes long.

¢. Mark intonation in prof. David Crystal’s speech.

d. Practise repeating the piece of prof. David Crystal’s lecture.

e. Get feedback on your reading.

f. Make up your own lecture on the topic “English pronunciation
varieties”.

5. Publicistic style

Publicistic styleis used in different types of public speaking, for example:
political speeches, speeches on social issues, sermons, etc. The success of
public speaking lies on the speaker's ability to manipulate intonational and
voice quality. The main aim is to convince the listeners and to get a certain

emotional feedback from the audience.
The basic intonation features of this style include the following:

Pauses Tempo Loudness Tones
frequent, vary varies from normal |varies from (Low Pre-head)
from short to long; |to slow; less diminished to + Stepping
hesitation pauses |important parts increased. Descending Head
do not normally  |of utterances are  [sometimes + Low Fall/ Low
occur; rhetorical  [pronounced faster |instances of Rise/High Fall/
pauses are used to diminished Fall-Rise
draw the listener’s loudness are
attention and observed to
to emphasize bring out words
a certain idea; and phrases
intonation groups of paramount
are short importance and

produce certain
psychological
effect
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Suggestions for Delivering Your Speeches
A Set of Hints

Actions to take Actions to avoid

Use some gestures to emphasize Semaphore.

points. Marathon walk.

If you want to, move about a little. Showing your back — even if it is

When you use visual aids make your best feature.

sure they can be seen. Confusing asides and

Use connecting links. irrelevancies.

Keep your explanations (keys) and | Excessive qualifications and
examples brief and interesting. highly technical words, complex
Pause before making an important sentences.

point or asking a question, and Dropping your voice and

look at the audience. examining your toes when you are

Try to vary the pace of delivery. saying something important.

Perpetually slow or high speed
deliveries.

Your speech is more than just the words you use. How you say
something is just as important as what you say.

Good delivery involves several important aspects. To develop it, you
must practice. Remember to be yourself — just speak the way you do in
everyday conversation with your friends. The following basic techniques
for delivering a speech will help you to improve your own individual style
of public speaking.

1. Stage fright. First, let us face one problem about speaking in public
which concerns most beginning students — nervousness. Most people
are nervous about public speaking. Ask your group mates! Even some
teachers feel nervous when they meet a new class for the first time. The
good news is that you can learn to control your nervousness rather than let
it get you down.

Try to accept nervousness as a natural way of helping you to be alert
and to do your best. You will be able to reduce your nervousness and, after
a few speeches, you will understand and accept it. Remember, it is normal
and natural for you to be a little nervous!
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How will you be able to reduce this tension? Well, the best tip we
can give you is to be really well prepared. If you know that your topic is
interesting, and that your material is well organized, you have already
reduced a major worry!

2. Have good posture. Posture is the way that you stand before your
audience. Do not lean on a lectern. Try to stand naturally erect. If there
is no lectern in the room, place yourself in a good visible position in the
middle of the room. You should try to look casual — but not sloppy.

3. Facial expression: If you smile before you start your speech, you give
your audience the impression that you are not nervous and are looking
forward to speaking. Do not fake a big smile — just a small natural smile will
do. During your speech try to change your facial expressions to convey the
emotions that you feel. Throughout your speech you need to use expressive
and animated facial expressions.

4. Movement and gestures. Movement and gestures help your audience
to understand the meaning of your speech. They also help you to express
emotions connected with these meanings.

If you are nervous, take a few steps to your right or left while speaking.
This will help you to relax and move naturally. Do not stand “frozen” in
one place for your entire speech.

Gestures are your hand and arm movements. Gestures help you to
relax. Gestures also help you to emphasize important points in your speech.

Always start your speech with your hands hanging naturally at your
sides. Keep them down until you feel like emphasizing a point — then use
your hands as you would in everyday conversation.

5. Eye contact. Eye contact customs vary from culture to culture.
In some Eastern cultures women are expected to lower their eyes in
communication situations. In other cultures it is a sign of respect to lower
one’s eyes when speaking to older people.

In some countries, however, it is the custom to look your audience
straight in the eye. You should not look at the floor or out the window
because this will give the audience the idea that you are not interested
in your topic or in them. The idea is to give the impression that you are
talking to each individual in your audience. If you have a large audience
you cannot actually look at each person’s eyes, but you can casually move
your eyes from one section of the audience to another throughout your
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speech. Try to look at people in the middle of the room, then slowly look
to the right side of the room, then to the left side, then back to the center
of the room. You will find that if you look directly at your audience, their
nods, gestures, and smiles will let you know that they understand you. This
positive feedback will make you feel better and less nervous.

6. Speak with enthusiasm. Enthusiasm is being lively and showing your
own personal concern for your subject and your audience. Act as though
you really care about your speech. Your voice should be strong: you should
want to communicate. If you are truly interested in your topic, your
delivery is certain to be enthusiastic and lively.

7. Vary your speaking rate. Your words should not be too fast or too
slow. If you speak too slowly you will bore your audience. If you speak too
rap-idly you will be difficult to understand. Adapt your rate to the context
of your speech. For example, if you are explaining complex information,
slow down. If you are happy or enthusiastic, you should speed up.

8. Practice. You now know the basic principles of effective delivery and
shouldrealize that the actual delivery of your presentationisjust asimportant
as having a well-organized and developed speech. However, studying this
information will not guarantee an effective speech presentation. You must
rehearse and practise the speech you have prepared. For best results, you
should begin practicing several days before your actual presentation in
class. Here are a few suggestions to help you when rehearsing.

a. Choose a location that will give you privacy and is free from
distractions (an empty classroom or office at school; a bedroom or den at
home where you can close the door). Do not practise in your living room
while family members are watching TV or listening to music.

b. Allow yourself enough time to rehearse your speech from start to
finish. It is not effective to practise just part of your speech during any one
rehearsal session.

c. Practise your speech in front of a full-length mirror. This gives you
an opportunity to monitor your eye contact and other aspects of delivery
previously discussed.

d. Record yourself while rehearsing. As you play back the recording of
your speech, be sure to listen for errors in content and delivery. Write down
any corrections and work on improving them during your next practice
session.
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e. Practise your speech in front of a few friends or family members.
Pretend that you are actually delivering your speech in front of your
groupmates. Ask your ‘audience’ to comment on various aspects of your
delivery.

Public Speech Structure

Traditional and generally accepted structure of speech contains the
following elements:

Introduction, in which the speaker grabs attention of the audience;
introduces his subject, his purpose to the audience;

The body of speech, which contains the outline of major ideas and
information that supports and clarifies the ideas;

Conclusion, which contains a summary or a conclusion from the
information presented and which helps the speaker to end his speech
gracefully.

However while preparing a speech it is better to stick to a different
order: the first thing to prepare is the body of speech, then the conclusion
should be done and, finally, the introduction. In fact this approach gives
you the opportunity to access the content of the speech and its message
contained in the body, so that to present them in the most effective way in
the introduction.

Another important parameter of effective monologue to consider
in the process of speech structuring is that the speech is to be ultimately
presented as an oral text. A good speech-writer creates his speech as an
oral presentation and builds in a number of elements which will make it
dynamic and will maintain the desired contact with the audience.

Introduction
Obtain attention of the listener, create a favourable first impression.
An effective opening should be confident, short and simple. Eye-contact is
vital in the introduction.

The body of speech
1. Outline the structure of the body.
Break the topic into workable parts. The best way is probably to put
down ideas as they come into your head 1).
2).
3) ...etc.
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Having put down all these thoughts you can now try to group them
together and then in the order best suited for your purpose. It is better
to deal with only a few things in full rather than skip casually over many.
Thus rather than spread out concentrate and take care not to become too
abstract.

Specify the main elements and the subordinate elements.

Choose an appropriate organizational scheme.

Use various types of supports effectively.

An effective support should give the audience reasons to believe the
speaker’s ideas, make the ideas clear to the audience, make the ideas
interesting to the audience.

Major types of support

Definition — the exact statement of the meaning, nature, or limits of
something.

Sometimes a dictionary definition may be readjusted to the needs
of the speaker and the audience, operational definition which explain
phenomenon how it appears to an observer may be more effective than a
dictionary definition.

Generalization are based on many individual cases leading to a general
conclusion. Such words as most, few, always, some, never are signs of
generalization which sometimes tend to be vague and misleading. Beware
of such generalizations as Old people are simple-minded or Students always
cause troubles. They can be unfair and offensive. Generalizations are
effective when they are based on facts and statistics.

Examples. The purpose of an example is to provide a detailed sample
of the whole class of things. It makes an abstract point more concrete with
the help of specific details. Illustrative examples are very effective because
they are personalized and are interesting to the reader.

Reasoning supports explains how the speaker reached his or her
conclusion.

Citations are supports that refer to an authority in some way. [t may be
a direct quote, it may refer the audience to a work by the authority.

Conclusion
The conclusion consolidates all the information presented and
reinforces the speech purpose.
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In shorter speeches there is hardly any need to remind the audience
of what has been recently said, summarizing the main points would be
excessive. A reinforce however is appropriate for even a five-minute speech.
List main ideas of your speech.

It is recommended to end the speech on a high note so that audience
should remember your final words: “The close of a speech is its most
strategic element. What is last is likely to be remembered longest”
(D. Carnegie).

Interestingly, a speech conclusion is the reverse of its introduction.
The introduction first gains attention, then previews what will be said;
the conclusion summarizes what has been said, reinforces the audience’s
attention.

Assignment 4

a. Listen to the following speech.

b. Mark the intonation of the text and read it after the speaker.

c. Note down the intonation means that help to convey the speaker’s
intention to impact the audience.

d. Practise the speech for test reading and learn it by heart.

e. Be prepared to speak on the publicistic style distinctions.

The Prize

I live in fear of boredom; that is I live in fear of boring others. Formal
speeches can so easily bore, particularly if they are long. Mine will be very
short, and I hope simple.

In my novels I’ve always tried to use simple language to describe some
of the reality I have seen. For many years I was a journalist and I happened
to see at first hand many of the terrible events that have dominated our
century. And in the novels I tried to convey something of the experience
simple people had of those events.

I keep saying — simple. There is of course nothing simple about being
an innocent civilian terrified out of your wits as bombers fly above you,
trying to kill you and destroy your home. There is nothing simple about
being a soldier equally terrified that he will be killed in a battle. It is not
simple to go years without work or proper food. It is not simple — to stave.
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But I’ve still tried to use simple words because I know how much easier it
is to lie with more complicated ones.

As George Orwell pointed out: “IfI say somethinglike: “My government
has determined on the undertaking of a low risk operation in order to pacify
several areas of disorder in a remote part of an underdeveloped and hostile
country” it sounds much better than saying: “We are going to kill off some
villagers and other peasants; they probably can’t defend themselves any
way, this will teach them not to cause us any trouble”.

Using simple language is not the same as making things more simple
than they really are. Reality is never simple! But it is better to try to describe
it fully and simply, perhaps that way we can get at the truth.

But we should never be satisfied that we know the truth. Another
writer, a German, his name was Lessing, pointed out that it was not the
possession of the truth that made us truly human: we might become
arrogant, proud and lazy if we thought we really knew the truth. What
makes us human then is not the truth, but a sincere and honest search
for it and the knowledge that we can never really know the complete and
whole truth about anything. Only fanatics think they can do that. All I have
tried to do in my books is to get at the truth, behind some of the things I
have seen, and to describe it as fully and simply as I can. And always I have
learned that truth itself is a terrible complex and many-sided thing.

And now I wish only to express my deep gratitude to the great honour
you have shown me in the form of this prize. Those are simple but I assure
you deeply felt words. Thank you.

Assignment 5

a. Watch the speech from the film “Fair Game” at https://www.youtube.
com/watch?v=FKbpLDdw4KU and write down the script.

b. Mark intonation in speech. Pay your attention to the diapason of
intonation changes (loudness, tempo, tones).

c. Note down the intonation means that help to convey the speaker’s
intention to impact the audience.

d. Practise reading the speech.

e. Get feedback on your reading.
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Assignment 6

a. Listen to your teacher's delivering the following sample public speech
and practise reading it. Observe the intonation marks:

Russian People

’Mlow, loudly\—fr iends!

To'day I 'want to 'talk to you a'bout the 'Russianslow’ ou dlﬂQeOD]e-

'Every /year | we com'memorate 'Victory \Day. It has 'been 'more than
'seventy /years | since the 'last “battle of the 'Great 'Patriotic 'war \ended.
The 'war against the \Nazis. The /Nazis who pro'claimed ‘Germany their
\nation, | the /nation su’preme over the \other peoples.

/Nowadays, | if 'somebody says \/“nation” about the 'Russian /People,
| it is the 'same as 'draw \/swastika on a \wall. To 'say \/“nation” about the
"Russian /People, | it 'means to in'sult the 'memory of "millions of 'Russian
'people who were \killed in the \batterfields, | 'millions of 'children who were
\tortured douty 0 \death | by Nazis. 'Those who ‘say \/“nation” about the

"Russian /People | in’sult the 'memory of 'those \women, | 'elderly /people |
and \children who were ‘burnt a’live in Kha tyn.

'Do we re'member that?

'"Those who 'say \/“nation” lowly. loudly about the 'Russian /People | are \

Nazis. They 'want to des'troy our \country, | our \memory, | our \history

slowly, loudly our \peo le'
\Thank you.

b. Prepare your own public speech consisting of approximately 12—15
sentences on any topic.

c. Mark intonation means that best serve to render the structure and the
main idea of your speech.

d. Practise reading your speech in front of the group. Get feedback on your
speech.

e. Show the text of your speech with intonation marks to the teacher.

f. Prepare the improved version of your speech.

g. Give your speech in front of the group.

~ 176 ~



6. Declamatory style

In the case of declamatory style the speaker’s aim is to appeal
simultaneously to the mind, the will and the feelings of the listener by
image-bearing devices. Declamatory style is generally acquired by special
training and it is used in stage speech, classroom recitation, verse-speaking
or in reading aloud literary texts.

Declamatory style is an oral presentation of pieces of prose, poetry
and drama. The main function of the declamatory style is to give your own

interpretation and understanding of the piece that is to give the listener
aesthetic pleasure.
The basic intonation features of this style include the following:

Pauses Loudness
syntactically slow varies from Low / High Pre-
predictable, vary diminished to head + Ascending
from short to long; increased Head / Descending
hesitation pauses Head / Level Head
are avoided + any terminal
tone

Assignment 7

a. Listen to the poem “A Sonnet Composed Upon Westminster Bridge” by
William Wordsworth.

b. Mark pauses, stresses, tunes, tempo and loudness.

c. Practise expressive reading.

d. Learn the poem by heart.

e. Recite the poem in class.

William Wordsworth
A Sonnet Composed Upon Westminster Bridge,
September 3, 1802
Earth has not anything to show more fair:
Dull would he be of soul who could pass by
A sight so touching in its majesty:
This City now doth, like a garment, wear
The beauty of the morning; silent, bare,
Ships, towers, domes, theatres, and temples lie
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Open unto the fields, and to the sky;

All bright and glittering in the smokeless air.
Never did sun more beautifully steep

In his first splendour, valley, rock, or hill;
Ne’er saw I, never felt a calm so deep!

The river glideth at his own sweet will:

Dear God! The very houses seem asleep;
And all that mighty heart is lying still.

Assignment 8

a. Listen to the poem “Leisure” by W. H. Davies.

b. Mark pauses, stresses, tunes, changes of tempo and loudness.
c. Practise expressive reading.

d. Learn the poem by heart.

e. Recite the poem in class.

f. Get feedback on your reciting the poem.

What is this life if, full of care,
We have no time to stand and stare.

No time to stand beneath the boughs
And stare as long as sheep or cows.

No time to see, when woods we pass,
Where squirrels hide their nuts in grass.

No time to see, in broad daylight,
Streams full of stars, like skies at night.

No time to turn at Beauty’s glance,
And watch her feet, how they can dance.

No time to wait till her mouth can
Enrich that smile her eyes began.

A poor life this is if, full of care,
We have no time to stand and stare.
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a. Listen to the poem “Loveliest of trees...” by A.E. Housman.
b. Write down the text of the poem.

c. Mark pauses, stresses, tunes, changes of tempo and loudness.
d. Practise expressive reading.

e. Learn the poem by heart.

f. Recite the poem in class.

g. Get feedback on your reciting the poem.

7. Conversational style

The usage of conversational style is typical of English of everyday life.
It occurs both within a family group and in informal external relationships,
namely, in the speech of intimate friends or well-acquainted people.

Its intonation features are extremely various.

Assignment 10

a. Make up a conversation (approximately 7—9 replies from each side).
b. Observe intonation, grammatical and lexical peculiarities of the
conversational style.

Assignment 11

Fill in the table below with necessary descriptions of the intonational
styles:

Aim of the Intonation

Name of the style Sphere of usage speaker features

Informational

Academic

Publicistic

Declamatory

Conversational
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Online Resources for Students
Section 1. Sounds. Putting Sounds Together

1. http://www.cambridge.org/elt/resources/skills/interactive/pron
animations/index.htm is an interactive chart with International
Phonetic Alphabet (IPA).

2. http://www.cambridgeenglishonline.com/interactive_phonemic
chart/ is an interactive chart with International Phonetic Alphabet
(IPA).

3. http://www.bbc.co.uk/worldservice/learningenglish/grammar/pron
sounds/ is an interactive website which allows a student to listen to
sounds by clicking on the symbols on the chart.

4. https://www.seeingspeech.ac.uk/ is an interactive International
Phonetic Association chart website which allows a student to listen to
sounds and see vocal-organ movements imaged in an animated form by
clicking on the symbols on the charts.

5. http://soundsofspeech.uiowa.edu/resources/english/english.html is
phonetic website providing animated articulatory of each sound.

6. http://www.myenglishlanguage.com/language-guide/english-
phonology/syllables-and-stress/ is an interactive website providing rules

for accentual patterns.
7. https://tophonetics.com/ is online converter of English text to IPA
phonetic transcription.

Section 2. Suprasegmental Level
8. http://phonetic-blog.blogspot.ru
9. http://phonetic-blog.blogspot.ru/search?g=intonation
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